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NEHRU COLLEGE OF EDUCATION

NATURE AND SCOPE OF ENGLISH LANGUAGE TEACHING
1.1 ENGLISH FOR GLOBAL PURPOSE

Since global communication stretches throughout the world, there has been
a need for a global language. In many parts of the world, English has been
established, that is recognised and understood by people everywhere. In
most countries around the globe, English language can be found in some

n

form or another, whether it be international news broadcast, or a subject in

tio

the classroom. Everyone has their own reasons for the rise of English as the

du
ca

global language. However, there are some common traits between them.
Here is just a few sample of what people are saying: “Experts attribute the
worldwide spread of English to British colonialism and American culture,

E

rather than to the inherent qualities of the language...”.

of

English is dominating the globe today because, when the sun finally set on

ge

the British Empire at the end of World War II, the United States emerged as
a global superpower and cultural giant, leading the way in medical research,

ol
le

technological innovation, motion pictures and rock ‘n’ roll. In the 17th and
18th centuries, English was the language of the leading colonial nation -

C

Britain. In the 18th and 19th centuries, it was the language of the leader of

ru

the industrial revolution - also Britain. In the late 19th and early 20th

N
eh

centuries, it was the language of the leading economic power - the US.
It is estimated that the number of native English speakers is 300 million to
450 million. More than one billion people are believed to speak some form of
English. Although the numbers vary, it is widely accepted that hundreds of
millions of people around the world speak English, whether as a native,
second or a foreign language. English, in some form, has become the native
or unofficial language of a majority of the countries around the world today.
In 20 to 30 countries around the world, English is merging with native
languages to create hybrid English.
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UNIT – I

to be emerging, if it has not already arrived, as a global language. If this
were to become official it would reduce the number of translations. It would
make communication across cultures much easier. Language may be a
cornerstone of culture, but the culture itself would not have to disappear if
English were used as a second or third language for the pure purpose of
communicating globally. English is the only language used in international
air traffic control and is virtually the only language of a whole range of other

n

activities from scientific research to pop music. English may not be the best

tio

choice, but it is the obvious choice, for an international language. Whether

du
ca

we like it or not, the English language is becoming the global language.
About 37.5 crore people learn English as first language (native language) in
countries like the UK, the USA, Canada, Australia etc. In India, Nigeria,

E

Philippines, Germany, France, Pakistan, Italy, Japan, Netherlands, South

of

Africa etc. it is the second language. According to the British Council,
English has official or special status in at least seventy-five countries with

ol
le

ge

total population of more than 200 crores.
A country cannot develop on its own. It needs trade and commerce with the

C

rest of the world. It needs to build diplomatic relationships with other
countries. There is no language other than English that is widely understood

ru

around the world. It is the official language of the world’s most important

N
eh

organisations like the United Nations, European Union, Commonwealth of
Nations, NATO etc. Thus English acts as the language of international trade
and commerce, sports, culture, tourism, academics and diplomacy.
1.2. ENGLISH AS A FIRST/NATIVE LANGUAGE (ENL)

English as a first language refers the variety of English language spoken by
people, who acquired English as their first language or mother tongue.
English as a first language is commonly distinguished from English as an
Additional Language (EAL), English as a Second language (ESL) and English
as a Foreign Language (EFL). Native English include American English,
British English, Australian English, Canadian English, Irish English, New
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It is widely believed that English is truly the world language. English seems

proportion of ENL speakers has steadily declined while the use of English in
ESL and EFL regions has rapidly increased.
A wide variety of countries, such as Australia, Canada, Jamaica, the United
Kingdom and United States, speak English as a native language (ENL). ENL
countries are established when large numbers of English speakers migrate
from other English speaking countries, displacing other languages, both
local and immigrant. Other countries, such as Fiji, Ghana, India, Singapore,

tio

n

and Zimbabwe use English as a Second language (ESL). In ESL countries
the language is imported during a colonial period and promoted through

du
ca

education, but there is not a massive migration of native English speakers.
English varies markedly from one ENL territory to another, and often from

E

one region to another within heavily populated countries such as the US

of

and UK, a state of affairs which, as travellers know well, can lead to
problems of intelligibility. In the UK, for example, there are significant

ge

differences of accent, grammar, and vocabulary between Anglophone visitors

ol
le

to London and many of the local people (speakers of Cockney and nearCockney), as well as in Scotland, where many people routinely mix Scots

C

and English. In the US, there are significant differences between many

ru

speakers of African-American (or Black) English and what is sometimes
called 'mainstream English.' . . . It is therefore risky to classify a territory as

N
eh

ENL and leave it at that, the ENL hood of a place being no guarantee
whatever of unhampered communication in English.
Standard English is typically seen as 'correct' and 'grammatical,' while nonstandard dialects are seen as 'wrong' and 'ungrammatical,' regardless of
whether the speaker or the speaker's ancestors spoke English as a native
language. Disapproval of non-standard varieties is not the prerogative of the
formerly colonized. The reason that Singapore has had a Speak Good
English Movement and India does not is that Singapore has a highly
informal contact variety, usually known as Singlish, which has no parallel in
India.
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Zealand English, Scottish English and Welsh English. In recent years, the

and new social norms can easily change the acceptability of formerly
stigmatized pronunciations: innovation is therefore to be generally expected
in ENL

communities.

By

contrast,

ESL

societies

are

likely

to

be

characterized by interference phenomena and overgeneralization, and
therefore exhibit innovation (of different types)--unless these local features
are criticized as deviances when compared with an external standard, say
the educated speech of the South of England.

tio

n

1.3. ENGLISH AS A SECOND LANGUAGE (ESL)

du
ca

English as a Second Language (ESL) is a traditional term for the use or
study of the English language by non-native speakers in an Englishspeaking environment. That environment may be a country in which English

E

is the mother tongue (e.g., Australia) or one in which English has an

of

established role (e.g., India) and also known as English for speakers of other
languages. English as a Second Language also refers to specialized

ge

approaches to language teaching designed for those whose primary language

English

as

a

ol
le

is not English.
Second

Language

corresponds

roughly

to

the Outer

C

Circle described by linguist Braj Kachru in "Standards, Codification and

we

can divide

up

countries

according

to whether

they

N
eh

"Basically,

ru

Sociolinguistic Realism: The English Language in the Outer Circle" (1985).

have English as a native language, English as a second language, or English
as a foreign language. The first category is self-explanatory. The difference
between English as a foreign language and English as a second language is
that in the latter instance only, English has actual assigned communicative
status within the country. There are a total of 75 territories where English
has a special place in society. Kachru has divided the English-speaking
countries of the world into three broad types, which he symbolizes by
placing them in three concentric rings:
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It is clear that interdialectal contact tends to speed up phonological change,

primary language, which is Great Britain and Ireland, the United States,
Canada, Australia, and New Zealand. The outer or extended circle countries
represent the earlier spread of English in non-native contexts, where the
language is part of the country's leading institutions, where it plays a
second-language role in a multilingual society. E.g. Singapore, India,
Malawi, and 50 other territories. The countries, which come under the
expanding circle represent the importance of English as an international

n

language though they have no history of colonization and English has no

tio

special administrative status in these countries, e.g. China, Japan, Poland
and a growing number of other states. This is English as a foreign language.

du
ca

It is clear that the expanding circle is the one that is most sensitive to the
global status of English. It is here that English is used primarily as an

E

international language, especially in the business, scientific, legal, political

of

and academic communities."

ge

The term “English as a second language” or “Teaching English to Speakers
of Other Languages” emerged after the Second World War, and in Britain no

ol
le

distinction was seriously made between ESL and EFL, both being subsumed
under ELT('English Language Teaching'), until well into the 1960s. As

C

regards ESL in particular, the term has been applied to two types of

ru

teaching that overlap but are essentially distinct: ESL in the home country

N
eh

of the learner (mainly a UK concept and concern) and ESL for immigrants to
ENL countries (mainly a US concept and concern)."
The term 'English as Second Language' (ESL) has traditionally referred to
students who come to school speaking languages other than English at
home. The term in many cases is incorrect, because some who come to
school have English as their third, fourth, fifth, and so on, language. Some
individuals and groups have opted for the term 'Teaching English to
Speakers of Other Languages" (TESOL) to represent better the underlying
language realities. In some jurisdictions, the term 'English as an Additional
Language' (EAL) is used. The term 'English Language Learner' (ELL) has
gained acceptance, primarily in the United States. The difficulty with the

Nehru College of Education

6

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

The inner circle countries are the traditional bases of English, where it is the

backgrounds, is learning English.
1.4. ENGLISH AS A FOREIGN LANGUAGE (EFL)

English as a foreign language is a traditional term for the use or study of
the English language by non-native speakers in countries where English is
generally not a local medium of communication. English as a Foreign
Language (EFL) corresponds roughly to the expanding Circle described by

tio

Realism: The English Language in the Outer Circle”.

n

linguist Braj Kachru in "Standards, Codification and Sociolinguistic

du
ca

This includes countries that represent the importance of English as an
international language though they have no history of colonization and
English has no special administrative status in these countries, e.g. China,

E

Japan, Poland and a growing number of other states. This is English as

of

a foreign language. It is clear that the expanding circle is the one that is

ge

most sensitive to the global status of English. It is here that English is used
primarily as an international language, especially in the business, scientific,

ol
le

legal, political and academic communities

C

EFL instructional approaches differ in significant ways. EFL is usually

ru

learned in environments where the language of the community and the

N
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school is not English. EFL teachers have the difficult task of finding access
to and providing English models for their students. . . . As the number of
ESL students has increased in schools across India, more classrooms and
school have become more like ESL than EFL environments.
Although ESL (English as Second Language) and EFL (English as Foreign
Language) are often used interchangeably, there are unique differences
between the two. ESL countries are nations where the medium of
instruction in education and government is in English, although English
may not be the native language. On the other hand, EFL countries do not
use English as a medium of instruction but English is taught in schools.
Malaysia was once considered an ESL country but now leans more towards
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term 'ELL' is that in most classrooms, everyone, regardless of their linguistic

and foreign language do differ greatly.
The distinction between second language and foreign language is not,
however, a sharp one, and there are cases, like Indonesia, where
classification is disputable. Moreover, there is a considerable amount of
variation in the roles played by second languages, for example in education,
in the fields of discourse used, and in the giving of prestige or power. In
India, the medium of instruction in schools was changed from English to the

tio

n

regional languages after Independence, and subsequently there has been a
gradual process of Indianization of the universities, which at one time were

du
ca

all English medium.

Indonesia, a former Dutch colony, used to emphasize the teaching of Dutch.

E

The movement towards English as a foreign language (EFL) began at

of

independence, and now English, the main foreign language being learned in
Indonesia. English is taught for eight or nine years from primary school

ge

through high school. The main objective is to provide reading skills to enable

ol
le

Indonesians to read science related materials in English

C

1.5. UTILITARIAN AIM OF ENGLISH LANGUAGE TEACHING

ru

A language is a systematic means of communication by the use of sound or
conventional symbols. A set of linguists who based their assumptions of

N
eh

language on psychology made claims that language is nothing but ‘habit
formation’. According to them, language is learned through use, through
practice. In their view ‘the more one ideas exposed to the use of language,
the better one learns’. The latest and most advanced discoveries and
inventions in science and technology are being made in the universities
located in the United States of America where English language is means of
scientific discourse.
The historic circumstances of India have given the Indians an easy access to
mastering

English

language,

an

innumerable

opportunity

for

the

advancement in the field of science and technology. Over the years, English
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EFL. The methods and approaches of teaching English as a second language

leadership in many fields.
English language comes to our aid in our commercial transaction
throughout

the

globe.

English

is

the

language

of

latest

business

management in the world and Indian proficiency in English are brought
laurels to many Indian business managers. English is a means not only for
international commerce; it has becomes increasingly essential for interstate

n

commerce and communications.

tio

In India people going from north to south for education or business mostly

du
ca

in English, which has become a link language. The parliament has also
recognized English as an official language in addition to Hindi. All the fact of
history and development in present day India underlined the continued

E

importance of learning English in addition to vernaculars. English has thus
become an effective means of promoting Indian view of life, and

ge

of

strengthening our cultural identity in the world.

ol
le

1.6. OBJECTIVES OF TEACHING ENGLISH LANGUAGE

By the term ‘objective’ we mean ‘purpose, goal, target… something aimed at,

C

or wished for.’ As an English teacher, we must fully understand the
objectives of teaching English. In this way we will know what we are doing




N
eh

aspects:

ru

and why we are doing it. The objectives of teaching English have two main

Language aspect (includes listening, speaking, reading and writing)
Literature aspect (includes appreciation of language).

THE LANGUAGE ASPECT

Understand the language in both forms – spoken and written. The objectives
under this aspect are called comprehension objectives and include the skills
of listening and reading. It also includes expression in both forms – spoken
and written. The objectives under this aspect are called expression
objectives and include the skills of speaking and writing.
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language has become one of our principle assets in getting a global

Appreciation of language, style, use of language structures, idioms, and
expressions, poetry, drama, short stories etc. At elementary level, the
teacher concentrates only on the language aspect. Poetry, short stories,
drama and other form of writing are only used as means to attain language
skills. For teaching English at the elementary stage, we have included only
the language aspect, with the objectives placed into the following categories:

n

Comprehension Objectives and Expression Objectives

tio

A. COMPREHENSION OBJECTIVES

du
ca

Comprehension’ means ‘understanding’. Comprehension is the first step of
language learning. It happens when a person understands what someone
says and it also happens when a person understands what he reads. Thus

E

comprehension objectives can further be divided into two separate skills:

of

Understanding by listening and Understanding by reading. In both cases, a
person receives information and gets its meaning. Therefore, these skills are

ge

also called receptive skills or passive skills. But that does not make their

C

learning a language.

ol
le

importance any lesser. Without these skills, no progress can be made in

ru

1. UNDERSTANDING BY LISTENING

Understanding English through listening can be of two types. First, when

N
eh

someone speaks in English (oral presentation) the learner understands it
completely and quickly. When a learner has acquired this skill, he can carry
out the instructions given to him orally. For example, he sits when he hears
the command, ‘Sit down.’ He also understands if instead of a person
speaking to him, there is a radio broadcast, recording, or television
programme. Secondly, he can understand completely and quickly when
something is read out to him.
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THE LITERATURE ASPECT

Understanding English through reading can also be of two types – oral
reading and silent reading. The learner reads a continuous piece himself
aloud and understands its meaning adequately. Loud reading is the initial
phase of training, where any mistakes can be corrected by the teacher. In
the second phase, the learner reads silently. This allows a greater
concentration and speed.

n

B. EXPRESSION OBJECTIVES

tio

‘Expression’ means ‘to put thoughts into words’. It is the second step of

du
ca

language learning. It happens when a person speaks English correctly and it
also happens when a person writes English correctly. Thus expression



Writing (written expression)

of

Speaking (oral expression)

ge



E

objectives can further be divided into two separate skills:

In both cases, a person put forth his own ideas and thoughts. Thus these

ol
le

skills are also called productive skills or active skills.

C

1. SPEAKING

ru

Speaking English in a desirable manner comes only when the learner can

N
eh

express his thoughts, ideas, and wishes in complete sentences fluently. It
requires proper pronunciation, intonation, stress, speed and pauses
2. WRITING

The learner should be able to express his ideas freely in writing. He should
write in different scripts, with proper capitalization, punctuation, spellings,
spacing, paragraphing and speed. The four basic skills of language namely
listening, speaking, reading and writing are in the natural order of learning.
These are of basic concern for the elementary school teacher. These skills
are not acquired in isolation. They are fostered side-by-side. Thus the
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2. UNDERSTANDING BY READING

basic skills by providing adequate practice to the learner.
1.7. PROBLEMS OF TEACHING ENGLISH AS A SECOND LANGUAGE

English embraces a better position in our country, even after more than six
decades since Britishers left India. However, no indigenous language has
come up to replace English, either as a medium of communication or as an
official language in India. Under the influence of nationalistic feeling and

n

emotional hostility, English began to reassert its position. Now a day, it is

tio

still urgent to discuss, what to teach and how to teach a foreign language
taking into account the objective, social and professional needs of future

du
ca

specialists in our country.

Besides businessmen, tradesmen, engineers, scientists and scholars all over

E

the world must know English because it is the international means of

of

exchange of information and experience. The students have to learn foreign
language because students of any subject, any discipline must learn a

ge

foreign language teaching it is necessary to formulate its actual and realistic

ol
le

aims and tasks. The way English is taught in our schools and colleges
today is to a great extent responsible for the failure. Here is an effort to

C

search the problems in teaching and learning English and some suggestions

ru

to overcome the same.

N
eh

1. PSYCHOLOGICAL PROBLEMS

It is a widespread misunderstanding amongst students that English the
most difficult of all subjects. The result and the failure candidates act as
evidence to prove this fact. Hence most of the students look at this subject
with a prejudiced vision and bear the fear through the year. The
psychological depression results in poor performance at the end of the year.
2. LEARNING METHODS

One of the reasons for the declining standards of teaching English is the
inability of teachers to understand the difference between the teaching of
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elementary school English teacher should focus on developing these four

study of a language is not an end in itself, it is a means to develop one's
power of expression and comprehension can be achieved by mastering
stylistic elements of the language.
3. PROBLEM OF CONCRETIZING THE ABSTRACT IDEA

The teacher faces a serious problem of concretizing the abstractness of the
novel, poem, passage, words etc. they face difficulty in creating live pictures.

n

The students find it difficult to understand the abstract idea and so they are

tio

unable to comprehend the lectures given by their teachers in English. If a

du
ca

poem on sadness is going on in the class the teacher should teach it so
effectively that the students get tears in their eyes. This type of experience is
hardly found in classroom teaching at present. In fact the teacher is always

of

emotions and interact with the students.

E

in a hurry to complete the portion and feels that it is waste of time to arouse

ge

4. TRANSLATION METHOD

ol
le

Translation method is widely used in rural areas. It helps the learner to
understand the content of the text but bars from learning the language. The

C

main purpose of teaching the language is kept aside and the teaching of
content and theme is given importance. Translation method is thus a great

N
eh

ru

problem in learning English.
5. MOTHER TONGUE INTERFERENCE

Most of the problems arise due to the interference of mother tongue in
speaking English. Both the teachers and the students are very fluent in
talking their own mother-tongue. But they forget the essence of pure
language. When they speak in their mother-tongue they sometimes use
English words in the midst of the sentences. They forget that every language
differs in stress, intonation and pronunciation.
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literature and the teaching of language skills. Everybody knows that the

English is pronounced in a very different way from almost all other
languages of the world. Every region of the world where English is spoken
has a different accent. When you are teaching English as second language,
you must bear in mind that your students will not know the difference
between US English, Queen's English and the entire sundry English's of the
world. This could lead to confusions.

n

7. LACK OF PRACTICE

tio

Language could be mastered by practicing all the four skills viz. Listening,

du
ca

Speaking, Reading, Writing. The rural surrounding does not allow the
learner to practice any of these skills. The lack of audio tools also adds in
the problem of lack of practice. Many teachers are unable to teach English

E

effectively because they face lot of problems due to the lack of teaching aids.

of

There are very few audio-visual aids available and it is insufficient for the
teachers to use it effectively. Some are so costly that the colleges can only

8. LACK OF INTEREST

ol
le

ge

afford to buy few.

C

Learning English being compelled has merely become a hurdle in passing.

ru

Students only concentrate on passing marks. They do not care for learning

N
eh

the language as a tool of communication. Teacher and the taught both look
at this subject as an unavoidable hurdle and try their level best to cross this
hurdle anyhow.

9. LACK OF MOTIVATION

In learning a second or a foreign language, motivation is the crucial force
which determines whether the learner embarks on a task at all, how much
energy he devotes to it and how long he perseveres. It is known as a complex
phenomenon and includes many components, such as, the individual's
drive, need for achievement and success, curiosity, desire for stimulation
and new experience, and so on.
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6. DIFFERENCE IN ENGLISH

One of the factors responsible for the deterioration is the pattern of question
setting. It is easy to predict what questions would be asked on what books
in which examinations. The students simply have to memorize. The teacher
also teaches only those aspects which are important for the examinations.
In most of rural areas we see that malpractice at the time of exam is a
common practice. It is on its peak at the exam of English. Students,
Teachers, non-teaching staff, parents, relatives, principal, officer in charge

n

of exam, co-officer in charge of exam and many others are involved in this

tio

custom of malpractice. They all intensify the problem of learning English in

du
ca

rural areas.
11. MISTAKES IN ENGLISH

E

Most of the mistakes are made unknowingly i.e. when making a mistake

of

becomes habitual; we keep making the same mistake even without realizing
it. If we study this problem in a scientific manner by trying to know what is

ol
le

ge

the actual cause behind making the mistake we would be able to avoid it.
12. CROWDED CLASSES

C

The size of the classes everywhere is considerably large and thus student's

ru

participation in the class work is quite impossible. The ratio of students in

N
eh

relation to teachers is not proportional. This is one of the reasons why
individual attention is not possible to the students. For individual attention,
there is a provision of Tutorial classes but the number of students in
Tutorials is also very large, because most of the college can afford neither so
many rooms for this purpose nor so many teachers to conduct effective
teaching of English. It should also be recognized that the practical work in
the teaching of English demands that the number of students in the class be
limited.
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10. MALPRACTICES IN EXAM

The following are the remedial measures for overcoming the problems, which
propped up, while teaching English as a second language in Indian schools.
1. BUILDING A RAPPORT WITH YOUR CLASS

When you enter the class for the first time it is very important that you give
a welcoming smile to your students and greet them. Your assuring smile
and greeting them in a familiar manner helps them bond with you instantly.

n

When they bond with you, they will find learning the language easier.

2. PLACE OF ENGLISH SHOULD IS DEFINED

du
ca

tio

Remember a smile always welcomes people to interact with you.

English offers vast opportunities to all. The policy regarding the place of

E

English in our education system should be well defined. This should be

of

determined keeping in view its use and vast opportunities in the field of
science, technology, social sciences, philosophy, area studies, journalism,

ol
le

ge

international trade and diplomacy.

3. APPLYING DIFFERENT METHODS OF TEACHING

C

The teacher while teaching English should use the different methods of

ru

teaching English to the students. The teacher can also make use of the

N
eh

language lab. Some of the methods of teaching English are as follows:


Grammar-Translation Method



Direct Method



Bilingual Method



The Structural Method



The Communicative Method



Situational Method

Use of appropriate method for teaching various topics accordingly helps to
enhance the effect of teaching language.
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1.5. REMEDIES OF TEACHING ENGLISH AS A SECOND LANGUAGE

At the first meeting itself train your students to ask some simple English
questions and give their answers, examples are 'What is your name?',
'Which country are you from?', 'Who is your best friend?' etc. Many teachers
of English as a second language make the mistake of beginning with the
alphabet. This is wrong. When you train them to ask questions on the first
day itself, your students will definitely show off these questions to their
folks. And their interest in the language will be built. They will come with

n

higher hopes of learning more things the next day. The teacher should

tio

emphasize more on the language learning skills than the portion completion

du
ca

at the undergraduate level.
5. KEEPING IN MIND AIMS OF TEACHING ENGLISH

E

The teacher should always emphasize on the aims of teaching English. It

of

will help to teach effectively. These are the primary aims of teaching English

ge

instead of enabling the student to pass in the upper class. These aims are:

ol
le

a) To enable the students to understand English when spoken.
b) To enable the students to speak in English.

C

c) To enable the students to read English.

ru

d) To enable the students to write in English.

N
eh

6. IMPROVEMENT IN TEACHING FACILITIES

Special efforts should be made to ensure that teachers get proper teaching
facilities, including space, books and teaching aids. The school and the
college libraries should subscribe good journals which may enable them to
know the latest developments in the field of linguistics and English language
teaching.
7. MAKE STUDENTS THINK IN ENGLISH

Make it a very firm rule but subtly implied that there will be no other
language spoken in your class other than English. Exhort them to think in
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4. BUILDING CONFIDENCE AMONG STUDENTS

or probably months of teaching.
8. END THE SOCIO-PSYCHOLOGICAL PROBLEMS

Many think English as the most difficult language and many call it
unnecessary to learn it. The efforts of the teacher should be in eradicating
the Socio- Psychological problems of the students, by motivating them and
giving them some responsibility.

tio

n

9. BUILDING COMMUNICATION SKILLS

du
ca

Never teach your students always speak with them. Speak with the students
about day-to-day things. Keep talking with them in simple English. They will
talk when the initial icebreakers are done with. And when they will talk,

E

they will learn. Encourage your students to talk. As long as the students

of

attempts to talk in English make it a point to listen.

ge

10. HANDLING MISTAKES WITH CARE

ol
le

Mistakes will happen in the class and you have to learn how to handle them
deftly. If you laugh at the students they will be too embarrassed to make any

C

further attempts at speaking the language. If you do not laugh students will
feel you are only being too kind to them and might always think they have

N
eh

ru

said something wrong but you are hiding your amusement.
11. MATCHING LEVEL WITH YOUR STUDENTS

Being a teacher you know the language and might have got accolades for it
but your student cannot even frame three sentences in English properly.
Only your perseverance will help them do it. Remember that your students
are not native English speakers they will not be able to even ask you their
doubts. Be patient with them and encourage them to express themselves.
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English. This a mammoth task, and can be achieved only after some weeks

SPOKEN ENGLISH
2.1. THE DIFFERENT SPEECH ORGANS AND THEIR ROLE

Most of the languages in the world are produced with a pulmonic egressive
air stream mechanism. The air that we breathe out comes out of the lungs.
Before it gets into the outer atmosphere, various organs in human body

tio

organs of speech can be divided into following three groups.

n

convert it into speech sounds. These organs are called organs of speech. The

du
ca

1. The respiratory system
2. The phonatory system and

N
eh

ru

C

ol
le

ge

of

E

3. The articulatory system
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UNIT II

The respiratory system comprises of the lungs, the muscles of the chest and
the windpipe, it is also called the trachea. The lungs are spongy bodies. They
are made up of small sacs called the alveoli. Air is supplied to the alveoli by
small tubes called the bronchioles. The bronchioles come together into two
large tubes called bronchi. The bronchi join the trachea or the windpipe.
It is through the trachea that the air that we breathe in passes through the

n

throat into the lungs. It is known as respiration. It involves two process

tio

namely inspiration and expiration. It is the expiratory lung air that we

du
ca

breathe out, is the basis for the articulation of most speech sounds. The air
stream mechanism involving lung air is called pulmonic air stream
mechanism. The walls of the lungs act as an initiator. They are moved by

E

the respiratory muscles so that air is drawn into the lungs and pushed it
out. When the air stream mechanism is used to push lung air out is called

ol
le

THE PHONATORY SYSTEM

ge

of

egressive and when it is used to draw air in, it is called ingressive.

The phonatory system consists of larynx. It is commonly called Adam’s

C

apple. The air from the lungs has to come out through the windpipe and the
larynx. In the larynx are situated a pair of lip like structures. These are

ru

called vocal cords. They are attached in front and can be separated at the

N
eh

back. The opening between the cords is called the glottis.
THE ARTICULATORY SYSTEM

The articulatory system consists of roof of the mouth, tongue and lips. The
roof of the mouth comprises of teeth ridge, hard palate and soft palate and
the uvula.
1. TEETH RIDGE

The convex bony part of the roof of the mouth which lies immediately behind
the upper front teeth is called the teeth ridge. It is also called the alveolar
ridge or the alveolum.
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THE RESPIRATORY SYSTEM

Immediately after the teeth ridge, the roof of the mouth becomes concave
and it is hard and bony. This bony concave surface is called hard palate.
3. SOFT PALATE

The soft and fleshy that lies immediately or suddenly next to hard palate is
called soft palate or the velum.

tio

n

4. UVULA

The fleshy structure hanging loose at the extreme end of the roof of the

du
ca

mouth is called the uvula.
5. TONGUE

E

The tongue is a very important organ of speech. It can take up a very large

of

number of different positions during the production of various sounds. The

ge

tongue can be divided into the tip, the blade, the front, back and the root of
the tongue. The extreme edge of the tongue is called the tip. Immediately

ol
le

after the tip is the blade and it is the part of the tongue that lies opposite the
teeth ridge when the speech organs are at rest. Beyond the blade is the front

C

of the tongue and it is that part of the tongue which lies opposite the hard

ru

palate. Beyond the front is the back of the tongue, which lies opposite the

N
eh

soft palate when the speech organs are at rest. Even beyond the back of the
tongue is its root.
6. LIPS

Lips play their part in the articulation of certain consonants. For example,
the first sounds in the English word pill, bill and mill are produced with the
lips tightly.
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2. HARD PALATE

bee, beat, bead

/i/:

bid, bit

/e/:

bet, let, bed, led

/æ/:

bat, cat, pat, mat, bad, mad

/uː/:

shoot, root, rude, shoe

/u/:

put, sugar

ge

ol
le

C

ru

N
eh

/ɔː/:

of

/iː/:

bought, law, caught

/ɔ/:

cot, ox, box

/ɑː/:

car, card, cart, hart

/ɜː/:

heard, hurt, learn, earn

/ə/:

an, her about, forget

/ʌ/:

cup, up
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E

du
ca

tio

n

2.2. THE INDIVIDUAL SOUNDS: VOWELS (MONOPHTHONGS)

aim, play, pain

/aɪ/:

bite, buy

/ɔɪ/:

oil, boil, boy

/aʊ/:

out, bout, cow, mouse, mouth

/əʊ/:

over, boat, go, node

ol
le

C

ru

N
eh

/ɪə/:

ge

/eɪ/:

fierce, fear

/ʊə/:

during, cure

/ɛə/:

care, scarce
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of

E

du
ca

tio

n

2.3. THE INDIVIDUAL SOUNDS: VOWELS (DIPHTHONGS)

Unvoiced (-V)
-V

+V

t

d

s

z

-V

+V

-V +V

-V

+V

k

g

-V

b

Fricatives

f

v

θ

ð

Nasals

m

ʧ

ʤ

n

h

ŋ

l

w2

r

j

w2

of

Approximants

E

Lateral

put, supper, lip

/b/

bit, ruby, pub

/t/

two, letter, cat

/d/

deep, ladder, read

N
eh

ru

C

ol
le

/p/:

ge

PLOSIVES:

/k/

ʒ

du
ca

Affricates

ʃ

tio

p

n

Voiced (+V)
Plosives

/g/

can, lucky, kick
gate, tiger, dog

FRICATES:

/f/

fine, coffee, leaf

/v/

van, over, move

/θ/

think, both
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Glottal

-V +V

Velar

Dental

-V +V

Palatal

Labio
Dental

-V +V

Palato
Alveolar

Bilabial

Alveolar

2.4. THE INDIVIDUAL SOUNDS: ENGLISH CONSONANTS
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+V

the, brother, smooth

/s/

soup, fussy, less

/z/

zoo, busy, use

/ʃ/

show, washing, lash

/ʒ/

leisure, vision

/h/

home, ahead

chair, nature, watch

/ʤ/

jump, pigeon, budge

du
ca

/ʧ/

tio

n

AFFRICATES:

man, drummer, comb

/n/

no, runner, pin

/ŋ/

young, singer

ge

ol
le
C

LATERALS:

let, silly, fall

ru

/l/

of

/m/

E

NASALS:

/r/

N
eh

APPROXIMANTS/SEMI-VOWEL:

run, carry

/j/

you, yes

/w/

woman, away

2.5. PLACE OF ARTICULATION

According to Place of Articulation, Consonants are divided as follows:
1. Bilabial – consonants formed by the action of both the upper teeth. /m/
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/ð/

teeth. /f/, /v/
3. Dental - Tip or blade of the tongue and the upper teeth are the places
where in produced. /o/, /s/
4. Alveolar: Formed by the action of the tip of the tongue against teeth ridge.
/t, d, s, z, l, n, r/
5. Palate – alveolar: Formed by the partial obstruction by the tip or blade of

tio

Formed when the front of the tongue is raised towards the hard

du
ca

6. Palatal:

n

the tongue and back alveolar. /s/, /t/, /d/

palate. /j/

7. Velar: Formed when the back of the tongue is raised towards the soft

of

E

palate. /k/, /g/

ge

8. Glottal: Formed by the gentle puff of between vocal cards. /h/

ol
le

2.6. MANNER OF ARTICULATION

According to Manner of Articulation, we have Plosives, Fricatives, Affricates,

C

Nasals, Laterals and Approximants.

ru

Plosives: (p –b, t – d, k – g) these involve the complete closure in the mouth.

N
eh

Pressure builds up behind the closure in the mouth and when the air is
suddenly released a plosive is made.
Fricatives: (f – v, Š –, s – z, S – 3, – h) these involve incomplete closure at
some point in the mouth. The air escapes through a narrowed channel with
audible friction.
Affricate: (/ʧ/, d3) Affricates are a combination of sounds. Initially, there is
a complete closure like a plosive. This then is followed by a slow release with
friction as for a fricative as in chop and judge.
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2. Labiodentals – Formed by the action of the lower lip against the upper

is lowered, diverting the air through the nose. Vocal chords vibrate in
English nasals.
Laterals: (l) these involve partial closure in the mouth. The air stream is
blocked by the tip of the tongue but allowed to escape around the sides of
the tongue. The words, ‘light’ and ‘full’ have the lateral sound. The sound is
voiced.

n

Approximants: (r -w-j) /r/ a variant of it is that sound in which tip and teeth

tio

ridge leave enough gap for the air to escape. This is, therefore, called by a

du
ca

different class-name, Approximant. The English R in very and marry is
approximant.

Semi-Vowels or Consonants: (j –w) the sounds that begin the words ‘you’

E

and ‘wet’ are made without closure in the mouth. To this extent, they are

of

vowels. They normally occur at the beginning of a word or syllable, however,

ge

and thus behave functionally like consonants.

ol
le

2.7. THE CONCEPT OF PHONEMES

Phonemes are the linguistically contrastive or significant sounds (or sets of

C

sounds) of a language. Such a contrast is usually demonstrated by the

ru

existence of minimal pairs or contrast in identical environment (C.I.E.).

N
eh

Minimal pairs are pairs of words which vary only by the identity of
the segment (another word for a single speech sound) at a single location in
the word (e.g. [mæt] and [kæt]). If two segments contrast in identical
environment then they must belong to different phonemes. A paradigm of
minimal phonological contrasts is a set of words differing only by one speech
sound. In most languages it is rare to find a paradigm that contrasts a
complete class of phonemes (e.g. all vowels, all consonants, all stops etc.).
Example:
English plosive consonants could be defined by the following set of
minimally contrasting words:-
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Nasals: (n, m, /ŋ/) these involve complete closure of the mouth. The velum

Only /ɡ/ does not occur in this paradigm and at least one minimal pair
must be found with each of the other 5 stops to prove conclusively that it is
not a variant form of one of them.
ii) /ɡɐn/ vs. /pɐn/ vs. /bɐn/ vs. /tɐn/ vs. /dɐn/
Again, only five plosives belong to this paradigm. A single minimal pair
contrasting /ɡ/ and /k/ is required now to fully demonstrate the set of

tio

n

English stop consonants.

du
ca

iii) /ɡæɪn/ vs. /kæɪn/

Sometimes it is not possible to find a minimal pair which would support the
contractiveness of two phonemes and it is necessary to resort to examples

E

of contrast in analogous environment (C.A.E.). C.A.E. is almost a minimal

of

pair; however the pair of words differs by more than just the pair of sounds

ge

in question. Preferably, the other points of variation in the pair of words are
as remote as possible (and certainly never adjacent and preferably not in the

ol
le

same syllable) from the environment of the pairs of sounds being tested.

C

Example:

ru

/ʃ/ vs. /ʒ/ in English is usually supported by examples of pairs such as

N
eh

"pressure" [preʃə] vs. "treasure" [treʒə].
2.8. THE CONCEPT OF ALLOPHONES

Allophones are the linguistically non-significant variants of each phoneme.
In other words a phoneme may be realised by more than one speech sound
and the selection of each variant is usually conditioned by the phonetic
environment of the phoneme. Occasionally allophone selection is not
conditioned but may vary from person to person and occasion to occasion
(i.e. free variation). A phoneme is a set of allophones or individual noncontrastive speech segments. Allophones are sounds, whilst a phoneme is a
set of such sounds.
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i) /pɪn/ vs. /bɪn/ vs. /tɪn/ vs. /dɪn/ vs. /kɪn/

exclusive or complementary distribution. The complimentary distribution of
two phones means that the two phones can never be found in the same
environment (i.e. the same environment in the senses of position in the word
and the identity of adjacent phonemes). If two sounds are phonetically
similar and they are in complimentary distribution then they can be
assumed to be allophones of the same phoneme.
E.g. In many languages voiced and voiceless stops with the same place of

tio

n

articulation do not contrast linguistically but are rather two phonetic

du
ca

realisations of a single phoneme (i.e. /p/= [p, b], /t/= [t, d], and /k/= [k, ɡ]).
In other words, voicing is not contrastive (at least for stops) and the
selection of the appropriate allophone is in some contexts fully conditioned

E

by phonetic context (e.g. word medially and depending upon the voicing of
adjacent consonants), and is in some contexts either partially conditioned or

of

even completely unconditioned (e.g. word initially, where in some dialects of

ge

a language the voiceless allophone is preferred, in others the voiced

ol
le

allophone is preferred, and in others the choice of allophone is a matter of
individual choice).

C

2.9. PHONETIC TRANSCRIPTION

ru

Since the sixteenth century, efforts have been made to devise a universal

N
eh

system for transcribing the sounds of speech. The best-known system, the
International Phonetic Alphabet (IPA), has been evolving since 1888. This
system of transcription attempts to represent each sound of human speech
with a single symbol. These symbols are enclosed in brackets [ ] to indicate
that the transcription is phonetic and does not represent the spelling system
of a particular language. For example, the sound spelled ‘th’ in English this
is transcribed as [ð] (pronounced eth, as in weather). The IPA uses this
symbol to represent the sound in whichever language it is heard, whether it
is English, Spanish, or Turkmen. The use of a standardized phonetic
alphabet with a one-to-one correspondence between sound and symbol
enables linguists to transcribe languages consistently and accurately. In
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Allophones are usually relatively similar sounds which are in mutually

those employed by IPA transcription. For example, the sound heard at the
beginning of the English word shark is transcribed as [ʃ] in IPA, but usually
as [S] in North America. Phonetic transcription is a useful device using
which such pitfalls can be avoided.
2.10. STRESS

Syllables in English words don't all have the same level of loudness. Some

n

are loud, some are short and quiet, and some are in between. English has

tio

three levels of stress:

du
ca

1. PRIMARY STRESS

It is the loudest syllable in the word. In one-syllable words, that one syllable

E

has the primary stress. Primary stress is marked in IPA by putting a raised

of

vertical line [ˈ] at the beginning of the syllable.

ge

2. SECONDARY STRESS

ol
le

Syllables which aren’t completely unstressed, but aren't as loud as the
primary stress are termed as secondary stress. Secondary stress is marked

C

with a lowered vertical line [ˌ] at the beginning of the syllable.

N
eh

ru

3. UNSTRESSED SYLLABLES

It refers the syllables that have no stress at all. In English, almost all of
these have schwa [ə] for their vowel, though [i] will also often be unstressed,
like the [i] in happy [ˈhæpi]. (Very rarely, another non-schwa vowel might be
unstressed, like the [o] of potato [pəˈteto] for most speakers.)
Examples:


[əˈnʌf]

enough



[ˌmænəˈtobə]

Manitoba



[ˈfotəˌɡɹæf]

photograph
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North American (NA) usage, though, some phonetic symbols differ from

absence of stress is the final syllable of delegate, used as a verb and used as
a noun.


[ˈdɛləˌɡet]



[ˈdɛləɡət]

Verb: You have to delegate your responsibilities
Noun: We elected a delegate to the national committee.

WORD STRESS

n

Word Stress is phonemic in English, this is the movement of stress in a

tio

word from one position to another changes the meaning of the word.

du
ca

For example, the words desert / 'dezərt/ and dessert / dɪ'zɝːt / are
distinguished by stress, as are the noun a record / 'rek.ɔːrd / and the verb to
record /rɪ'kɔːrd/.

E

Word Stress in English is the magic key to understanding spoken English.

of

Native speakers of English use word stress naturally. Word stress is so

ge

natural for them that they do not even know they use it.

ol
le

SENTENCE STRESS

C

Sentence stress is the music of spoken English. Like word stress, sentence
stress can help you to understand spoken English, especially when spoken

ru

fast. Sentence stress is what gives English its rhythm or "beat". The word

N
eh

stress is accent on one syllable within a word, whereas sentence stress is
accent on certain words within a sentence.
Most sentences have two types of word:


content words



structure words

Content words are the key words of a sentence.

They are the important

words that carry the meaning or sense. Structure words are not very
important words. They are small, simple words that make the sentence
correct grammatically.

They give the sentence its correct form or
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A good example of the difference between secondary stress and the complete

If we remove the structure words from a sentence, we will

probably still understand the sentence.

If we remove the content words

from a sentence, we will not understand the sentence. The sentence has no
sense or meaning.
For example:
Will you sell my car, because I have gone to France?

n

In the above sentence, the 4 key words (sell, car, gone, France) are
It is

tio

accentuated or stressed. Why is this important for pronunciation?

important because it adds "music" to the language. It is the rhythm of the

du
ca

English language. It changes the speed at which we speak (and listen to)
the language. The time between each stressed word is the same.

E

In our sentence, there is 1 syllable between sell and car and 3 syllables

of

between car and gone. But the time (t) between sell and car and between car

ge

and gone is the same. We maintain a constant beat on the stressed words.
To do this, we say "my" more slowly, and "because I've" more quickly. We

ol
le

change the speed of the small structure words so that the rhythm of the key

C

content words stays the same.

ru

RULES FOR SENTENCE STRESS IN ENGLISH

N
eh

The basic rules of sentence stress are:
1. content words are stressed
2. structure words are unstressed
3. the time between stressed words is always the same
2.11. INTONATION

Intonation describes how the voice rises and falls in speech. The four basic
patterns of intonation in English are: falling intonation, rising intonation,
fall-rise intonation and rise
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"structure".

Falling intonation describes how the voice falls on the final stressed syllable
of a phrase or a group of words. A falling intonation is very common in whquestions.


Where’s the nearest p↘ost-office?



What time does the film f↘inish?

We also use falling intonation when we say something definite, or when we



I think we are completely l↘ost.



OK, here’s the magaz↘ine you wanted.

E

2. RISING INTONATION

du
ca

tio

n

want to be very clear about something:

of

Rising intonation describes how the voice rises at the end of a sentence.

ge

Rising intonation is common in yes-no questions:
I hear the Health Centre is expanding. So, is that the new d↗octor?



Are you th↗irsty?

ol
le



C

3. FALLING-RISING INTONATION

ru

Falling-rising intonation describes how the voice falls and then rises. We use

N
eh

falling-rising intonation at the end of statements when we want to say that
we are not sure, or when we may have more to add:


I do↘n’t support any football team at the m↘om↗ent. (But I may
change my mind in future).



It rained every day in the firs↘t w↗eek. (But things improved after
that).

We use falling-rising intonation with questions, especially when we request
information or invite somebody to do or to have something. The intonation
pattern makes the questions sound more polite:

Nehru College of Education

33

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

1. FALLING INTONATION

Is this your cam↘er↗a?



Would you like another co↘ff↗ee?

4. RISING – FALLING INTONATION

This tone is a combination of a rise and fall. The rise reinforces the meaning
conveyed by the following fall.
Do you ↗agree↘?



It was ↗frightful↘.

n



tio

2.12. RHYTHM

du
ca

English is a very rhythmical language, so that a learner who can maintain
the rhythm of the language is more likely to sound both natural and fluent.
The two components of the system which have the greatest influence on

E

rhythm are sentence stress and the various features of connected speech,

of

i.e. what happens to words when we put them in an utterance.

ge

SENTENCE STRESS

ol
le

In any sentence, some words carry a stress. These are the ‘strong’ or ‘lexical’
words (usually nouns, verbs, adjectives and adverbs). The remaining words

C

are ‘grammatical’ words and are unstressed or ‘weak’ (conjunctions,

ru

pronouns, prepositions, auxiliaries, articles).

N
eh

The rhythm produced by this combination of stressed and unstressed
syllables is a major characteristic of spoken English and makes English
a stress-timed language. In stress-timed languages, there is a roughly equal
amount of time between each stress in a sentence, compared with a syllabletimed language (such as French, Turkish and West Indian English) in which
syllables are produced at a steady rate which is unaffected by stress
differences. Sentence stress is an important factor in fluency, as English
spoken with only strong forms has the wrong rhythm, sounds unnatural
and does not help the listener to distinguish emphasis or meaning.
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Speed is also a factor in fluency. When we speak quickly, we speak in
groups of words which are continuous and may not have pauses between
them. This causes changes to the ‘shape’ of words. Unstressed words always
sound different when used in a sentence as opposed to being said in
isolation.
The most common features of connected speech are the weak forms of

n

grammatical and some lexical words (and, to, of, have, was, were) and

tio

contractions, some of which are acceptable in written English (can't, won't,

du
ca

didn't, I'll, he'd, they've, should’ve). However, we often ignore other features
which preserve rhythm and make the language sound natural. The most
common of these are:
Elision (losing sounds)



Linking (adding or joining sounds between words)



Assimilation (changing sounds)

ge

of

E



ol
le

Added to these is the use of the schwa, the most common vowel sound in
English. Many unstressed vowel sounds tend to become schwa, and because

C

it is an important feature of weak forms, learners should be able to

N
eh

ru

recognise and produce it.
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CONNECTED SPEECH

LEXIS
3.1. WORD FORMATION

Word formation is the creation of a new word. Word formation is sometimes
contrasted with semantic change, which is a change in a single word's
meaning. The boundary between word formation and semantic change can
be difficult to define: a new use of an old word can be seen as a new word

n

derived from an old one and identical to it in form. The following are the

tio

process of formation of new words.

du
ca

3.2. AFFIXATION

Affixation consists in adding derivational affixes (i.e., prefixes, infixes and
suffixes) to roots and stems to form new words. For example, if the suffix -

E

able is added to the word pass, the word passable is created. Likewise, if to

of

the word passable the prefix in- (or rather its allomorph im-) is attached,

ge

another word is formed, namely impassable. Affixation is a very common
and productive morphological process in synthetic languages. In English,

ol
le

derivation is the form of affixation that yields new words

C

Affixes can be classified into two different ways: according to their position

ru

in the word and according to their function in a phrase or sentence.

N
eh

1. According to their position in the word, affixes are classified into prefixes,
infixes and suffixes.
a. Prefixes are bound morphemes that are added to the beginning of the
word; e.g., un- in unnoticed, a- in amoral, sub- in subway, etc. Notice that
prefixes are represented by the morphemes followed by a hyphen (-).
b. Infixes are bound morphemes that are inserted within the words. There
are no infixes in the English language, but in the languages such as Tagalog
and Bontoc (in the Philippines), Infixes are represented by the morphemes
preceded and followed by a hyphen; e.g., -um-.
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UNIT – III

e.g., - able in noticeable, -less in careless, -s in seeks, -en in shorten, etc.
Notice that suffixes are represented by the morphemes preceded by a
hyphen.
2. According to the function affixes fulfil in the language, affixes are
classified into derivational affixes (derivational morphemes or derivations)
and inflectional affixes (inflectional morphemes or inflections).
a. Derivational affixes are morphemes that create (or derive) new words,

tio

n

usually by either changing the meaning and/or the part of speech (i.e., the
syntactic category), or both, of the words they are attached to. In English,

du
ca

derivational morphemes can be either prefixes or suffixes. For example, un-+
happy (adj.) = unhappy (adj.); re-+ classify (v) = reclassify (v.); by-+ product

E

(n.) = by-product.

b. Inflectional affixes, for their part, are morphemes which serve a purely

of

grammatical function, such as referring to and giving extra linguistic

ge

information about the already existing meaning of a word (e.g., number,

ol
le

person, gender, case, etc.), expressing syntactic relations between words
(e.g. possession, comparison), among others.

C

For instance, the different forms of the verb “speak” are all considered to be

ru

verbs too, namely, speak, spoken, speaking. In a like manner, the
comparative and superlative forms of the adjective strong are also adjectives,

N
eh

namely, stronger, strongest.
In English, there are only eight inflections. They are -(e)s (third person
singular marker of verbs in present tense), as in speaks, teaches; -(e)s
(regular plural marker) as in books, oranges; ’s (possessive marker) as in
John’s house; -(e)d (regular past tense marker) as in helped, repeated; -en
(past participle marker) as in spoken, eaten; -ing (present participle marker)
as in eating, studying; -er (comparative marker) as in faster, happier; and est (superlative marker) as in fastest, happiest
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c. Suffixes are bound morphemes which are attached to the end of the word;

Conversion refers to the process of changing or converting the class of a
word without changing its form. The word email, for instance, can be used
as a verb in Modern English though it was only a noun in the past.
Examples:
NOUN TO VERB

Bottle (The wine was brewed in France but bottled in Hong Kong.)



Butter (Don’t butter the bread for me. I prefer jam.)

VERB TO NOUN

du
ca

tio

n



Hit (He scored a hit in his first shot)



Cheat (He used some cheats in the computer game to make him win)



Must (It is a must for you to visit the Forbidden City if you go to Beijing)

of

E



ge

ADJECTIVE TO NOUN

Regular (I am one of the regulars at the pubs in Bangalore)



Final (It is obvious that the LA Lakers will enter the NBA Finals)



Crazy (Stop shouting and running around like a crazy)

C

ol
le



N
eh

ru

ADJECTIVE TO VERB



Empty (Can you empty the bin for me, please?)



Dirty (Don’t sit on the floor. You might dirty your dress.)



Dry (We dried ourselves beside the fireplace.)

3.4. COMPOUNDING

The italicized words in the following examples are created by combining saw
with some other word, rather than with a bound morpheme.
Examples:


Sawmill is a noisy place.
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3.3. CONVERSION

Every workshop should have a chain saw; a table saw, a jig-saw, a
hack saw, and a bucksaw.



Sawdust is always a problem in a woodworker’s workshop.



Sawing horses are useful and easily made.

Such words are called compounds. They contain two or more words (or more
accurately, two or more roots, all, one, or none of which may be bound; cf.
blueberry with two free morphemes and astronaut with two bound
morphemes). Generally, one of the words is the head of the compound and

tio

n

the other(s) its modifier(s). In bucksaw, saw is the head, which is modified
by buck. The order is significant: compare pack rat with rat pack. Generally,

du
ca

the modifier comes before the head. In ordinary English spelling,
compounds are sometimes spelled as single words, as in sawmill, sawdust;
sometimes the parts are connected by a hyphen, as in jig-saw; and

ge

COMPOUND NOUNS

of

are the forms of compound words:

E

sometimes they are spelled as two words, as in chain saw, oil well. Following

Noun + noun: bath towel; boy-friend; death blow



Verb + noun: pickpocket; breakfast



Noun +verb: nosebleed; sunshine



Verb +verb: make-believe



Adjective + noun: deep structure; fast-food



C

ru

N
eh



ol
le



Particle + noun: in-crowd; down-town
Adverb + noun: now generation



Verb + particle: cop-out; drop-out



Phrase compounds: son-in-law

COMPOUND VERBS



Noun + verb: sky-dive



Adjective + verb: fine-tune



Particle + verb: overbook



Adjective + noun: brown-bag
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Verb + adjective: fail safe



Adjective + adjective: open-ended



Adverb + adjective: cross-modal



Particle + adjective: over-qualified



Noun + noun: coffee-table



Verb + noun: roll-neck



Adjective + noun: red-brick; blue-collar



Particle + noun: in-depth



Verb + verb: go-go; make-believe



Adjective/Adverb + verb: high-rise;



Verb + particle: see-through; tow-away

du
ca

E

of

COMPOUND ADVERBS: uptightly cross-modally

ol
le

3.5. OTHER MINOR DEVICES

ge

NEO-CLASSICAL COMPOUNDS: astro-naut, hydro-electric, mechano-phobe

C

COINING

ru

Coining is the creation of new words without reference to the existing

N
eh

morphological resources of the language, that is, solely out of the sounds of
the language. Coining is very rare, but googol [note the spelling] is an
attested example, meaning 10100. This word was invented in 1940 by the
nine-year-old nephew of a mathematician.
ABBREVIATION

Abbreviation involves the shortening of existing words to create other words,
usually informal versions of the originals. There are several ways to
abbreviate. We may simply lop off one or more syllables, as in prof for
professor, doc for doctor. Usually the syllable left over provides enough
information to allow us to identify the word it’s an abbreviation of, though
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Noun + adjective: card-carrying; childproof

tio



n

COMPOUND ADJECTIVES

Ted. (Go figure!) Alternatively, we may use the first letter of each word in a
phrase to create a new expression, an acronym, as in UN, US, or SUV. In
these instances the acronym is pronounced as a sequence of letter names.
In other instances, such as UNICEF from United Nations International
Children’s Emergency Fund, the acronym can be pronounced as an ordinary
English word. Advertisers make prolific use of acronyms and often try to
make them pronounceable as ordinary words.

tio

n

BLENDING

Blending involves taking two or more words, removing parts of each, and

du
ca

joining the residues together to create a new word whose form and meaning
are taken from the source words. Smog derives from smoke and fog and

E

means a combination of these two substances (and probably lots of others);
motel derives from motor and hotel and refers to hotels that are convenient

of

in various ways to motorists; Prevacid derives from prevent acid; eracism

ge

derives from erase and racism and means erase racism or, if read against

ol
le

the grain, electronic racism (cf. email, ecommerce, E-trade); webinar derives
from (worldwide) web and seminar. In November 2007, an interviewee on an

C

NPR news item created the blend snolo to refer to playing bike polo in the

N
eh

BORROWING

ru

snow.

Borrowing involves copying a word that originally belonged in one language
into another language. For instance, many terms from Mexican cuisine, like
taco and burrito, have become current in American English and are
spreading to other English dialects. Borrowing requires that the borrowing
language and the source language come in contact with each other.
Speakers of the borrowing language must learn at least some minimum of
the source language for the borrowing to take place. Over its 1500 year
history English has borrowed from hundreds of languages, though the main
ones are Latin (homicide), Greek (chorus), French (mutton), Italian (aria),
Spanish (ranch), German (semester), and the Scandinavian languages (law).
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occasionally this is not the case: United Airline’s low cost carrier is called

names (Chicago), river names (Mississippi), animal names (opossum), and
plant names (hickory).
CLIPPING

Clipping is the processes whereby new words are formed by shortening other
words; i.e., by eliminating the initial part, the last part, or both parts, of
those words. E.g., phone from telephone, plane from airplane, ad from
advertisement, exam from examination, flu from influenza, fridge from

tio

n

refrigerator.

du
ca

BACK-FORMATION

Back-formation is the process by which new words are formed by the
deletion of a supposed affix from an already existing word. For example, the

E

verbs peddle, edit, hawk, enthuse, stoke, swindle, televise, donate, sculpt,

of

buttle have been created form the pre-existing nouns peddler, editor,
hawker, enthusiasm, stoker, swindler, television, donation, sculptor and

ol
le

3.6. PHRASAL VERBS

ge

butler, respectively.

C

A phrasal verb is a verb that is made up of a main verb together with

ru

an adverb or a preposition, or both. Typically, their meaning is not obvious

N
eh

from the meanings of the individual words themselves.
For example:


She has always looked down on me.



Fighting broke out among a group of 40 men.



I’ll see to the animals.



Don’t put me off, I’m trying to concentrate.



The report spelled out the need for more staff

Phrasal verbs can be intransitive (i.e. they have no object):


We broke up two years ago.
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From Native American languages, American English has borrowed place

They set off early to miss the traffic.



He pulled up outside the cottage.

Phrasal verbs can also be transitive (i.e. they can have an object):


The police were called to break up the fight.



When the door is opened, it sets off an alarm.



They pulled the house down and redeveloped the site

n

The verb and adverb elements which make up intransitive phrasal verbs are

✓ We broke up two years ago.



✗ We broke two years ago up.

du
ca



tio

never separated:

E

The situation is different with transitive verbs, however. If the direct

the house

down.

ge

✓ They pulled

of

object is a noun, you can say:

[direct object]

ol
le

✓ They pulled down the house.

C

If the object is a pronoun (such as it, him, her, them), then the object

ru

always comes between the verb and the adverb:

N
eh

✓ They pulled

it

down.

[direct object]

✗ They pulled down it.

3.7. PREPOSITIONAL PHRASES

A prepositional phrase is a group of words that lacks either a verb or a
subject, and that functions as a unified part of speech. It normally consists
of a preposition and a noun or a preposition and a pronoun. The following
are the rules for prepositional phrases:
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Prepositional phrases always consist of two basic parts at minimum:
the object and the preposition.



In formal English, prepositions are almost always followed by objects.



Adjectives can be placed between the prepositions and objects in
prepositional phrases.



Prepositional phrases can act as adverbs or adjectives. When they are
used as adjectives, they modify nouns and pronouns in the same way
single-word adjectives do.
When prepositional phrases are used as adverbs, they at the same

n



tio

way single-word adverbs and adverb clauses do, modifying adjectives,

Examples:

du
ca

verbs, and other adverbs.

The cupcake with sprinkles is yours.



We climbed up the hill.



The rabbits hopped through the garden

ge

of

E



ol
le

3.8. SPELLING RULES

1. One syllable words with one vowel and ending in a consonant double the

C

consonant before a suffix beginning with a vowel.
Hit + ing = hitting



Big + er = bigger

N
eh



ru



Spot + ed = spotted

2. Two or three syllable words ending in a consonant double the consonant
before a suffix beginning with a vowel when the stress falls on the last
syllable.


Begin + ing = beginning



Occur + ed = occurred

3. Words ending in ‘l’ after a single vowel double the ‘l’ before a suffix
beginning with vowel
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Travel + ing = traveling

4. Words ending in a single ‘e’ after a consonant drop the ’e’ before a suffix
beginning with a vowel or consonant.


Write + ing = writing



Receive + ing = receiving



Due + ly = duly

n

5. Words ending in –ce or –ge do not drop the ‘e’ before suffix beginning with



Trace + able = traceable



Courage + ous = courageous

du
ca

tio

a or ous

Space + ous = spacious

of



E

6. Words ending in –ce change e to ‘i’ before –ous

ge

7. When –fill or fill is added to a word the second l in dropped
Beauty + full = beautiful



Full + fill = fulfil

N
eh

ru

C

ol
le
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ADVANCED GRAMMAR – I
4.1. PHRASE

E.g., George Bernard Shaw wrote Pygmalion in the light of English
Phonetics
In this sentence, the four words “in the light of” form a group by themselves.

n

These words make sense, but not complete sense. These have no subject

tio

and predicate of its own. These cannot stand by themselves, but have to be
part of a larger group of words, which makes complete sense. Such a group

du
ca

of words are called phrase. The phrase may be classified into four types.
They are:

E

(a) Noun Phrase

(c) Adjective Phrase

of

(b) Verb Phrase

ol
le

ge

(d) Adverb Phrase
THE NOUN PHRASE

C

E.g., I expect to get a prize

ru

The group of words “to get a prize” does not contain a subject and predicate

N
eh

of its own. Therefore, it is a phrase. This phrase is the object of the verb
“expect” and hence does the work of a noun. Therefore, it is a noun phrase.
A group of words which does the work of a noun is called noun phrase
Examples:
(a) The boy wants to go home
(b) Early to bed is a good maxim
(c) He hopes to win the first prize
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UNIT – IV

A noun

phrase is a

group

of

words that consists

of

a

noun and

a

modifier that modifies that noun. For example
(a) the striped cat
(b) the engine of the car
(c) Jimmy’s kitchen
In the above three examples, we see that the first and the third examples

tio

n

starts with a modifier first followed by the noun, whereas the second
example starts with the noun followed by a modifier. Therefore, in a noun

du
ca

phrase, either the modifier can be placed after or before the noun, it refers
to. A noun phrase can start with either a noun or a noun modifier.

E

Noun modifiers are the modifiers that modify noun entities. These noun
entities can be a one-word noun or a noun phrase. Since noun modifiers

of

modify noun entities, they must be placed, as close to the entity that they

ge

modify as possible to keep the meaning of the sentence logical and clear.

ol
le

Following are the kinds of modifiers.

a. Adjective modifiers – the striped cat

ru

system

C

b. Verb-ing modifiers – the planets circling the sun from the solar

N
eh

c. Verb-ed modifiers – the book kept on the table
d. Prepositional phrases modifiers – the engine of the car
e. Relative pronoun modifiers – the man who is standing behind the
fence

HEAD WORD IN NOUN PHRASE

The head of a noun phrase is the word that determines the syntactic
category of that phrase. For example, the head of the noun phrase boiling
hot water is the noun water. Comparatively, the head of a compound is the
stem that determines the semantic category of that compound. For example,
the head of the compound noun handbag is bag, since a handbag is a bag,
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MODIFIERS IN NOUN PHRASE

therefore the head’s dependency. Heads are crucial to establishing the
direction of branching. Head-initial phrases are right branching, head final
phrases are left branching, and head medial phrases combine left and right
branching. Examine the following expression.
E.g. big red-dog
The word dog is the head of big red-dog, since it determines that the phrase

du
ca

QUALIFIER IN NOUN PHRASE

tio

big modify this head noun, they are its dependents.

n

is a noun phrase, not an adjective phrase. Because the adjectives, red and

In English grammar, a qualifier is a word or phrase that precedes an

E

adjective or adverb, increasing or decreasing the quality signified by the
word it modifies. Following are some of the most common qualifiers in

ge

of

English.

ol
le

Examples:

Very, quite, rather, somewhat, more, most, less, least, too, so, just, enough,

C

indeed, still, almost, fairly, really, pretty, even, a bit, a little, a lot, a good

ru

deal, a great deal, kind of, sort of.

N
eh

4.2. VERB PHRASE

A verb phrase means a phrase made up of a verb together with one or more
prepositions or adverbs, which has a meaning somewhat different from that
of the verb taken by it. The following are the examples of verb phrases: am
going, will be, has seen, and did send.
Examples:
(a) The minister will be coming tomorrow
(b) I am going to finish the work now
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not a hand. The other elements of the phrase modify the head and are

4.3. ADJECTIVE PHRASE

E.g., The magistrate was a man with a kindly nature
The group of words “with a kindly nature” tells us what sort of man the
magistrate was. It qualifies the noun man just as an adjective does.
Therefore, it does the work of an adjective and it is called an adjective

tio

n

phrase.

du
ca

A group of words, which does the work of an adj. is called adj. phrase
Examples:

(a) A man in great difficulties came to me for help

E

(b) He is a person of very considerable renown

of

(c) A friend in need is a friend indeed

ge

(d) A stitch in time saves nine

C

4.4. ADVERB PHRASE

ol
le

(e) The chief lived in a house built of stone

ru

E.g., Rama ran with great speed
The group of words, “with great speed” tells us how Rama ran. It modifies

N
eh

the verb ran as the adverb does. Therefore, it does the work of an adverb
and called adverb phrase.

A group of words, which does the work of an adv. is called adverb
phrase
Examples:
(a) She lived in the middle of a great wood
(b) Nothing can live on the moon
(c) Three fishermen went sailing over the sea
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Verbs of more than one word is known as the verb phrase

The word tense, derived from the Latin word tempus, which means time.
Thus, the tense of a verb shows the time in which the action of the verb
takes place. English language has three main tenses, namely past, present
and future. Each of these tenses has four forms. They are simple,
continuous, and perfect and perfect continuous. Let us discuss one by one
in the following sections.

n

SIMPLE PRESENT/PRESENT INDEFINITE TENSE

du
ca

tio

E.g., I write

The verb “write” in the above sentence shows the action of writing, without
indicating whether the action of writing is complete or incomplete. Thus, the

V1

PRESENT CONTINUOUS TENSE

I am writing an essay

ol
le

E.g.

ge

Structure of simple present tense:

of

E

tense of the verb ‘write’ is called present indefinite or simple present.

The verb “am writing” in the above sentence shows, the action of writing is

C

continuing at the time of speaking. Hence, the tense of a verb (am writing) is

ru

called present continuous tense. Structure of a verb of present continuous

N
eh

tense: Be form verb (am/is/are) + V1 + ing
PRESENT PERFECT TENSE

E.g. I have written an essay
The verb “has written” in the above sentence shows the action of writing has
perfected or completed at the time of speaking. Hence, the tense of a verb is
in present perfect. Structure of a verb of present perfect tense: Have form
verb (have/has) + V3 (Past Participle)
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4.5. TENSE FORMS

E.g. I have been writing articles in the newspaper since 2001
The verb “have been writing” in the above sentence shows the action of
writing has started in the year 2001, has gone on continuously and still the
action is going on. It is not yet completed. Hence, the tense of the verb is
called present perfect continuous. Structure of a verb of present perfect
tense: Have form verb (have/has) + been + present participle (V1 + ing).

tio

n

SIMPLE PAST/PAST INDEFINITE

du
ca

E.g., I wrote

The verb “wrote” in the above sentence shows the action of writing, which
was performed in the past, without indicating whether the action of writing

E

is complete or incomplete. Thus, the tense of the verb ‘wrote’ is called past

ol
le

E.g., I was writing a letter

ge

PAST CONTINUOUS TENSE

of

indefinite or simple past. Structure of a verb of simple past: V2 (past)

C

The verb “was writing” in the above sentence shows the action of writing was

ru

continuing for some time in the past and hence the tense of the verb is
called past continuous tense. Structure of a verb of past continuous tense:

N
eh

Be form verb (was/were) + V1 + ing
PAST PERFECT TENSE

E.g., I had written an essay, before Sunita arrived.
The verb “had written” in the above sentence shows the action of writing had
been perfected or completed, before some other action (Sunita arrived) or
point of time in the past and hence the tense of the verb is called past
perfect or pluperfect. Structure of a verb of past perfect tense: Had + V3
(Past Participle)
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PRESENT PERFECT CONTINUOUS TENSE

E.g., I had been writing an essay until I got award
The verb “had been writing” in the above sentence shows the action of
writing which started sometime in the past and had been continuing
uninterruptedly until another action (till I got award) or point of time in the
past and hence the tense of the verb is called past perfect or pluperfect.
Structure of a verb of past perfect continuous tense: Had + been + V1 + ing

tio

n

SIMPLE FUTURE TENSE

du
ca

E.g., I shall write

The verb “shall write” in the above sentence shows the action of writing to be
performed in the future, without indicating whether the action is complete

E

or incomplete and hence the tense of a verb is called future indefinite or

ge

E.g., I shall be writing

ol
le

FUTURE CONTINUOUS TENSE

of

simple future. Structure of a verb of simple future tense: Shall/will + V1.

C

The verb shall be writing in the above sentence shows the action of writing

ru

will be continuing for a certain point of time in the future and hence the
tense of a verb is said to be in future continuous tense. Structure of a verb

N
eh

of future continuous tense: Shall/will + be + V1 + ing
FUTURE PERFECT TENSE

E.g. I shall have written
The verb “shall be written” in the above sentence shows the action of writing
will have been perfected or completed by a certain point of time in the future
and hence the tense of a verb is said to be in future perfect tense. Structure
of a verb of future perfect tense: Shall/will + have + V3 (Past participle)
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PAST PERFECT CONTINUOUS TENSE

E.g. I shall have been writing
The verb “shall have been writing” in the above sentence shows the action of
writing, which has been in progress over a period of time and will continue
uninterruptedly up to a certain point of time in the future and hence the
tense of a verb is said to be in future perfect continuous tense. Structure of
a verb of future perfect continuous tense: Shall/will + have + been + V1

tio

n

4.6. AUXILIARY VERBS

du
ca

An auxiliary verb is one, which helps other verbs to form other tenses than
the simple present or past. This auxiliary verb can be categorized into two
types. They are primary auxiliaries and modal auxiliaries.

E

PRIMARY AUXILIARIES

of

Be, have, do and its forms are used as primary auxiliaries to form other

ge

tenses than the simple present and past tense.
Be and its form: am, is, are, was, and were



Have and its form: have, has and had



Do and its form: do, does and did.

ru

C

ol
le



N
eh

MODAL AUXILIARIES

Modal auxiliary verbs are classified into two types. They are full modal
auxiliaries and semi-modal auxiliary verbs.
Shall, should, can, could, will, would, may, might and must are classified as
full modal auxiliary verbs and ought to, dare, used to and need to are
classified as semi-modal auxiliaries.
4.7. SENTENCE

A group of words, which gives complete meaning or complete sense, is called
a sentence.
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FUTURE PERFECT CONTINUOUS TENSE



Ramu is the best student.



George Washington went to USA.



Kannan Devan factory is located in Trichy.

According to their meaning and word order, the sentences are classified into
four types. They are:

n

1. Assertive Sentence

tio

2. Imperative Sentence

4. Interrogative Sentence
ASSERTIVE SENTENCE

of

E

Examples:

du
ca

3. Exclamatory Sentence

She went to the market yesterday



Dr. Indira Parthasarthy is a famous writer.



Amala received best student award

ol
le

ge



C

These statements are simple statements of fact. It states, asserts, or
declares something about and so they are called assertive sentences.

ru

Therefore: A sentence, which asserts, states, or declares something about is

N
eh

called assertive or declarative sentence.
IMPERATIVE SENTENCE

Examples:


Please, help me



May, God bless you!



Follow the rules



Take these pills regularly
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Examples:

wish, third expresses command or order and the last statement expresses
advice. Thus, a sentence, which expresses a request, order, command, wish,
desire, and advice, is called imperative sentence.
INTERROGATIVE SENTENCE

Do you speak English?



What are you doing?

tio



n

Examples:

du
ca

These statements ask questions. Thus, a sentence, which asks a question, is
called interrogative sentence.

E

EXCLAMATORY SENTENCE

of

A sentence which expresses a strong and sudden feeling is called an

ge

exclamatory sentence.

ol
le

Examples:
What a fool he is!



How generous of you to have helped him like this



What a pity you couldn’t come!

ru

C



N
eh

4.8. CLAUSES – SUBORDINATE AND COORDINATE

A clause is a group of words, which has a subject and predicate of its own,
makes complete sense and forms part of a larger sentence. There are three
kinds of subordinate clauses. They are:


Noun Clause



Adjective clause



Adverb clause
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The first statement expresses request, the second statement expresses a

A noun clause is a group of words, which has subject and predicate of its
own and does the work of a noun.
Examples:
Ramesh asked me where I lived



It is certain that Suresh will be selected



Whether Mohan will come is doubtful



I told him that he had passed.

tio

n



du
ca

ADJECTIVE CLAUSE

An adjective clause is a group of words, which has subject and predicate of

E

its own and does the work of an adjective.

of

Examples:

The house, which is very old, requires immediate repairs



This is the thief who stole the horse



There was a time when I could lift 250 pounds



The man whose leg was broken was taken to hospital

ru

ADVERB CLAUSE

C

ol
le

ge



N
eh

An adverb clause is a group of words, which has subject and predicate of its
own and does the work of an adverb.
Examples:


Acharaya smiled, as he looked at the impudent youth



Iyengar grumbled because he was left out



Grapes won’t grow where there is too much rain



You can come, if you like



The milkman came when the sun rose
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THE NOUN CLAUSE



Ram went to the station and boarded the Bombay train



You can go by train or by bus



He went to madras, got his visa and came back

Sentence 1 is the combination of two parts “Ram went to the station” and
“boarded the Bombay train”, joined by the co-ordinating conjunction ‘and’.
Each part has its own subject and predicate and therefore each is a clause.

n

Moreover, they are clauses of equal importance, independent of each other.

N
eh

ru

C

ol
le

ge

of

E

du
ca

tio

Such clauses are called co-ordinate clauses.
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COORDINATE CLAUSE

ACQUISITION OF TEACHING SKILLS
5.1. MICROTEACHING

Microteaching is one of the most recent innovations in teacher education or
training programme, which aims at modifying teacher’s behaviour according
to the specific objectives. It is a process of subjecting samples of human
behaviour to 5 R’s of video tape- ‘recording’, ‘reviewing’, ‘responding’,

n

‘refining’, and ‘redoing’. Microteaching is a controlled practice that makes it

tio

possible to concentrate on teaching behaviour in the student-teacher

du
ca

training programme.
DEFINITIONS OF MICROTEACHING

E

Allen, D.W (1966): Microteaching is a scaled down teaching encounter in

of

class size and class time.

ge

Allen, D.W. and Eve, A.W. (1968): Microteaching is defined as a system of

ol
le

controlled practice that makes it possible to concentrate on specified
teaching behaviour and to practices teaching under controlled conditions.

C

Bush, R. N (1968): Micro-teaching is a teacher education technique which

ru

allows teachers to apply clearly defined teaching skills to carefully prepared

N
eh

lessons in a planned series of 5-10 minutes encounter with a small group of
real students, often with an opportunity to observe the result on video-tape.
Singh, L. C. (1977): Microteaching is a scaled down teaching encounter in
which a teacher teaches a small unit to a group of five pupils for a small
period of 5-20 minutes. Such a situation offers a helpful setting for an
experienced or inexperienced teacher to acquire new teaching skills and to
refine old ones.
CONCEPT OF MICROTEACHING

Microteaching is a training concept that can be applied at the pre-service
and

in-service

stages

in

the

professional

development

of

teachers.
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UNIT – V

which the normal complexities of class- room are reduced and in which the
teacher receives a great deal of feedback on his performance. To minimize
the complexities of the normal teaching encounter, several dimensions are
limited. The length of the lesson is reduced. The scope of the lesson is
narrowed, and the teacher teaches only a few students.
In microteaching, the trainee is engaged in a scaled-down teaching
situation. It is scaled down in terms of class size, since the trainee is

tio

n

teaching a small group of 5-10 pupils. The lesson is scaled down in length of
class-time and is reduced to 5-10 minutes. It is also scaled down in terms of

du
ca

teaching tasks. These tasks may include the practicing and mastering of a
specific teaching skill such as lecturing or teaching explanation, questioning
or leading a discussion; mastering of specific teaching strategies; flexibility,

E

instructional decision making, alternative uses of specific curricula,

of

instructional materials and class- room management. Only one skill or task
is taken up at a time. If possible, micro-lesson is videotaped or tape-

ge

recorded. The student teacher immediately views his lesson, evaluates it,

C

reviews and evaluates.

ol
le

amends his approach, reteaches the lesson to another group of pupils,

ru

FEATURES OF MICROTEACHING

N
eh

a) Micro-teaching is relatively a new innovation in the field of teacher
education

b) Microteaching is real teaching but focuses on developing teaching skills.
c) Micro-teaching is a scaled down teaching:


To reduce the class size to 5-10 pupils.



To reduce the duration of period to 5-10 minutes.



To reduce the size of the lesson.



To reduce the teaching skill.

d) Microteaching is a highly individualized training device.
e) It provides the adequate feedback for trainee’s performance.
f) Microteaching is a device to prepare effective teachers.
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Microteaching provides teacher with a practice setting for instruction in

through scaled down encounter and then take others in a similar way.
h) It use videotape and closed circuit television makes observation very
effective.
i) Microteaching is an analytic approach to training.
MAIN ASSUMPTIONS OF MICROTEACHING

In the words of Allen and Ryan, microteaching is an idea at the core of

tio

n

which lie five essential assumptions:

du
ca

1. REAL TEACHING

Microteaching is real teaching. Although the teaching situation is a
constructed one in the sense that teacher and students work together in a

E

practice situation, nevertheless, bonafide teaching does take place.

of

2. REDUCING COMPLEXITIES:

ge

Microteaching lessens the complexities of normal classroom teaching. Class

ol
le

size, scope of content, and time are all reduced.

C

3. FOCUS ON TRAINING

ru

Microteaching focuses on training for the accomplishment of specific tasks.
These tasks may be the practice of techniques of teaching, the mastery of

N
eh

certain curricular materials, or the demonstration of teaching methods.
4. INCREASED CONTROL OF PRACTICE

Microteaching allows for the increased control of practice. In the practice
setting of microteaching, the rituals of time, students, methods of feedback
and supervision, and many other factors can be manipulated. As a result, a
high degree of control can be built into the training programme.
5. EXPANDING KNOWLEDGE OF RESULTS

Microteaching greatly expands the normal knowledge of results or feedback
dimensions in teaching. Immediately after teaching a brief micro-lesson, the
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g) It provides opportunity to select one skill at a time and practice it

insight into his performance, several sources of feedback at his disposal
PROCEDURE IN MICROTEACHING
1. DEFINING THE SKILL

A particular skill is defined to trainees in terms of teaching behaviours to
provide the knowledge and awareness of teaching skills.

tio

n

2. DEMONSTRATING THE SKILLS

The specific skill is demonstrated by the experts or shown through videotape

du
ca

or film to the teacher trainee.
3. PLANNING THE LESSON

E

The student teacher plans a short (micro) lesson with the help of his

4. TEACHING THE LESSON

ge

of

supervisor, in which he can practice a particular skill.

ol
le

The pupil-teacher teaches the lesson to a small group of pupils (5-10). The
lesson is observed by supervisor or peers, videotaped, audiotaped, or

ru

C

televised at close circuit television (CCTV).

N
eh

5. DISCUSSION

The teaching is followed by discussion to provide the feedback to the trainee.
The trainee may display the videotape or audiotape to observe his own
teaching activities. The awareness of his own teaching performance provides
the reinforcement to the pupil-teacher.
6. RE-PLANNING

In the light of the discussion and suggestions, the pupil-teacher re-plans the
lesson in order to practice the small skill effectively.
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trainee engages in a critique of his performance. To give him a maximum

The revised lesson is retaught to another small group of students of same
class for the same class duration to practice the small skill.
8. RE-DISCUSSION

The

re-teaching

is

again

followed

by

discussion,

suggestions

and

encouraging the teaching performance. Thus, the feedback is again provided

n

to the trainee.

tio

9. REPEATING THE CYCLE

du
ca

The ‘teach-reteach’ cycle is repeated until desired level of skill is achieved.
Thus, we find that in microteaching the pupil-teacher tries to complete the

E

five R’s viz, Recording, Reviewing, Responding, Refining and Redoing

of

MICROTEACHING CYCLE

ge

The six steps generally involved in microteaching cycle are Plan, Teach,

requirement

of

the

ol
le

feedback, replan, reteach, and refeedback. There can be variations as per
objective

of

practice

session.

These

steps

are

N
eh

ru

C

diagrammatically represented in the following figure:
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7. RE-TEACHING

This involves the selection of the topic and related content of such a nature
in which the use of components of the skill under practice may be made
easily and conveniently. The topic is analysed into different activities of the
teacher and the pupils. The activities are planned in such a logical sequence
where maximum application of the components of a skill is possible.
2. TEACH

n

This involves the attempts of the teacher trainee to use the components of

tio

the skill in suitable situations coming up in the process of teaching learning

du
ca

as per his/her planning of activities. If the situation is different and not as
visualized in the planning of the activities, the teacher should modify
his/her behaviour as per the demand of the situation in the Class. He

E

should have the courage and confidence to handle the situation arising in

of

the class effectively.

ge

3. FEEDBACK

ol
le

This term refers to giving information to the teacher trainee about his
performance. The information includes the points of strength as well as

C

weakness relating to his/her performance. This helps the teacher trainee to

N
eh

4. RE-PLAN

ru

improve upon his/her performance in the desired direction.

The teacher trainee replans his lesson incorporating the points of strength
and removing the points not skilfully handled during teaching in the
previous attempt either on the same topic or on another topic suiting to the
teacher trainee for improvement.
5. RE-TEACH

This involves teaching to the same group of pupils if the topic is changed or
to a different group of pupils if the topic is the same. This is done to remove
boredom or monotony of the pupil. The teacher trainee teaches the class
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1. PLAN

attempt.
6. RE-FEEDBACK

This is the most important component of Microteaching for behaviour
modification of teacher trainee in the desired direction in every skill practice.

6 Minutes



Feedback:

6 Minutes



Re-Plan:

12 Minutes



Re-Teach:

6 Minutes



Re-Feedback: 6 Minutes

tio

Teach:

du
ca



n

7. TIME DURATION

of

E

PHASES OF MICROTEACHING

According to J.C. Clift and others, microteaching procedure has three

ol
le

ge

phases:

Knowledge acquisition phase



Skill acquisition phase



Transfer phase

ru

C



N
eh

1. KNOWLEDGE ACQUISITION PHASE

In this phase, the student teacher attempt to acquire knowledge about the
skill- it is rational, it role in classroom and its component behaviours. For
this, he reads relevant literature. He also observes demonstration lessonmode of presentation of the skill. The student teacher gets theoretical as well
as practical knowledge of the skill.
2. SKILL ACQUISITION PHASE

Based on the model presented to the student teacher, he prepares a microlesson, practices the skill, and carries out the microteaching cycle. There are
two components of this phase:
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with renewed courage and confidence to perform better than the previous

Microteaching settings includes conditions like the size of the micro-class,
duration of the micro-lesson, supervisor, types of students etc.
3. TRANSFER PHASE

Here the student teacher integrates the different skills. In place of artificial
situation, he teaches in the real classroom and tries to integrate all the skills

tio

n

DIFFERENCE B/W MICRO TEACHING AND TRADITIONAL TEACHING

du
ca

MICRO-TEACHING:

Objectives are specified in behavioural terms



Class consists of small group of 5-10 students.



The teacher takes up one skill at a time



Duration time for teaching is 5-10 minutes.



There is immediate feedback.



Teaching is carried on under controlled situation.



Teaching is relatively simple.



The role of supervisor is specific and well defined to improve teaching.



Patterns of classroom interaction can be studied objectively.

C

ol
le

ge

of

E






Objectives are general and not specified in behavioural terms.

N
eh



ru

TRADITIONAL TEACHING:

Class consists of 40-60 students
The teacher practices several skills at a time.



The duration is 40-50 minutes



Immediate feed-back is not available



There is no control over situation



Teaching become complex.



The role of the supervisor is vague.



Patterns of classroom interactions cannot be studied objectively
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(a) Feedback and (b) Microteaching settings.

A teaching skill is a set of teaching behaviours of the teacher, which is
especially effective in bringing about desired changes in student’s behaviour.
It is essential to practice the teaching skills in order to become better
teachers or effective teachers
Dwight Allen and Ryan in 1966 identified 20 teaching skills at Stanford
University in California, USA. This list has now increased to 37 teaching

n

skills. These teaching skills can be assessed by means of an observation

tio

scale.

du
ca

It is not possible to train all the student teachers in all these skills in any
training programmes, because of constraints of time and fund. Therefore, a
set of teaching skills, which cut across the teaching subject areas, has been

E

identified. These skills have been found very useful for every teacher. They

of

are:

ge

1. Skill of introducing the lesson

ol
le

2. Skill of probing questions
3. Skill of explaining

C

4. Skill of illustrating with examples
5. Skill of reinforcement

ru

6. Skill of stimulus variation

N
eh

7. Skill of classroom management
8. Skill of using blackboard

In the following sections, we are going to discuss these teaching skills in
detail in terms of concept, components, purpose, and lesson plan and
observation schedule.
SKILL OF INTRODUCING THE LESSON

Introduction of the lesson is the first step of teaching-interactive phasebecause as the introduction of the lesson as will be the teaching. Skill of
Introducing of the lesson may be defined as proficiency in the use of verbal
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5.2. TEACHING SKILLS

the pupils realize the need of studying the lesson by establishing cognition
and affective rapport with them. By mastering this skill, the student teacher
is able to utilize previous knowledge and experience of his pupils and able to
maintain continuity of the ideas and information in the introduction of
lesson. The following are the components of this skill:
(a) Utilization of previous experiences
(b) Use of appropriate devices

tio

n

(c) Maintenance of continuity and

du
ca

(d) Relevancy of the verbal and non-verbal behaviour
A. UTILIZATION OF PREVIOUS EXPERIENCES

One cannot teach in vacuum. The new learning is to be based on the

E

previous knowledge and learning experiences acquired through formal or

of

informal education or direct or indirect experiences. Hence, an appropriate
introduction of a new lesson has to be based on the previous knowledge and

ge

experience of the pupil. Therefore, a teacher has to acquire the art of

ol
le

utilizing such knowledge and experiences for this purpose and he has to

C

take care of the following things:

(a) The knowledge acquired by the students in the previous classes

ru

(b) The general awareness of the students with their physical and

N
eh

social environment.

(c) Devices and techniques of exploring the previous knowledge.
(d) Techniques of establishing links between the previous and new
knowledge.
(e) Ability of creating situations in the class for the utilization of
previous experiences.

B. PROPER USE OF DEVICES/ TECHNIQUES

A teacher should essentially acquire the ability of using appropriate devices
or techniques for introducing a lesson. The various devices used for this
purpose are as:
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and nonverbal behaviour, teaching aids and appropriate devices for making

(b) Narration, description or lecturing
(c) Story telling
(d) Using audio-visual aids
(e) Demonstration or experimentation
(f) Dramatization or role playing
(g) Visits or excursions
(h) Use of examples, analogies and similarities.

tio

n

C. MAINTENANCE OF CONTINUITY

du
ca

Proper introduction requires the continuity in the ideas or information
presented to the pupils. There should be a logical sequence in the main
parts of the introduction. One question/statement or activity on the part of

E

the teacher should lead to the other related one in a chain of continuity for
creating the need of studying the lesson. What is done at a particular

of

moment should be properly related to pupil's previous response and it

ge

should be properly related with the preceding activity of the teacher himself.

ol
le

D. RELEVANCY OF THE VERBAL AND NON-VERBAL BEHAVIOUR

C

A teacher should try to observe relevancy in his verbal or nonverbal
behaviour. What is to be stated, asked, demonstrated, dramatized or

N
eh

in the ways-

ru

illustrated should contribute maximum towards the introduction of lesson

(a) Testing of the previous knowledge
(b) Utilization of these past experiences
(c) Establishing cognitive and affective rapport with pupils
(d) Making the pupils feel the need of studying the lesson
(e) Pin pointing the aims of lesson

Nehru College of Education

68

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

(a) Questioning

Name of student teacher:

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

The Solitary Reaper

Name of the Skill:

Skill of Introducing the Lesson

Duration:

5 Minutes
STUDENT’S
ACTIVITY

COMPONENTS

n

TEACHER’S ACTIVITY

tio

S.NO

2

What was its theme?

The
speaker
experiences
a
connection
with Use of previous
nature. Imagination knowledge
is the main theme of
this poem.

3

The
teacher
displays
the
pictures of reaper, cuckoo bird, Student’s responses
Using appropriate
nightingale, and asks the may be nightingale,
devices
students to guess about the nature, etc.
poem.

4.

Teacher also narrates a story of Student’s responses
Using appropriate
a reaper and asks the students may
be
farmer,
devices
to guess about the poem
harvesting, etc.

5.

N
eh

ru

C

ol
le

ge

of

E

du
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1

Good morning students. Tell
Good
morning
me, have you read poems
Use of previous
teacher.
Yes,
we
written
by
William
knowledge
have read Daffodils
Wordsworth?

The teacher writes all the
responses given by students on
the
blackboard
and later
introduces the topic of the
poem.

Students guess the
name of poem by Maintaining
combining
their continuity
answers
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MICROTEACHING LESSON PLAN

Name of student teacher:

Vidhyanathan. S

Name of supervisor:

Maruthachalam. M

Subject:

English

Topic:

The Solitary Reaper (Poem)

Date:

16.11.2017

Class:

IX standard

Duration:

10 Minutes

tio

n

Teach/Reteach

du
ca

Instructions: grade the performance and indicate it by encircling the letter
Legend:

“A” means 95 to 100 per cent correct use of component.

E

“B” means 85 to 94 per cent correct use of component.

of

“C” means 75 to 84 per cent correct use of component.

ge

“D” means 65 to 74 per cent correct use of component.

ol
le

“F” means below 65 per cent correct use of component

COMPONENTS

GRADING

Use of Previous Knowledge

A, B, C, D, F

2.

Use of Appropriate Devices

A, B, C, D, F

3.

Relevancy of Verbal and Non-Verbal Behaviour

A, B, C, D, F

4.

Maintaining Continuity

A, B, C, D, F

ru

1.

N
eh

C

S.N
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OBSERVATION SCHEDULE

While asking questions to the students, a teacher faces different situations
in his class or in other words, when teacher asks questions from the
students in his class, different situations may arise. They are:
a. The student may give no answer
b. The student may give incorrect response
c. The student may give partial response

tio

n

d. The student may give correct answer
The main purpose of this skill is to how to deal these situations effectively.

du
ca

In the case of incorrect and no answer the teacher goes deep into student’s
responses/answers by asking many questions about what he already knows
and to lead him to the correct answer. When the answer is correct, the

E

teacher may help the student to go deep into the content by asking

of

questions of how, why and sometimes of what types used. This skill involves

ge

a series of questions to go deep into students responses.

ol
le

The teacher should ask simple, concise and grammatically correct
questions. It should be addressed to the whole class instead of asking one

C

student only. This is because the purpose of the questions is to make the
whole class think on the point under discussion. The students should be

ru

given some time to think and then the teacher should point towards one

N
eh

student to respond. The following are the components of this skill.
1. Prompting Technique
2. Seeking Further Information
3. Redirection
4. Refocusing
5. Increasing critical awareness
A. PROMPTING TECHNIQUE

This technique means to go deep into the student’s response, when it is
incorrect or no response. Then a series of hints or prompts are given to
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SKILL OF PROBING QUESTIONS

the desired correct response or answer.
B. SEEKING FURTHER INFORMATION

This technique is used, when the response of student is incomplete or
partially correct. The teacher help the students to clarify or elaborate or
explain his initial response by asking more small questions or creating
situations in which the student is made to think and respond.

tio

n

C. REDIRECTION

du
ca

This technique involves asking the same question from another student. The
main purpose of their technique is to increase more and more student’s
participation. When the situation is of no response or incorrect response

E

prompting should be preferred to redirection.

of

D. REFOCUSING

ge

This technique is used, when the student’s response is correct. This involves

ol
le

comparing the phenomenon in his response with other phenomena either
for similarity/difference or for relationship between the two situations.

C

E. INCREASING CRITICAL AWARENESS

ru

This technique is used, when the student’s response is correct. The teacher

N
eh

poses higher order questions to stimulate the student to think beyond what
the student knows. This involves how and why sometime ‘what’ type of
questions on the point under discussion.
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students through systematically questioning in order to lead the student to

Name of student teacher:

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

Sentence

Name of the Skill:

Skill of Probing Questions

Duration:

10 Minutes

S.NO

2

COMPONENTS

tio

n

Good
morning
Good morning students. Tell me,
teacher
Prompting
what is a sentence?
No response
Increasing
A group of people
How do you call a crowd or flock?
critical
A group of sheep
awareness

du
ca

1

STUDENT’S
ACTIVITY

TEACHER’S ACTIVITY

Now can you say how do you call
A sentence
a group of words?

4

Name the
sentences

5.

How do you define imperative
No response
sentence?

6

Close the window, shut the door
It
expresses
What do you understand, from
Prompting
command
this example?

7.

Can you mention other qualities
that defines imperative sentence? Request, order, wish

Seeking further
information

8.

Ram, Can you
example
for
sentence?

Prompting

Assertive,
of interrogative,
imperative,
exclamatory

of

types

N
eh

9.

ru

C

ol
le

ge

different

E

3

give me an
interrogative No response

What did I do?

Asked a question

Prompting

Seeking further
information
Increasing
critical
awareness

Increasing
critical
awareness

10.

Ram
you
say
what
interrogative sentence is?

an

11.

Arjun,
you
say
what
interrogative sentence is?

an A sentence which
Redirection
asks question

12.

Name
the
two
types
interrogative sentence.

of

No response

Yes or No type
Seeking further
question
information
‘Wh’ type question
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MICROTEACHING LESSON PLAN

13.

14.

n

OBSERVATION SCHEDULE

Maruthachalam. M

Subject:

English

Topic:

Sentence (Grammar)
15.11.2017

Class:

IX standard

Duration:

10 Minutes

of

E

Date:

du
ca

Name of supervisor:

tio

Name of student teacher: Vidhyanathan. S

ge

Teach/Reteach

ol
le

Instructions: grade the performance and indicate it by encircling the letter
Legend:

C

“A” means 95 to 100 per cent correct use of component.

ru

“B” means 85 to 94 per cent correct use of component.
“C” means 75 to 84 per cent correct use of component.

N
eh

“D” means 65 to 74 per cent correct use of component.
“F” means below 65 per cent correct use of component
S.NO

COMPONENTS

GRADING

1.

Prompting

A, B, C, D, F

2.

Seeking further information

A, B, C, D, F

3.

Redirection

A, B, C, D, F

4.

Refocusing

A, B, C, D, F

5.

Increasing critical awareness

A, B, C, D, F

REMARKS
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Yes or No type
question
seeks
Can you explain the difference answer in a single
between Wh type question and word, whereas Wh Refocusing
yes or No type question?
type question seeks
answer in short or in
detail.
A group of words,
which
gives
So, what is a sentence?
complete meaning is
called sentence

The main purpose of using this skill is to give proper explanation and
reasons to bring clarity and proper understanding of what is being taught.
The following are the components of this skill:
1. Beginning statement
2. Explaining links
3. Concluding statement

n

4. Questions to test student’s understanding

tio

5. Irrelevant statement
6. Lacking in continuity

du
ca

7. Vague words and phrases

E

A. BEGINNING STATEMENT

The purpose of this component is to create readiness among the students to

of

pay attention to the point being explained. It is the introductory statement

ol
le

B. EXPLAINING LINKS

ge

to begin explanation.

C

The teachers, to make their explanation effective, generally use this
component. These are words and phrases, which are mostly conjunctions

N
eh

ru

and prepositions. They are:
The result of, the cause of, such that, the consequence of, the function of,
hereafter, due to, so that, as a result of, this is, how, therefore, before, in
order to, hence, after, since, but, thus, because, the purpose of, what, etc.
Example: Because of his hard work, the student scored good marks in his
exams
C. CONCLUDING STATEMENT

This is the statement at the end of the explanation. It includes the summary
of all the main result of the explanation.
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SKILL OF EXPLAINING

These are short questions put to the students to test their understanding of
the concept after the explanation. The main purpose is simply to judge
whether the students have understood or not.
E. IRRELEVANT STATEMENT

There are statements sometimes made by the teacher during explanation,
which have nothing to do with the present concept. These statements do not

n

contribute to understanding rather create confusion in the minds of the

tio

students.

du
ca

F. LACKING CONTINUITY

It happens when the sentences remain incomplete or reformulated in the

E

middle of the statement.

A statement is not logically related to the previous statement



When a topic of previously taught content is referred without

ge

of



showing the relationship to what is being explained.
When there is no sequence of space or place



Use of inappropriate vocabulary of technical terms



Words, which are quite unknown to the students

ru

C

ol
le



N
eh

G. USE OF VAGUE WORDS OR PHRASES

Some of these words and phrases are: Some, much, seems, many,
something, somewhat, things, probably, the rest, a little, perhaps, almost,
might, may, types of, few, in fact, actually, etc.
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D. QUESTIONS TO TEST STUDENT’S UNDERSTANDING

Name of student teacher:

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

Notes making (Comprehension)

Name of the Skill:

Skill of Explaining

Duration:

10 Minutes
STUDENT’S
ACTIVITY

COMPONENTS

No response
Listening attentively

n

TEACHER’S ACTIVITY

Beginning
statement

tio

S.NO

What are notes?

2

Why do we notes?
We make notes for many
No response
purposes. Some of the common
purposes for which we make
Listening attentively
notes are: studying, writing
articles, essay, etc.

3

The purpose of note making
enables one to condense, what
on reads to the essential
Listening attentively
points, which are easier to
remember, but there are some
characteristics of good notes.

Beginning
statement

Explaining links

ru

C

ol
le

ge

of

E

du
ca

1

N
eh

How to make notes?

4

In order to make notes, one
should develop the ability to
identify
the
main
points,
No response
condense the main information,
organise
the
condensed
information in a systematic
manner
Listening attentively

Explaining links

Concluding
statement

Thus summing up we can say
that note making is a skill
which we develop to record
important points
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MICRO TEACHING LESSON PLAN

5.

How do we notes?

6

Helps to remember Testing students’
How do you use the notes you
the points for an understanding of
had made?
exam
concept

tio

n

OBSERVATION SCHEDULE
Vidhyanathan. S

Name of supervisor:

Maruthachalam. M

Subject:

English

Topic:

Notes taking (comprehension)

Date:

14.11.2017

Class:

IX standard

Duration:

10 Minutes

of

E

du
ca

Name of student teacher:

ge

Teach/Reteach

ol
le

Instructions: grade the performance and indicate it by encircling the letter

C

Legend:

ru

“A” means 95 to 100 per cent correct use of component.
“B” means 85 to 94 per cent correct use of component.

N
eh

“C” means 75 to 84 per cent correct use of component.
“D” means 65 to 74 per cent correct use of component.
“F” means below 65 per cent correct use of component
S.NO

COMPONENTS

GRADING

1.

Beginning statements

A, B, C, D, F

2.

Explaining links

A, B, C, D, F

3.

Concluding statement

A, B, C, D, F

4.

Questions to test students understanding

A, B, C, D, F

5.

Questions followed by correct response

A, B, C, D, F
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By
condensing
Testing students’
original text
understanding of
By noting down the
concept
important points

No irrelevant statement

A, B, C, D, F

7.

No lacking in continuity

A, B, C, D, F

8.

No inappropriate vocabulary

A, B, C, D, F

9.

No lacking fluency

A, B, C, D, F

No vague words and phrases

A, B, C, D, F

10.

tio

n

SKILL OF ILLUSTRATING WITH EXAMPLES

Some abstract ideas or concepts are very different to teach. In spite of

du
ca

teacher’s best efforts of explaining the concepts, the teachers are unable to
convey the true sense and meaning of the concepts. This difficulty of the
teacher can be solved easily if they are able to master the skill of illustrating

1. Formulating simple example

of

E

with examples. The following are the components of this skill:

ge

2. Formulating relevant example

ol
le

3. Formulating interesting example

4. Using appropriate media for example

C

5. Using examples by inducto-deductive approach

ru

A. FORMULATING SIMPLE EXAMPLE

N
eh

A simple example is one, which is related to the previous knowledge of
students. It should be according to the age level, grade level and the
background of students.
B. FORMULATING RELEVANT EXAMPLE

An example is relevant to the concept, when the concept or the rule can be
applied to it. This means to say that the rule is explained by the example.
C. FORMULATING INTERESTING EXAMPLE

An example is interesting if it can arouse curiosity and interest of students
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6.

Appropriateness of media refers to its suitability to age level, grade level, and
maturity level and to the unit taught.
F. USING EXAMPLES BY INDUCTO-DEDUCTIVE APPROACH

This involves the teacher giving examples relating to the concept or rule to
clarify it. Based on the examples given, the students formulate the rule.
After this, the teacher asks the students to give examples to test whether the

tio

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

Letter Writing (Composition)

Name of the Skill:
Duration:

10 Minutes

ge

Skill of Illustrating with Examples

ol
le

S.NO

E

Name of student teacher:

of

du
ca

MICROTEACHING LESSON PLAN

n

students have rightly understood the concept or not.

TEACHER’S ACTIVITY

Good
teacher

COMPONENTS

morning

ru

How do you convey your
information to your friend, if
Write
telephone or mobile contacts are
letter/message
not possible?

N
eh

1

C

Good Morning students.

STUDENT’S ACTIVITY

a

Formulating
simple example

Have you ever written a message
to anyone?
Yes

2

3.

You want to inform about your Congratulating
wish to your friend. What type of message
message do you write?
If
our
school
is
holiday Enthusiastically
tomorrow, to whom do you write says
message?
To my friend ram
What do you do?

Play cricket

Formulating
relevant example

Formulating
interesting
example and
Using
appropriate
media examples
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D. USING APPROPRIATE MEDIA FOR EXAMPLES

Ram.
Tomorrow, holiday for us.
-Inform your parents
-Inform Seetha and other friends
-come to cricket stadium at
9.a.m
Sunita
What is the purpose of the above
message?

4.

Giving instructions
Every
instruction Inductive
begins with a verb approach
that suggests an
action.

n

What is the language used?
Would you mind …
What are the expressions that
Deductive
Do you think it is
can be used for inquiring?
approach
possible -----

du
ca

tio

5.

OBSERVATION SCHEDULE

Vidhyanathan. S

E

Name of student teacher:

Maruthachalam. M

of

Name of supervisor:
Subject:

English

ge

Topic:

ol
le

Date:
Class:

IX standard
10 Minutes

ru

Teach/Reteach

17.11.2017

C

Duration:

Message writing (Composition)

N
eh

Instructions: grade the performance and indicate it by encircling the letter
Legend:

“A” means 95 to 100 per cent correct use of component.
“B” means 85 to 94 per cent correct use of component.
“C” means 75 to 84 per cent correct use of component.
“D” means 65 to 74 per cent correct use of component.
“F” means below 65 per cent correct use of component
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Study this message.

COMPONENTS

GRADING

1.

Formulating simple example

A, B, C, D, F

2.

Formulating relevant example

A, B, C, D, F

3.

Formulating interesting example

A, B, C, D, F

4.

Using appropriate media for examples

A, B, C, D, F

5.

Using inducto-deductive approach

A, B, C, D, F

tio

n

SKILL OF REINFORCEMENT

REMARKS

du
ca

Every responding students of the class needs social approval of his/her
behaviour. To satisfy his/her need, the student is always eager to answer
each question known to him. If the teacher is always encouraging, the

E

students by using words like “good”, etc., “excellent”; the statements like
“that is very good”, “brilliant answer”, etc. and certain non-verbal

of

expressions, as smiling, nodding the head and paying attention to the

ge

responding student, the students participation in the class is maximised.

ol
le

The main theme of this skill is that encouraging remarks of teacher
increases the student’s participation in the development of learning process.

C

The following are the components of this skill:

ru

1. Positive verbal reinforcement

N
eh

2. Positive non-verbal reinforcement
3. Negative verbal reinforcement
4. Negative non-verbal reinforcement
5. Wrong use of reinforcement
6. Inappropriate use of reinforcement
A. POSITIVE VERBAL REINFORCEMENT

These are the positive comments given by the teacher on the correct
response of the student. They are:
a) Using words and phrases like “good”, brilliant, excellent, very good, etc.
b) Repeating and rephrasing student’s responses

Nehru College of Education

82

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

S.NO

d) Using extra verbal clues, like um, aha, etc. to encourage students
e) Using prompts like carry on think again, etc. to help the student to give
correct response.
B. POSITIVE NON-VERBAL REINFORCEMENT

The teacher gives comments to students on their correct response without
using words or phrases. This he does by nodding the head, smiling, patting,

n

looking attentively at the responding student, writing students answer on

tio

the black board. The teacher encourages the students to participate

du
ca

maximally in the development of the lesson.
C. NEGATIVE VERBAL REINFORCEMENT

E

The teacher gives comments on the incorrect or partially incorrect by saying
that the student’s response is incorrect or making sarcastic remarks like

of

idiot, stupid, etc. Such behaviour of the teacher discourages student’s

ge

participation.

ol
le

D. NEGATIVE NON-VERBAL REINFORCEMENT

C

The teacher shows his disapproval without using words. Tis involves
frowning, staring, looking angrily at the responding student, when the

ru

student gives wrong response. This type of behaviour of the teacher creates

N
eh

fear in the minds of the student and decreases student’s participation in the
class.

E. WRONG USE OF REINFORCEMENT

This is the situation, where the teacher does not give reinforcement when
the situation is demanding encouragement
F. INAPPROPRIATE USE OF REINFORCEMENT

This is the situation, when the teacher does not encourage the student with
respect to quality of his response. He uses the same type of comment for
very responses.
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c) Using student’s idea in the development of the lesson

Name of student teacher:

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

Selfish Giant (Supplementary Reader)

Name of the Skill:

Skill of Reinforcement

Duration:

10 Minutes
STUDENT’S ACTIVITY

Good morning students.
Good
Have you read about the stories teacher
by Oscar Wilde?
Yes

morning

2

Excellent! Can you name the Selfish giant,
short stories read by you?
happy prince

3.

Smiles. What did you learn
No response
from The Selfish Giant?

du
ca

1

COMPONENTS

n

TEACHER’S ACTIVITY

tio

S.NO

E

The Positive
verbal
reinforcement

ge

of

Non-verbal
positive
reinforcement

ol
le

Thinking

4.

C

Try to recall. Think deeply

Negative
consequence
selfishness

Non-verbal
positive
reinforcement

ru

Nods the head and smiling.
The main theme of this story is
about negative consequences of
selfishness
and
that
of
redemption

N
eh

5.

of

Listening
Repeating
students
responses

the

OBSERVATION SCHEDULE

Name of student teacher:

Vidhyanathan. S

Name of supervisor:

Maruthachalam. M

Subject:

English

Topic:

Selfish Giant (The Supplementary Reader)

Date:

18.11.2017
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MICROTEACHING LESSON PLAN

IX standard

Duration:

10 Minutes

Teach/Reteach
Instructions: grade the performance and indicate it by encircling the letter
Legend:
“A” means 95 to 100 per cent correct use of component.
“B” means 85 to 94 per cent correct use of component.

S.NO

du
ca

“F” means below 65 per cent correct use of component

tio

“D” means 65 to 74 per cent correct use of component.

n

“C” means 75 to 84 per cent correct use of component.

COMPONENTS

GRADING

Positive Verbal Reinforcement

A, B, C, D, F

2.

Positive Non-verbal Reinforcement

3.

Negative Verbal Reinforcement

4.

Negative Non-Verbal Reinforcement

A, B, C, D, F

5.

Wrong use of Reinforcement

A, B, C, D, F

6.

Inappropriate use of reinforcement

A, B, C, D, F
A, B, C, D, F

ru

C

ol
le

ge

of

E

1.

REMARKS

A, B, C, D, F

N
eh

SKILL OF STIMULUS VARIATION

For the success of any lesson, it is essential to secure and sustain the
attention of student learning is optimum, when the students are fully
attentive to the teaching-learning process, how to secure and sustain the
attention is main theme of this skill. It is known that based on psychological
experiments that attention of the individuals tends to shift from one
stimulus to others very quickly. It is very difficult for an individual to attend
to the same stimulus for more than a few seconds. Therefore, for securing
and sustaining the attention of the students to the lesson, it is imperative to
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Class:

pre-requisite for learning. The following are the components of this skill:
1. Movements
2. Gestures
3. Change in speech pattern
4. Change in interaction style
5. Focusing
6. Pausing

tio

n

7. Oral-visual switching

du
ca

A. MOVEMENTS

Making movements from one place to another place with some purpose.
For writing on the blackboard

E

E.g.

To conduct experiment

of

To explain the chart

ge

To pay attention to the student, who is responding to the questions.

ol
le

B. GESTURES

C

These include movements of head, hand and body parts to arrest attention,
to express emotions or to indicate shapes, sizes and movements. All these

N
eh

ru

acts are performed to become more expressive.
C. CHANGE IN SPEECH PATTERN

When the teacher wants to show emotions or to put emphasis on a
particular point, sudden or radical changes in tone, volume or speed of the
verbal presentation are brought out. The change in the speech pattern
makes the student to be attentive and creates interest in the lesson.
D. CHANGE IN INTERACTION STYLE

When two or more persons communicate their view with each other, they are
said to be interacting. In the classroom, the following three styles of
interaction are possible.
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make variations in the stimulus. This is because attention is the necessary

2. Teacher – Student ( teacher interacts with student and vice versa)
3. Student – student (student talks to student)
All these types of interaction should go side by side to secure and sustain
the attention of the students.
E. FOCUSING

The teacher draws the attention of the students to the particular point in the

tio

n

lesson either by using verbal or gestural focusing. In verbal focusing, the
teacher makes statements like “look here”, “listen to me”, and “note it

du
ca

carefully”.

In gestural focussing, pointing towards some objects with fingers or

E

underlining the important words on the blackboard.

of

F. PAUSING

ge

This means, “stop talking” by the teacher for a moment. When the teacher

ol
le

becomes silent during teaching, it at once draws the attention of the
students with curiosity towards the teacher; the students easily receive the

C

message given at this point.

ru

G. ORAL-VISUAL SWITCHING

N
eh

The teacher gives information to the class verbally about something. This is
called oral medium. The teacher shows maps, charts and object without
saying something is termed as visual medium.
If the teacher is giving information to the students through any one medium
(oral, visual, and oral-visual) for a long time, it is possible that the students
will lose attention to what the teacher is conveying to them. Therefore, it is
essential for the teacher to change medium rapidly in order to secure and
sustain student’s attention to what he says. There are three types of media.
They are:
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1. Teacher – class (teacher talks to class and vice versa)

and explains their various parts; it is switching from oral to oral-visual.
2. Oral-visual: while speaking, the teacher shows objects, maps, charts,
etc. it is switching from oral to visual
3. Visual – Oral – Visual: The teacher demonstrates the experiment silently
and then explains the phenomenon with the help of charts, maps,
diagrams, etc. It is visual oral switching
These devices are used interchangeably to secure and sustain student’s

tio

n

attention to the lessons.

Vidhyanathan S

Subject:

English

Class:

IX standard

Topic:

William Shakespeare

Name of the Skill:
Duration:

10 Minutes

E

Name of student teacher:

of

du
ca

MICRO TEACHING LESSON PLAN

ge

Skill of Stimulus Variation

TEACHER’S ACTIVITY

1

Good Morning students. Today, I
am going to tell you a story. Try
to be very attentive

2

Who was very famous for writing
dramas in England?

N
eh

ru

C

ol
le

S.NO

Yes, Teacher writing the topic on
the blackboard.

3

Now, I shall tell you the story of
William Shakespeare. It is very
interesting. Listen carefully.

STUDENT’S ACTIVITY

Good morning
teacher. What is the
story?

COMPONENTS

Verbal focussing

William Shakespeare

Observing attentively
Movements
Students become
very curious to know
about Shakespeare

Verbal focussing

4

He was born at Stratford-uponAvon in Warwickshire on April
23, 1564.

Listening carefully

Pausing

5.

Do you know? He married Anne
Hathaway, who was eight years

Listening attentively

Non-Verbal cues to
express his
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1. Oral-Oral-Visual: while speaking, the teacher shows objects and models

emotions/Non
Verbal focussing

He wrote 37 plays and 154
sonnets. He utilises all kinds of
dramatic forms namely comedy,
farce, history, chronicle play,
romance and tragedy.
Teacher show the picture of
William Shakespeare

7

8.

Pausing

Attending with joy
and amazement

Pausing

Enthusiastically
listening

of

ol
le

He died on St. George’s day
1616 at the age of 53.

Change in speech
pattern
Pausing

Felt sorrowful and
sad

Verbal focussing
Change in speech
pattern gestures

C

10.

Oral-Visual
Switching

Feeling amazed

ge

9.

E

Showing the portrait of
Shakespeare
Do you know? Even after five
centuries, scholars all over the
world find fewer meaning in his
plays.

Change in speech
pattern
Oral-Visual
Switching

du
ca

Not only plays and sonnets, he
also wrote a long poem Venus
and Adonis in 1593.

Listening attentively

n

6

Change in speech
pattern

tio

Shakespeare was an
extraordinary genius in his
lifetime. From 1604 to 1608, he
wrote the greatest plays namely
Othello, Macbeth and King Lear.

ru

OBSERVATION SCHEDULE

Vidhyanathan. S

Name of supervisor:

Palanisamy

Subject:

English

Topic:

William Shakespeare

Date:

13.11.2017

Class:

IX standard

Duration:

10 Minutes

N
eh

Name of student teacher:

Teach/Reteach
Instructions: grade the performance and indicate it by encircling the letter
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of his senior.

“A” means 95 to 100 per cent correct use of component.
“B” means 85 to 94 per cent correct use of component.
“C” means 75 to 84 per cent correct use of component.
“D” means 65 to 74 per cent correct use of component.
“F” means below 65 per cent correct use of component
GRADING

Movements

A, B, C, D, F

2.

Gestures

A, B, C, D, F

3.

Change in speech pattern

A, B, C, D, F

4.

Change in interaction style

A, B, C, D, F

5.

Pausing

A, B, C, D, F

6.

Focusing

A, B, C, D, F

7.

Oral-Visual switching

A, B, C, D, F

of

E

du
ca

1.

REMARKS

n

COMPONENTS

tio

S.NO

ge

SKILL OF CLASSROOM MANAGEMENT

Learning is effective, if the children actively participate in the learning

ol
le

activities of the class. The main purpose of this skill is to achieve the
maximum participation of student in the development of lesson. The

ru

C

following are the components of this skill:
1. Calling students by their names

N
eh

2. Making norms of the classroom behaviour
3. Giving clear direction
4. Ensuring sufficient work for each child
5. Keeping students in eye span
6. Shifting from one activity to another activity smoothly
7. Recognising and reinforcing attending behaviour of students
8. Checking inappropriate behaviour of students

A. CALLING STUDENTS BY THEIR NAMES

Students are attentive when they are called by their names by the teacher.
However, this seems to be simple, but has great significance in obtaining
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Legend:

activities.
B. MAKING NORMS OF CLASSROOM BEHAVIOUR

This includes the pinpointed instruction of the teacher to the students:
a. Stand up and answer when you are asked question
b. Raise hands if you know answer to the question
c. Never give group response

tio

n

d. Listen to the teacher attentively when the teacher is teaching.

du
ca

C. GIVING CLEAR DIRECTIONS

Here the teacher gives clear directions to the students to follow the norms of
the classroom behaviour. They should not be engaged in any other activity,

E

when the teacher is teaching. The directions provide good classroom

of

management.

ge

D. ENSURE SUFFICIENT WORK FOR EACH CHILD

ol
le

The teacher should allot work to each child keeping in view the individual
difference. This act of the teacher will prepare each child for active student

ru

C

participation

N
eh

E. KEEPING STUDENTS IN EYE SPAN

After teaching the concept, the teacher should check the effects of his
teaching. The teacher may assign some activity like asking them to read
silently and writing important words. The teacher should go to each student
to check his work. If needed the teacher should give instruction for further
improvement.
F. SHIFTING FROM ONE TEACHING ACTIVITY TO THE OTHER ACTIVITY

While teaching a lesson in the class, the teacher is engaged in many
academic activities such as explaining, illustrating, questioning, the teacher
should smoothly change from one activity to another activity. While teaching
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students participation. Active student’s participation controls the learning

passage silently. This change in the teacher’s behaviour is the shifting from
one activity to another activity. Before shifting the activity, the teacher must
ensure himself that the students have followed the concept under study.
G. RECOGNISING AND REINFORCING ATTENDING BEHAVIOUR

In order to ensure attending behaviour of students, the teacher should use
verbal and non-verbal reinforcement. For example smiling, nodding the head

n

for the correct response of the student. This type of the behaviour of the

tio

teacher is very effective to simulate classroom-learning environment.

du
ca

H. CHECKING INAPPROPRIATE BEHAVIOUR IMMEDIATELY

This involves that if the students not behaving properly in the learning

E

situation or may not be attentive mentally. He/she should be immediately
checked. He/she should be directed to behave properly to the needs of the

of

situation. This will increase the attending the behaviour of the student

ge

leading him to better management of classroom.

ol
le

SKILL OF USING BLACK BOARD

C

This skill is very much essential. It is a visual teaching aid and its
significance in the teaching learning process is huge. The following are the

N
eh

ru

components of this skill:
1. Legibility of handwriting
2. Neatness of blackboard work
3. Appropriateness of black board work
A. LEGIBILITY OF HAND WRITING

a. Each letter should be distinct. There should be no confusion in the
shape of the letters such as (c, e, l, t)
b. Adequate spacing between two letters and two words
c. The slantness of each letter should be nearly vertical
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to read a passage, the teacher should ask his/her students to read the

end of the class
e. The size of the small letters should be same and size of the concept
letters should be same.
f. The size of the capital letters should be slightly greater than that of
the small letters.
g. Thickness of the letters should be of same width

n

B. NEATNESS IN BLACK BOARD WORKS

tio

a. Straightness of lines: the neatness of the black board increases if you

du
ca

write straight lines parallel to the base of the black board

b. Adequate spacing between the lines: the words/sentences should be
written in straight lines parallel to the base of the black board. There

E

should be adequate spacing between the lines.

c. Avoidance of overwriting: in order to keep the black board work neat

of

and clean there should be no over writing

ge

d. Focusing the relevant matter: Erase the unrelated and irrelevant work

ol
le

and work not required and retain the relevant matter

C

C. APPROPRIATENESS OF BLACK BOARD WORK

a. Continuity of Points: the points of the lesson should be logically

ru

arranged one after the other in a sequence

N
eh

b. Brevity and Simplicity: write only the salient points in a simple and
clear language

c. Drawing attention and focusing: underline the important points or use
coloured chalk for drawing the student’s attention
d. Illustrations: illustrations should be simple, large and clear to convey
the idea easily and conveniently.
INTEGRATION OF TEACHING SKILLS

It is a process, which involves the following steps: (a) perceive and analyse
the teaching situation (b) select and organise the appropriate skills in
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d. The size of the letters should be such that they are legible from the

integration, the following skills are chosen for the lesson plan.
1. Skill of probing questions
2. Skill of reinforcement
3. Skill of explaining

N
eh

ru

C

ol
le

ge

of

E

du
ca

tio

n

4. Skill of illustrating with examples and Skill of stimulus variations
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effective sequence to produce best results. In order to practice the

LESSON PLANNING
6.1. BLOOM’S TAXONOMY OF EDUCATIONAL OBJECTIVES

The word taxonomy is derived from the Greek word ‘taxa’ (taxis’-plural),
which means ‘arrangement’, ‘division’. It is originally associated with biology
where it refers to system of classifying animals and plants typically by
division, class, order. In education, it means systematic organization.

n

Taxonomy of educational objectives is a hierarchical classification of human

tio

growth in a given domain of development.

du
ca

Dr. Benjamin S. Bloom’s initial attention was focused on the ‘Cognitive
Domain’ which was the first published part of Bloom’s Taxonomy, featured
in the publication: ‘Taxonomy of Educational Objectives: Handbook, The

E

cognitive Domain’ (Bloom, Engelhart, Furst, Hill, Krathwohl, 1956). The

of

‘Taxonomy of Educational Objectives: Handbook II, The Affective Domain’
(Bloom, Masia, Krathwohl) as the title implies, deals with the detail of the

ge

second domain, the ‘Affective Domain’, and was published in 1964. Various

ol
le

people suggested detail for the third’ Psychomotor Domain’, which explains
why this domain detail varies in different representations of the complete

C

Bloom Taxonomy. The three most popularly references versions of the

ru

Psychomotor Domain seem to be those of R. H. Dave (1967/70), E.J.

N
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Simpson (1966/72), and A. J. Harrow (1972).
Bloom categorized the cognitive and the affective domain into specifiable and
observable learning objectives. For purpose of convenience the taxonomy
was divided into three domains: Cognitive domain, Affective domain and
psychomotor domain.
COGNITIVE DOMAIN

It was prepared in 1956 by Dr. Benjamin Bloom. In the 1990s Lorin
Anderson and Krathwohl (former students of Bloom) revised the taxonomy.


It emphasizes the development of the head.



It deals with knowing, thinking and problem solving.
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UNIT – VI

Means of expressing qualitatively different kinds of thinking.



Adapted for classroom use as a planning tool.



Continues to be one of the most universally applied models.



Provides a way to organize thinking skills into six levels, from the
most basic to the higher order levels of thinking on the basis of

C

ol
le

ge

of

E

du
ca

tio

n

complexity of tasks.

ru

1. KNOWLEDGE/REMEMBERING

N
eh

It is the process of recalling information, specifics and universals that has
been previously learnt, recalling methods and processes or the recall of a
pattern of structure or setting. It also involves recognition. It represents the
lowest level of learning outcomes in the cognitive domain. E.g. Recognising,
listing, retrieving, naming, finding.
2. COMPREHENSION/UNDERSTANDING

It is the ability to grasp the meaning of the material and explaining ideas or
concepts. It involves getting to the crux of the matter. It goes beyond simple
understanding of the material and involves Translation (converting into
another form or medium), Interpretation (the action of explaining the
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one situation to make conclusions about a different or wider situation) E.g.
Interpreting, summarizing, paraphrasing, classifying, explaining
3. APPLICATION/APPLYING

It is the ability to use learned information in new and concrete situations.
Learning outcomes in this area require a higher level of understanding than
those under comprehension. E.g. implementing, carrying out, using,

n

executing

tio

4. ANALYSIS/ANALYSING

du
ca

It refers to the process of breaking down information into its component
parts to explore understandings and relationships. Learning outcomes
represent a higher intellectual level than comprehension and application

E

because they require an understanding of both the content and the

of

organizational structure of the material. E.g. Comparing, organizing, finding,

ge

deconstructing, interrogating

ol
le

5. EVALUATING

It is the process of judging the value of a material (poem, statement, novel,

C

research project) for a given purpose. It involves justifying a decision or
course of action. Judgements are to be based on some criteria. It is the

ru

weighing of the pros and cons and reaching a decision. It means judging

N
eh

without bias and prejudice and arriving at a conclusion. E.g. checking,
hypothesizing, critiquing, experimenting, and judging.
6. CREATING

It is the process of creating new patterns or structures, generating new
ideas, products, or ways of viewing things. It involves putting together parts
to form a new meaningful whole. It includes production of a unique
community, of a plan or proposed set of operations and derivation of a set of
abstract relations. E.g. Designing, constructing, planning, producing,
inventing. When learning different concepts these levels of the cognitive
domain are clearly seen. E.g. Pupil first remembers the elements of the
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meaning of facts, principles and theories) Extrapolation (use a fact valid for

the different elements of the triangle. The pupil is then able to apply his
knowledge to construct new triangles. When learning theorems on triangles
the pupil analyses and evaluates the information. Later the pupil develops
the abilities to create designs using the properties of triangles. Similarly
other concepts like plants, solar system, constitution, grammar, etc. are
learnt.
AFFECTIVE DOMAIN

tio

n

It was prepared in 1964 by Dr. Bloom, Krathwohl and Masia. It emphasizes
the development of the heart. It deals with values, attitudes, interest, and

du
ca

appreciation, social and emotional adjustment. If the objectives of the
affective domain are attended to and achieved, the evaluator will be in a
position to predict the behaviour of an individual. Affective taxonomy is

E

divided into five major classes arranged in a hierarchical order on the basis

Characterization



Organization



Valuating



Responding



Receiving

ru

C

ol
le

ge



of

of the level of involvement.

N
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1. RECEIVING

Learner should be sensitized to the existence of certain phenomenon and
stimuli in his environment. This includes awareness, willingness to receive
and give controlled or selected attention. (Ability to discriminate the stimuli)
2. RESPONDING (INTEREST OBJECTIVE)

This is with response that goes beyond merely attending to phenomena. A
person is actively involved in attending to them. This involves responding,
willingness to respond and satisfaction in response. The person attaches
emotional significance to the stimuli.
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triangle. Then he/she develops understanding of the relationship between

Stage

of

internalization-becomes

part

of

the

person.

This includes

acceptance of a value, preference for a value and commitment to a goal, idea
or belief or a conviction in regard to a point of view, consistence in
behaviour, which can be predicted and forms principles of life and behaviour
are based on it.
4. ORGANISATION

n

For situations where more than one value is relevant the need arises for the

tio

organization of the value into a system, the determination of the
interrelationship among them and the establishment of the dominant and

du
ca

pervasive value.

5. CHARACTERISATION BY A VALUE OR VALUE COMPLEX

E

Organization becomes part of the personality and develops his personality-

of

characterisation. At this level the already existing values are organized into

ge

some kind of an internally consistent system and control the behaviour of
an individual who attains an integration of his beliefs and attitudes into a

ol
le

total philosophy. This organization of values which control his behaviour is
called value complex. Values like honesty, truthfulness, friendship develop

C

through these levels of the affective domain. A child first receives a variety of

ru

stimuli from his environment. He begins to respond to those which interest

N
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and attract him. He always speaks the truth and is honest. He may like to
interact with friends. He then valuates these emotions, feelings and values
based on his experiences and rewards and punishments received. The
values of truthfulness, honesty and friendship will be assigned some
significance. The values which are of importance to him will be placed
higher up on the hierarchy and those which are of less value go down, thus
creating an organization of values. The individual will then behave in
different situations according to his / her value organization. So much so
that gradually they become a part of his personality and define his/her
character.
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3. VALUATING

It was prepared in 1967/70 by Dr. R. H. Dave. It emphasizes the
development of the hand. It deals with the proficiency in neuro-muscular
development and coordination. It includes with development of manipulative
or motor skills. Psychomotor domain is divided into five major classes
arranged in a hierarchical order on the basis of the level of proficiency.
Naturalization



Articulation



Precision



Manipulation



Imitation

du
ca

tio

n



1. IMITATION

E

The Imitation refers an action or performances, which are not observable

of

and initially it is crude and lacks coordination.

ge

2. MANIPULATION OF AN ACT

ol
le

Learner performs the act with instructions rather than just observation.
This includes differentiating among various movements, selecting the proper

C

one and moving towards fixation. Actions require repetition for fixation.

ru

3. PRECISION IN REPRODUCING A GIVEN ACT

includes

refinement,

accuracy,

proportion

and

exactness

in

N
eh

This

performance. Learner can perform without instruction and can control the
speed.

4. ARTICULATION AMONG DIFFERENT ACTS

Many actions occur simultaneously and with equal proficiency. This
includes coordination, sequence and harmony among acts.
5. NATURALIZATION

Pupil’s skills attain its highest level of proficiency in performing an act with
the least expenditure of psychic energy. The act becomes so automatic that
it is attended to unconsciously. It becomes a habit and nature of the person.
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PSYCHOMOTOR DOMAIN

reading, computer, swimming, etc. are learnt through these stages. For
instance when learning to write children initially simply imitate the adults in
their surrounding and scribble on paper. Later they learn to hold the pencil
straight, position the book properly and learn to write. Initially their writing
may not be clear but gradually they learn to write clearly. They then develop
precision in writing. As they grow they are able to listen and write or think
and write on their own. Soon writing becomes naturally a part of them

n

which does not require any extra effort. For the development of personality,

tio

the development of all the three domains is important. When all the three
domains interact, it is called the ‘tripartite structure’. However in education

du
ca

very often we emphasize on the cognitive domain more than the affective
and psychomotor domain. For a balanced personality, development of all the

E

three domains must occur.

of

6.3 LESSON PLANNING - MEANING

ge

A proper planning of lessons is the key to effective teaching. The teacher

ol
le

must know in advance the subject-matter and mode of its delivery in the
class-room. This planning will give the teacher idea of how to introduce the

C

topic, how to develop the key concepts, how to correlate the concepts to real

ru

life situations and how to conclude the lesson.

N
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According to Bossing, “Lesson plan is the title given to the statement of the
achievements to be realized and the specific means by which these are to be
attained as a result of the activities engaged in, during the period”.
L.B. Stands conceives a lesson plan as “Plan of action” implemented by the
teacher in the class-room.
G.H. Green says,” the teacher who has planned his lesson wisely related to
his topic and to his class will be in a position to enter the class-room
without any anxiety, ready to embark with confidence upon a job he
understands and prepared to carry it to a work man able conclusion.
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The different skills like dancing, cooking, dramatics, driving, writing,

to deal with them. He knows the aims, his lesson is intended to fulfil, and he
has mar Shelled his own resources for the purpose, and because he is free
of anxiety, he will be able coolly to estimate the value of his work as the
lesson proceeds, equally aware of failure and success and prepared to learn
from both.”
Though a syllabus is prescribed for each class yet the teacher is at liberty to
draw up his own teaching syllabus. It is best to organize the teaching

du
ca

the syllabus is divided into a number of units.

tio

n

syllabus around a few broad areas of experience of pupils. For this purpose

Like planning of other activities Planning of lesson is also needed. Without
proper planning of the lesson, it is not possible for the teacher to carry out

E

the teaching successfully. It has been rightly remarked: “Without planning

of

the teacher is just like a ship moving in the sea without any aim and

ge

destination.”

ol
le

CHARACTERISTICS OF A LESSON PLAN

ru

1. OBJECTIVES

C

Some important features or characteristics of a lesson-plan are as under:

N
eh

The entire cognitive objective that is intended to be fulfilled should be listed
in the lesson-plan. Objectives should be formulated in terms of changes
desired in behaviour of students. Objectives, as we know, have two
specifications; the content specification and the competence specification.
We have to mention clearly what type of changes we are going to bring in
different

domains

cognitive,

affective

and

psychomotor

of

students

behaviour within a particular type of content.
The objective should be written in specific behavioural terms stating exactly
what the learner will be doing, or saying when he demonstrates that he has
achieved the aims of an instructional sequence. Walbesser constructing
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He has far seen the difficulties that are likely to arise, and prepared himself

objectives:
1. Words denoting the stimulus situation which initiates the performance
should appear in the description of the objective.
2. An action verb which denotes observable behaviour must be contained in
the description.

n

3. A word denoting the object acted upon must be contained in the

tio

description.

du
ca

4. A phrase which indicates the characteristics of the performance that
determines its correctness or acceptability must be included in the

E

description of the objectives.

of

In selecting the objectives for a particular lesson in English, the teacher,
first of all, should see that they are worthwhile learning out-comes,

ge

pertinent to the course. Secondly, the teacher should be clear and definite in

ol
le

his mind about the desired learning outcomes. Lastly, the objective should
be feasible. In other words, it should be attained by the procedure followed

N
eh

2. CONTENT

ru

C

and within the time allotted for it.

The subject-matter that is intended to be covered should be limited to the
prescribed time. The matter must be interesting and it should be related to
pupil’s previous knowledge. It should be related to daily life situations.
3. METHODS

The most appropriate method is chosen by the teacher. The method chosen
should be suitable to the subject-matter to be taught. Suitable teaching aids
must also be identified by the teacher. Teacher may also use supplementary
aids to make his lesson more effective.
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behavioural objectives listed four requirements for the construction of

Teacher must evaluate his lesson to find the extent to which he has
achieved the aim of his lesson evaluation can be done even by recapitulation
of subject-matter through suitable questions.
IMPORTANCE OF LESSON PLANNING

Lesson planning is a vital component of the teaching-learning process.
Proper classroom planning will keep teachers organized and on track while

tio

n

teaching, thus allowing them to teach more, helps students reach objectives
more easily and manage less. The better prepared the teacher is, the more

du
ca

likely she/he will be able to handle whatever unexpectedly happens in the
lesson. Lesson planning:

Provides a coherent framework for smooth efficient teaching.



Helps the teacher to be more organized.



Gives a sense of direction in relation to the syllabus.



Helps the teacher to be more confident when delivering the lesson.



Provides a useful basis for future planning.



Helps the teacher to plan lessons which cater for different students



Is a proof that the teacher has taken a considerable amount of effort in

C

ol
le

ge

of

E



ru

his/her teaching

N
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ADVANTAGES OF LESSON PLANNING

Some of the advantages of lesson planning are as under:


It inspires the teacher to improve the further lessons.



It helps the teacher in evaluating his teaching.



It develops self confidence in the teacher.



The teaching matter is organised in a time-frame.



It inspires the teacher to ask proper and important questions.



It provides guidance to the teacher as to what and home he should teach.



It helps in creating the interest of students towards the lesson.
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4. EVALUATION

It stimulates the teacher to think in an organised manner.

 It helps the teacher to understand to objectives properly.
6.4. TEACHING OF PROSE

The word prose has been derived from the Latin word, 'Prosa' or 'Proversa
Oration' that means' straight forward discourse'. Prose is a powerful
medium of expressing ideas, facts, laws and principles. Therefore it appeals
to head or mind. The main aim of teaching prose is to enlarge the

n

vocabulary, explain the structure of sentences and grasp the ideas of the

(a) Detailed or Intensive Prose Lessons
(b) Non-detailed or Extensive Prose Lessons

E

DETAILED PROSE LESSONS

du
ca

tio

author. The teaching of prose includes two types of lessons. They are:

of

In detailed prose lessons, the text book is read thoroughly word by word.

ge

Students are required to read it not only for comprehension but for

ol
le

mastering the prescribed structure and vocabulary.

C

NON-DETAILED OR EXTENSIVE PROSE LESSONS

Non detailed prose lessons aim at giving information and pleasure. Students

ru

are required to grasp the meaning of new words according to the situation or

N
eh

context in which they are used.
AIMS OF TEACHING OF PROSE

The aim of teaching English prose is for language development and literary
development both. But at the Junior Level, the chief aim is language
development.

This

means

that

emphasis

should

be

given

on

the

development of four basic skills of listening, speaking, reading and writing.
Thompson & Wyatt said, 'To aim at literature is to miss the way to language.
Aim at language is to pave the way to literature.' The aims of teaching prose
may be divided into two:
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To enable the students to read aloud prose lessons with correct
pronunciation stress, intonation and pause.



To enable the students to comprehend the thought and idea contained
in the passage.



To enrich their active and passive vocabulary



To enable the students to express the ideas contained in the passage
orally and in writing.
To develop their interest for reading.



To enable them to write correctly.



To build their character and prepare for world citizenship.

du
ca

tio

n



II. SPECIFIC AIMS

E

The specific aims vary according to the subject matter of the prose lessons.

of

The specific aims of different types of prose lessons are:

ge

(a) DESCRIPTIVE

To develop the student's imagination and love for natural objects.



To acquaint the students with the writer's style.

C

ol
le






To give certain facts and lessons through the story.

N
eh



ru

(b) STORY

To shape the student's character.
To develop interest for story reading.

(c) ESSAY



To acquaint them with the style of essay writing.



To enable them to arrange the ideas in a systematic way.

(d) PLAY



To make them speak conversational English.



To encourage the students to play different roles.

Nehru College of Education

106

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

I. GENERAL AIMS

To build their character.

(e) BIOGRAPHY



To get students acquainted with the life and deeds of great men.



To inculcate in them desirable sentiments and ambitions.



To show them the path of character building.

PROCEDURE OF TEACHING PROSE LESSON

Preparation



Presentation



Recapitulation



Home Assignment

E



du
ca

tio

n

Procedure of teaching prose lesson involves the following steps:

of

I.PREPARATION

ge

English is a foreign language. Indian students find it difficult to learn so

ol
le

proper preparation is required to motivate the students to learn English.

(A) GENERAL AIMS

To enable the students to read aloud prose lessons with correct

ru

-

C

Under this following points are to be considered:

-

N
eh

pronunciation stress, intonation and pause.
To enable the students to comprehend the thought and idea contained
in the passage.

-

To enrich their active and passive vocabulary

-

To enable the students to express the ideas contained in the passage
orally and in writing.

-

To develop their interest for reading.

-

To enable them to write correctly.

-

To build their character and prepare for world citizenship
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The specific aims vary according to the subject matter of the prose lessons.
The specific aims of different types of prose lessons are:
(a) DESCRIPTIVE

-

To develop the student's imagination and love for natural objects.

-

To acquaint the students with the writer's style.

tio

n

(b) STORY

To give certain facts and lessons through the story.

-

To shape the student's character.

-

To develop interest for story reading.

E

(c) ESSAY

du
ca

-

To acquaint them with the style of essay writing.

-

To enable them to arrange the ideas in a systematic way.

ge

of

-

ol
le

(d) PLAY

To make them speak conversational English.

-

To encourage the students to play different roles.,

-

To build their character.

ru

C

-

-

N
eh

(e) BIOGRAPHY

To get students acquainted with the life and deeds of great men.
To inculcate in them desirable sentiments and ambitions.
To show them the path of character building.

(C) MATERIAL AIDS

The teacher makes the appropriate use of audio-visual aids to make the
lesson interesting.
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(B) SPECIFIC AIMS

The teacher should know how much knowledge students already possess
regarding the lesson. So that he can give new knowledge by linking it to
their previous knowledge.
(E) INTRODUCTION

The introduction is the important part to make the students ready to learn
and start the lesson. As it is believed that, well begun is half done.’ The

tio

n

introduction has two purposes:
To bring the previous knowledge to consciousness

-

To link the previous knowledge to the new knowledge to be given

du
ca

-

Introduction can be done in different ways. The teacher may start by asking

E

some introductory questions in order to test the previous knowledge of the

of

students and then link it to the topic to be taught. He may attract the

ge

student's attention by showing pictures, charts, models etc. and arouse
their curiosity. In the event of a continuing lesson, the teacher can ask

ol
le

questions on the portion of the lesson already taught.

C

(F) STATEMENT OF THE AIM

ru

Under this, the teacher clearly explains the topic which he is going to teach

N
eh

and instructs the students to open their books at the appropriate page.
II.PRESENTATION

Presentation is the main part of the lesson plan. The lesson may be divided
into two or more units. The following sub-steps are followed in each unit.
(A) READING ALOUD BY THE TEACHER

Reading aloud by the teacher is called model reading. The teacher reads
aloud the selected passage with proper pronunciation, stress, intonation
and pause. The speed of reading should be normal and audible to the entire
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(D) PREVIOUS KNOWLEDGE

whether the students are following the reading in their text books.
(B) PRONUNCIATION DRILL

Pronunciation drill should precede reading aloud. The words should be
selected on the basis of the pronunciation skills of the class. The selected
words should be written on the blackboard one by one and practiced.

n

Those words are selected which are:
difficult to pronounce by the students

-

commonly mispronounced by the students

-

Containing the silent letter.

du
ca

E

(C)READING ALOUD BY THE STUDENTS

tio

-

of

The teacher asks some students to read the passage aloud one by one. Loud
reading by the students is also called imitation reading as they try to imitate

ge

the teacher's pronunciation, pause and intonation.

ol
le

(D) EXPOSITION OF NEW WORDS/ PHRASES

C

The teacher selects the new words and phrases from the passage and

ru

explains their meanings. The teacher can adopt different methods for

N
eh

explaining the meanings:
-

By showing the object, model, picture or chart.

-

By using the word in sentence

-

By giving synonym/ antonym

-

By drawing a sketch or figure on the blackboard

-

By showing action or gesture

-

By translating the word in mother tongue

(E) SILENT READING

After exposition of new words/phrases, the teacher asks the students to
read the passage silently. This helps rapid reading, learning of new words
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class. He should keep an eye on the class while reading aloud to see

quick

grasp

of

meaning.

The teacher should

supervise the class

while students are reading. Adequate time should be given to complete the
reading of the passage.
(F) COMPREHENSION QUESTIONS

After the silent reading, some questions based on the passage should be
asked to test students' comprehension of the passage. The following type of
questions may be asked:
By asking meanings of new words

-

By asking short questions on the main portion of the passage

-

To pick out different forms of words or phrases

du
ca

tio

n

-

III. RECAPITULATION OR APPLICATION TEST

E

The purpose of recapitulation is to evaluate the extent to which the

of

objectives of the lesson have been achieved. The recapitulation is generally

ge

done with different types of questions. The question should be from all the
passages taught in different units. These questions are different from

ol
le

comprehension questions. The questions can be as follows:
Fill in the blanks

-

Match the column
Complete the lines
Choose the correct answer

N
eh

-

ru

-

C

-

IV. HOME ASSIGNMENT

Assigning home work is the final stage of a lesson plan. Home assignment is
the basis for retaining learning. It can be given in different forms:
-

Use the new words in their sentences.

-

Make a list of words related with a particular group or topic

-

Remember the spellings of new words.

-

Write the answer of the given questions.

-

Some project work may also be given.
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and

Coleridge defined poetry as, 'The best words in their best order.' Poetry
embodies the beauty of form, beauty of thought and beauty of feelings. E.
Allen Poe calls poetry, "The rhythmical creation of thought."
Poetry has tremendous appeal for children and it is the best way of exciting
their love of the language. It lays the foundation for the appreciation of the
beauty of language. It educates their emotions and enhances their power of

speech rhythm.
to

Prof.

S.

Subrahamanyam, "Poetry

leads

du
ca

According

tio

n

imagination. The rhythm of poetry helps the students to acquire natural

an

all-round

development of the whole personality of the pupils particularly the

E

emotional, imaginative, intellectual, aesthetic and intuitive sides."

of

AIMS OF TEACHING OF POETRY

ge

Poetry is taught for sheer pleasure and enjoyment. It further lays the
foundation for an adequate appreciation of English poetry. Therefore the

ol
le

aims of teaching of poetry should be different for different levels. The general

ru

I. GENERAL AIMS

C

aims of teaching English poetry are as follows:

-

N
eh

(A) AT PRIMARY LEVEL

To enable the students to recite the poem with proper rhythm
and intonation.

-

To enable the students to enjoy the recitation of the poem

-

To develop the students' power of imagination

-

To train the emotions of the students

-

To develop love for poetry reading and writing

(B) AT SECONDARY /HIGHER SECONDARY LEVEL

-

To enable the students to appreciate the poem
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6.5. TEACHING OF POETRY

To enable them to understand the thought and imagination contained
in the poem

-

To appreciate the rhyme & rhythm and style of the poem

-

To train the emotions, feelings and imagination of the students

-

To develop their aesthetic sense

-

To create love for English poetry

II. SPECIFIC AIMS

n

The specific aims of teaching poetry differ from poem to poem. They depend

-

du
ca

specific aims of teaching English poetry are as follows:

tio

largely on situation, scene, feeling and thought depicted in the poem. The

To enable the students to recite the poem namely '-----------------' with
proper rhyme and rhythm

To enable the students to enjoy the recitation of the poem '-------------'

-

To understand the central idea of the poem

-

To communicate the exclusive message of the poem to the students

-

To enable them to appreciate the beauty and images depicted in the

ge

of

E

-

ol
le

poem.

C

PROCEDURE OF POETRY TEACHING

-

Preparation

N
eh

-

ru

Procedure of poetry teaching involves the following steps:

Presentation
Comprehension/Appreciation
Home Assignment

I. PREPARATION

Under preparation the following points are to be considered:
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-

(A) AT PRIMARY LEVEL

-

To enable the students to recite the poem with proper rhythm
and intonation.
To enable the students to enjoy the recitation of the poem

-

To develop the students' power of imagination

-

To train the emotions of the students

-

To develop love for poetry reading and writing

tio

(B) AT SECONDARY /HIGHER SECONDARY LEVEL

n

-

To enable the students to appreciate the poem

-

To enable them to understand the thought and imagination contained

du
ca

-

E

in the poem

To appreciate the rhyme & rhythm and style of the poem

-

To train the emotions, feelings and imagination of the students

-

To develop their aesthetic sense

-

To create love for English poetry

ol
le

ge

of

-

C

(B) SPECIFIC AIMS

The specific aims of teaching poetry differ from poem to poem. They depend

ru

largely on situation, scene, feeling and thought depicted in the poem. The

-

N
eh

specific aims of teaching English poetry are as follows:
To enable the students to recite the poem namely '-----------------' with
proper rhyme and rhythm

-

To enable the students to enjoy the recitation of the poem '-------------'

-

To understand the central idea of the poem

-

To communicate the exclusive message of the poem to the students

-

To enable them to appreciate the beauty and images depicted in the
poem.
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(A) GENERAL AIMS

A suitable material aid can be used depending on the theme and content of
the poem.
(D) PREVIOUS KNOWLEDGE

The teacher should know the previous knowledge of the students related to
the theme of the poem to be taught. It is on the basis of previous knowledge

n

that the new lesson is to be introduced in the class.

tio

(E) INTRODUCTION

du
ca

Teaching of a poem should begin with a beautiful introduction about the
poem and its author. This will arouse the interest of the students and create

E

the appropriate environment for teaching the poem.

Parallel poem that describes the similar theme or similar emotion may

ge

-

of

Introduction of the poem can be done in different ways:

be read.

By giving a brief summary of the poem pertaining to the back ground

ol
le

-

and general theme of the poem and then asking few questions on it.

C

By giving a life - sketch, poetic style and characteristics of the poet.

ru

-

If the poem is descriptive, a picture can be shown. Two or three questions on

N
eh

the picture can be asked.
(F) STATEMENT OF THE AIM

After introducing the poem and its author, the teacher should announce the
aim of teaching the poem.
II. PRESENTATION

According to Ryburn," A good poem is a complete whole." Therefore poetry
should be taught in one unit, but in condition that the poem is too long, it
must be divided in units in such a way, so that it may not loose its rhythm,
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(C) MATERIALS AIDS

points:
A. IST MODEL RECITATION BY THE TEACHER

Recitation is the soul of poetry. Reading a poem with proper rhythm, stress
and intonation is of vital significance. The model recitation by the teacher
helps the students to experience or feel the poem in its totality without going
into other detail. Therefore the teacher should recite the poem with proper

him carefully with their books closed.

du
ca

B. IIND MODEL RECITATION BY THE TEACHER

tio

n

rhythm, stress and intonation. At this time the students should listen to

According to Ryburn, "One reading, of course, is not enough. It must be read

E

twice or thrice." To have greater effect, the teacher recites the poem once

ge

open their books and follow in it.

of

again with proper rhyme and rhythm. This time the students are asked to

ol
le

C. IMITATION READING BY THE STUDENTS

The teacher asks two or three students one by one to recite the poem in the

C

same manner, he has recited. This requires a lot of practice on the part of
the students and helps the students to enjoy the recitation and feel the

N
eh

ru

music and beauty of its language.
D. MEANING OF DIFFICULT WORDS

The expositions of words are not done in detail while teaching of poetry.
Only those difficult words or phrases which create hindrance in the
comprehension of the poem should be explained.
E. SILENT READING OF THE POEM BY THE STUDENTS

During this step, the students may be asked to read the poem silently and
grasp the theme of the poem. At the primary stage silent reading can be
avoided.
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music and emotional effect. The presentation stage consists of the following

At the primary stage, the students enjoy the recitation of the poem in
chorus. It helps them in overcoming their shyness. At this stage the teacher
can read the poem line by line which shall be followed by the students
collectively.
III. COMPREHENSION / APPRECIATION

After several readings of the poem, the teacher puts some questions to test

n

their comprehension of the theme of the poem. These questions should be

tio

simple and short. Appreciation questions are asked on the appreciation of

du
ca

beauty of language, thought, emotions and images of the poem. The
students may be asked to:

E

1. Pick out the rhyming words,
2. To complete the lines

ol
le

IV. HOME ASSIGNMENT

ge

of

3. To explain the central idea of the poem

Home assignment in poetry teaching is not much of importance. Children

C

can be asked to memorize the poem or do some creative work or write the

ru

gist of the poem in their own words.

N
eh

6.6. TEACHING OF GRAMMAR
Grammar is the study of organization of words into sentences which is
based on certain rules. According to Prof. Nelson Francis, "Grammar is the
set of formal patterns in which the words of a language are arranged in
order to convey meanings.
It gives the pupils ability to speak and write correctly and enables them to
use formal language patterns properly for describing a thing." The
acquisition of the grammatical system of a language remains the most
important element in language learning.
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F. CHORAS RECITATION

The aims of teaching grammar are as follows:
1. To develop student's insight into the structures of English language
2. To enable the students to develop their understanding about the rules
of English grammar through use and practice
3. To enable the students to assimilate the correct patterns of the
language without rote memorization

tio

5. To develop a scientific attitude towards the language

n

4. To enable the students to speak and write correctly

du
ca

METHODS OF TEACHING GRAMMAR

There are four main methods of teaching grammar:
The Traditional method



The informal method



The reference or correlation method



The inductive-deductive method

ol
le

ge

of

E



THE TRADITIONAL METHOD

C

In this method grammatical items are taught with the help of a grammar

N
eh

example:

ru

book which contains definitions, rules, examples and exercises. For

Definition of Noun: "A noun is the name of a person place or thing"
Examples: Sachin, Seema, Delhi, Kanpur, Book, Chair etc.
Exercise: Underline the nouns in the following sentences.
Rajesh lives in Delhi. My father gave me pen.
The main procedure in this method is from rule to example. It emphasizes
on rote learning of rules and definitions. Students find it least interesting
and monotonous.
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AIMS OF TEACHING OF GRAMMAR

This method advocates the teaching of grammar not by rules but by usages.
By continuous practice of using words while speaking, reading and writing
grammar can be learnt. This method proves useful at the early stage when
students learn language by lot of oral work. This method demands a lot of
practice and time for learning the grammatical items on the part of the
students. The students do not get systematized knowledge of grammar.

n

THE REFERENCE OR CORRELATION METHOD

tio

This method is also called incidental method as grammar is taught

du
ca

incidentally in this method. Grammar is taught while teaching the text book
lesson or a composition. The sentence patterns, structures etc that are used
in the text book lesson or composition are taught during teaching of the

E

lesson. For example:

of

White teaching the particular lesson, the teacher instructs the students to

ge

note all the examples of the present tense and past tense separately.

ol
le

After noting the different sentences of present tense and past tense, the
grammatical rules are discussed in the class. This method lays stress on the

C

application of the rules and their usage. It is not considered a complete

ru

method as grammatical items are taught only incidentally. It can interfere

N
eh

with the normal teaching.
THE INDUCTIVE AND DEDUCTIVE METHOD

This method is considered to be the best method as it follows certain
educational principles from known to unknown, from simple to complex,
from general to particular, from concrete to abstract etc.
Inductive means to proceed from observation to laws and rules.
Deductive means to proceed from the law and rule to observation and
examples. This method has two processes:

Nehru College of Education

119

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

THE INFORMAL METHOD

Inductive Process



Deductive Process

For teaching grammar inductively and deductively following steps are to be
followed:
I. INDUCTIVE PROCESS

Presentation of examples in a systematic way



In the first step, the teacher presents the examples of the grammatical

n



tio

item to be taught in a systematic way.
Observation and analysis of examples



The teacher asks the students to observe the examples and analyse
them with the help of students.

du
ca



Generalization/Generation of rule or definition



After analysis of the examples, they come to certain conclusions or

E



ol
le

II. DEDUCTIVE PROCESS

ge

of

generalization and draw certain rule or definition.

Presentation of the rule or the definition.



In this step, the teacher points out the rule or the definition.



Verification and application of the rules



The teacher gives several other examples to verify the rule or the

ru

C



N
eh

definition. The teacher again motivates the students to observe and
analyse the example and apply the rule or the definition.




Practice for the application of the rule.
The teacher gives ample practice for the application of rule and
definition.

Inductive & deductive method is based on psychological maxims of learning
and makes the active participation of the students. It has no place for rote
memorization as the rules and definitions are discovered by the students
themselves. Thus it stimulates their thinking and reasoning power. It is
advisable that grammar should be taught informally at the early stage with
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stage and with traditional method at the higher stage.
6.8. DIFFERENT MODEL/APPROACHES IN WRITING LESSON PLANS

For planning and writing the lesson plans, various styles and approaches
can be used such as The Herbartian Approach or Five Steps Approach
(Herbart), Gloverian Approach (A.H.T. Glover), The Evaluation Approach (Dr.
B.S.Bloom), Unit Approach or Morrisonian Approach (Morrison), The Project

n

Approach (Kilpatrick) and RCEM Approach. A brief account of these

tio

approaches is given below:

du
ca

1. HERBARTIAN APPROACH

German Philosopher and educationist John Fredrick Herbart (1746-1841)

E

developed a psychological procedure in the field of lesson planning. His
approach indicates more towards teacher’s presentation rather than the
behaviour.

Herbart

proposed

four

of

student’s

steps:

a)

Clearness

b)

ge

Association c) System d) Method. These steps were further modified by

ol
le

Herbart as:

C

A) PREPARATION

In this step, previous knowledge is explored so that the students become

N
eh

ru

motivated to gain new knowledge.
B) PRESENTATION

In this step, the content is presented in an effective manner. Active
participation of the students is an essential part of presentation.
C) ASSOCIATION OR COMPARISON

This step is related with the task of strengthening the content presented in
the second step. Teacher compares the previous knowledge with new
knowledge and thus the students establish a link between them.
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the inductive and deductive method and incidental method at the middle

After comparison, students learn to simplify the content. Rules, principles,
characteristics, objectives, importance and limitations etc. are drawn in this
step.
E) APPLICATION

Students learn to apply the knowledge in similar situations.

tio

n

F) RECAPITULATION

Teacher asks questions related to the content to check how much the

du
ca

students have understood.

2. RCEM APPROACH (Regional College of Education, Mysore)

E

This approach to lesson planning has been developed at Regional College of

of

Education, Mysore. It is named as RCEM approach. This approach makes
use of Systems Approach to education. The main steps involved in this

ol
le

ge

approach are:
A) INPUT

C

In this step, the entry level behaviour of the students is examined.

N
eh

B) PROCESS

ru

Instructional objectives are specified in behavioural terms.

This step is concerned with the presentation of content matter. It
corresponds to interaction process of the classroom. Activities of teacher and
students are involved in this process.
C) OUTPUT

This is the evaluation phase of the lesson. Teacher uses various evaluation
techniques to know the extent of achievement of instructional objectives.
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D) GENERALISATION

This approach is associated with the name of the professor H. C. Morrison
(1871- 1945) of the University of Chicago. According to this approach, the
teaching learning process must result into the mastery of the content matter
of a unit. The teacher moves to the second unit only when she thinks that
the students have acquired mastery over the subject matter of the unit and
are capable of generalising and applying the ideas of learned material.

n

Morrison proposed five steps:

tio

A) EXPLORATION

du
ca

In this step, the teacher tries to know the students entry level behaviour
(previous knowledge).

E

B) PRESENTATION

ge

unit is discussed with the students.

of

The overview of the subject matter is given and the structure of the whole

ol
le

C) ASSIMILATION

understand it.

C

In this step, the students study the subject matter deeply and try to

N
eh

ru

D) ORGANISATION

The students present the acquired knowledge in a systematic manner in
written form.

E) RECITATION

This step is related with the student’s verbal expression of the subject
manner which is learned by them.
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3. MORRISON OR UNIT APPROACH

This approach owes its origin and propagations to A. H. T. Glover. In his
honour, it is named as Gloverian Approach. He disagreed with the teachercentered approach and proposed a four-step learner-centered approach:
A) QUESTIONING

Teacher or student asks question relating to a problem. Teacher presents
the problem in such a manner so that the students become curious to know

tio

n

the answer.

du
ca

B) DISCUSSION

Various aspects related to question are discussed in the class and

E

interaction becomes meaningful.

of

C) INVESTIGATION

ol
le

investigation becomes fruitful.

ge

Teacher acts as helping hand and guides the students so that the

D) EXPRESSION OR PUPIL ACTIVITY

ru

required.

C

Students present the result of their efforts and teacher guides further if

N
eh

5. THE EVALUATION APPROACH

Bloom’s evaluation approach involves the following systematic steps of the
lesson planning:

A) FORMULATION OF EDUCATIONAL OBJECTIVES

Objectives specification is primary step in this approach. After formulating
educational objectives, instructional objectives are specified in behavioural
terms. This specification helps in identification of terminal behaviour.
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4. GLOVERIAN APPROACH

Relevant experiences are provided to students so that instructional
objectives can be achieved. Teaching methods, techniques and aids are used
as per the requirement of content matter.
C) EVALUATION

In this step, the evaluation of terminal behaviour is carried out keeping in

tio

6. ECLECTIC APPROACH FOR WRITING LESSON PLANS

n

view the instructional objectives specified in advance.

du
ca

In this study, the steps followed to develop lesson plans are a mixture of
Herbartian as well as RCEM approach. The basis of RCEM Approach is
taken up from Bloom‟s taxonomy of objectives. In this research, behavioural

E

objectives were followed up according to RCEM approach whereas

of

presentation of lesson plan was followed according to Herbartian Approach

ge

which is as follow:

ol
le

1) PREPARATION

Well planned is said to be half done. This is the initial stage in which

C

various activities are performed to arouse the interest of students. Previous

ru

knowledge of the students is tested and they become motivated to grasp new

N
eh

concept. The following activities are involved in this step:
A) INTRODUCTORY PARTICULARS: indicating Pupil Teacher’s Name or Roll

No, Date, Class, Section, Subject, Topic, Duration of Period etc.
B) INSTRUCTIONAL AIDS

Instructional Aides are the supporting material which assists in learning.
These aids help in thorough understanding of the concepts. Specific Aids Charts, real objects, advertisements in newspapers etc. (as per requirement
of lesson).
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B) PROVIDING LEARNING EXPERIENCES

These were the behavioural outcomes which were tried to be achieved by the
teacher by way of providing various learning experiences to students.
d) Previous Knowledge Assumed and Previous Knowledge Testing
I) PREVIOUS KNOWLEDGE ASSUMED

Pre-requisites for the new learning were mentioned in this step.

tio

n

II) PREVIOUS KNOWLEDGE TESTING

du
ca

In this step, the previous knowledge of the students was tested and a link
was established between previous knowledge and new learning. Students
were made curious to learn new things.

of

E

III) ANNOUNCEMENT OF THE TOPIC

After getting unsatisfactory or partial satisfactory or satisfactory response

ge

from the students, the topic was announced. After this, the name of the

ol
le

topic was written on the chalkboard.

C

2. PRESENTATION

ru

This step includes all the activities to be performed while teaching for
attaining behavioural objectives. In the present study, presentation included

-

N
eh

four columns:

Teaching Points
Teachers’ Activities

-

Students’ Activities

-

Chalk Board Work / Teaching Aids

3. RECAPITULATION

It was done to know the extent of learning of lesson by the students and to
summarise the lesson. It was done after the presentation of lesson by asking
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C) INSTRUCTIONAL OBJECTIVES IN BEHAVIOURAL TERMS

the criterion referenced test at the end of every lesson.
4. HOMEWORK

Homework was given to the students at the end of lesson. They were asked
to learn the content taught, write the questions, give suitable examples on

N
eh

ru

C

ol
le

ge

of

E

du
ca

tio

n

their own and draw the diagrams.
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questions (oral) from the students. Final recapitulation was done through

COMPOSITIONS
7.1 COMPOSITION – INTRODUCTION

Composition is the expression of thoughts, ideas, feelings, observations,
experiences in written form. It refers to the process of collecting thoughts or
information, arranging them in a sequence and expressing them in
accordance with recognized standards of form. An essay, a story a letter, a

n

poem, a description etc are some of the forms of composition. Proper

tio

organization, clarity and effectiveness of the subject matter are some of the

7.2. AIMS OF TEACHING COMPOSITION

To encourage the students to express their ideas in an organized

E



du
ca

important points to be kept in mind while writing composition.

of

and systematic way

To enable them to develop their skill of writing



To enable them to use appropriate vocabulary in writing various

ol
le

forms of composition

ge



To enable them for logical presentation of facts and ideas



To develop their communicative competence

C



N
eh

ru

7.3. TYPES OF COMPOSITION AND THEIR TEACHING

There are two types of composition: Oral composition and written
composition. They are further divided as: (a) guided oral and written
composition (b) free oral and written composition and (c) controlled written
composition
A. ORAL COMPOSITION

Composition should begin with the power of speech. It should be oral, long
before it is written, as it paves the way for written composition.
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UNIT – VII

To give practice for using graded structures and sentence patterns



orally
To enable the students to express their ideas, interest and feelings



freely
To create suitable situations in the classroom to make them speak on



their own

tio

n

TEACHING OF ORAL COMPOSITION

Following methods can be adopted for teaching oral composition at early

du
ca

stage.

Asking students to repeat the sentence which the teacher speaks



The teacher can ask some question by showing object or performing

E



of

some actions

The teacher can ask question on a picture after describing it.



The teacher can ask the students to read out the substitution tables

ge



ol
le

and make various sentences

The teacher can ask questions from the text



The teacher can narrate the simple story and ask questions on it



The teacher may have conversation with the students on various

ru

C



topics of general interests.
The students may be asked to play simple drama.

N
eh



GUIDED ORAL COMPOSITION

Guided composition is also known as controlled or directed composition. In
guided

composition,

the

students

are

supplied

with

the

necessary

vocabulary and structures to be used to speak or write. At the early stage,
the oral composition should be strictly guided because students should
proceed from imitation to improvising, from reproduction to original
expression. Thus guided composition paves the way for free composition.
Guided oral composition can be done by the following exercises
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AIMS OF ORAL COMPOSITION

Repetition of sentences and structures



Substitution table



Transformation of sentence



Reproducing a situation



Reproducing a picture description



Reproducing a story

FREE ORAL COMPOSITION

n

As the students gain mastery over the guided and controlled vocabulary and

tio

structures, they are encouraged to use new words and sentences on their

du
ca

own and express themselves freely. It promotes them for thinking freely.
Free composition should be introduced at the later stage when students
have done lot of practice in guided and controlled composition. The teacher

E

can adopt various methods for teaching free oral composition at the later

The teacher can ask the students to describe the picture or an object on

ge



of

stage:

their own.

The students can be asked to describe the important incidents or events.



Debates, extempore and speech may be organized on the topics in their

C

ol
le



range of experience.

Conversation can be arranged in the class in pair or group on

ru





N
eh

familiar situations.

Short dramas and one act play can be enacted in the class.

B. WRITTEN COMPOSITION

Written composition should follow oral composition when the students have
gained sufficient knowledge of English vocabulary, structures and spellings.
The aims of written composition are as follows:


To develop their writing ability



To enable them to write correctly
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To enable them to express their ideas and thoughts in writing in an
organized way.

There are three types of written composition:


Guided written composition



Free written composition



Controlled written composition

n

GUIDED WRITTEN COMPOSITION

tio

Guided Written Composition is usually introduced at the early stage. The

du
ca

teacher guides the students to write with the help of controlled vocabulary
and structures. It lays the foundations for writing free composition. Guided
written composition can be done by using the following methods:
By giving dictation



By giving certain words and asking the students to make the sentences

of

E



ge

using those words

By giving substitution table to make various sentences



Writing description of an object or a picture with the help of key words



By asking to complete the story or a paragraph by filling the gaps



By giving few sentences from the text book and ask them to write parallel
sentences

ru

C

ol
le



By reproducing the gist of story



By reproducing the description of the picture



Expansion of a topic on the basis of the given outlines

N
eh



FREE WRITTEN COMPOSITION

Free Written Composition should be introduced at the later stage. In free
composition, there is no restriction on the students regarding use of
vocabulary, structures and the length of composition etc. Students are free
to tackle the topic on their own freely. They are encouraged to think freely
and express themselves freely. There are five types of free composition.
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It involves description of an event like visit to the zoo, a journey by train etc.
Before making them writing the narrative composition on a given topic, the
teacher may refresh their memory by discussing the event or the incident
and ask them to write on their own in their own words.
2. STORY TYPE COMPOSITION

The teacher can present a picture or series of pictures before the students

n

and ask them to write the story. Or teacher may give certain hints and some

du
ca

tio

sentences and ask them to develop the story

3. REFLECTIVE COMPOSITION: It includes essay writing, and letter writing

application etc.

E

ESSAY WRITING

of

At the early stage, teacher should give easy topics for essay writing but at

ge

the higher stage, students can be given all types of topics to write in their

ol
le

own style. They should be made clear about the parts of the essay i.e.

LETTER WRITING

C

introduction, main body and conclusion.

ru

Letter writing can be divided into two categories: (i) Informal letters (ii)

N
eh

formal letter: The students should be made familiar with various parts of
formal and informal letters and about different style of writing them. Initially
they may be given the format of particular letter and asked to complete it.
4. IMAGINATIVE COMPOSITION

The teacher can give some imaginary situation or topic to the students to
write on it using their own imagination. For example: If I were a
principal! When I trapped in a road jam!
5. LITERARY COMPOSITION

Literary composition includes abstract writing and explanation writing.
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1. NARRATIVE COMPOSITION

Controlled writing, also known as guided writing, has been a tradition for a
long time in English as second language classrooms. It is still considered an
effective tool in helping learners put words down on paper. One of the main
proponents of controlled writing is Raimes, which states that, unlike free
writing, controlled writing takes place when learners are supplied with “a
great deal of the content and/or form [such as] an outline to complete, a
paragraph to manipulate, a model to follow, or a passage to continue”. Silva

n

added that controlled writing assists in both preventing errors that

tio

apparently occur from first language interference and reinforcing proper use

du
ca

of second language patterns. Therefore, engaging learners in controlled
writing in second language learning can be “as an exercise in habit

E

formation and a manipulator of previously learned language structures”
This is the simplest form of making children to write a composition. The

of

passage is given to the student and they are asked to make some change.

ge

But they have no freedom to add anything of their own to it. They can make

ol
le

a few specified changes like a man to ‘two men’ they can be allowed just
change gender or tenses. Controlled composition needs a guide, vocabulary

C

and other items are fully controlled. The following are the different types of

Jumped sentence

N
eh



ru

controlled composition:



Matching the sentences



Fill in the blank



Simple exercise in conversion of sentence



Answer to questions



Parallel sentence

AIM OF CONTROLLED COMPOSITION

The aim of teaching controlled writing is to limit as much as possible, the
number of mistakes which learners could make in their writing. Thus,
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CONTROLLED WRITTEN COMPOSITION

had not been controlled.
ADVANTAGES OF USING ‘CONTROLLED WRITING

Controlled writing is seen as a useful tool for teaching composition to
English language learners (ELLs) at different levels of English proficiency
especially beginner learners of English who are totally new to the language.
Raimes argued that controlled writing is a practical process of reinforcing

n

grammar, vocabulary, and syntax in context. In addition, as the students

tio

write the passages, they are using the conventions of written English, such

du
ca

as indentation, punctuation, and connecting words, and spelling.
Owens claimed that there are several advantages of using controlled writing.
One of these potential advantages is that it can be used with different levels.

E

It also provides learners with plenty of writing practice using correct

of

grammar forms as opposed to free composition writing. In addition, it allows

ge

learners to watch their progress within certain limits.

ol
le

Another benefit to using controlled writing comes from the fact that it can be
prepared and corrected quickly which reduces the burden on the teacher.

C

Moreover, it helps to systematically and gradually cover different teaching
points, and it fulfils certain teaching objectives. It also helps learners to

ru

practice writing for different purposes such as writing letters, messages,

N
eh

memos, notes, invitations, directions, and filling in application forms. In
terms of teachers’ reaction to utilizing controlled writing, the questionnaire
results of Winer’s study revealed that student-teachers who conducted their
practicum in writing classes noticed that controlled or guided writing was
among the most effective strategies in improving ESL learners’ composition.
KINDS OF ‘CONTROLLED WRITING’ TASKS

There are different tasks that students can engage in when they are being
scaffolded during the writing process such as class discussions and debates,
group or individual brainstorming, clustering, conference, generating WH
questions about the targeted topic, and role-plays.
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learners are motivated to write a lot more than they ordinarily would if they

they start to make generalizations and to see connections and relationships
among their observations, thoughts, and facts. And as ideas begin to emerge
the students can begin to narrow down the scope of their topics”. He
concluded that “this way the students can come to grips with their topics
and learn to identify and test out support for their own arguments.
Another kind of controlled writing that was proposed by Raimes is parallel
writing in which learners read and study a passage and then write their own

tio

n

on a similar theme, using as a guide the vocabulary, sentence structure,

du
ca

cohesive devices, and organization of the model passage.

Omaggio Hadley on the other hand, recommended a kind of communicative
practice that precedes the actual writing task in order to provide support to

E

ELLs who have lower English proficiency and build their confidence.
Furthermore, Bangert-Drowns, Hurley, and Wilkinson stated that some

of

teachers see writing as similar to the learning process in general. That is, it

ge

is argued that teachers should assist students in learning the content before

ol
le

engaging them in writing activities by, for example, building their vocabulary
and the language needed to approach the writing activity. In brief, writing

C

teachers can help their students by providing them with a content to
manipulate or a format to follow until they are gradually able to write

N
eh

ru

without assistance.

7.4. CORRECTING COMPOSITION EXERCISES

Correction work is very important in every language. In case of a foreign
language, it is all the more of a greater importance. English is not a phonetic
language. Its spelling system and pronunciation are different. The words are
written in a different way and they are spoken in a different way. The
learners of English commit a number of mistakes in their writing. They need
to be checked regularly. Only then the learners will be able to learn the
language well.
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In terms of brainstorming, Taylor suggested that when learners brainstorm,

consider it dull and monotonous. Some teachers do not care car of it. The
result is that the students have poor spellings. Sometimes the students are
careless. The teacher points out the mistakes but the students do not care
for their mistakes. All this needs to be checked properly.
Generally teachers of English are overburdened. They have to teach six
periods a day. Correction work is extra. The authorities should reduce the
load of work of language teachers. Correction work should also be

tio

n

considered in their load of work. The teaching of English in the schools can

correction work.
PROCEDURE FOR CORRECTION WORK

du
ca

improve, if the teachers are exempted from the needless compulsion of

E

There can be number of ways for doing correction work. Some of them are

of

explained as below:

ge

1. The teachers ask the students to correct their own note books. He/she

ol
le

gives guidance to them orally or in written form on the chalk board. Thus
the students are able to correct their own note books. Then the teacher

C

collects the note books for further correction
2. The teacher asks the students to exchange their note books with the

ru

neighbouring students. Now the students correct the note books. The

N
eh

teacher gives required type of guidance. After this, the notebooks are
collected by the teacher.
3. The teacher takes the note books of junior class and distributes to the
students of a senior class. The students are asked to do correction work
in five or seven minutes. The teacher gives guidance wherever it is
needed. This type of practice helps the seniors in learning the language
4. In each class, the teacher selects a number of leaders, who are good in
English. These student leaders assist the teachers in correction work.
5. In each class, a number of groups are formed. There is one student
leader in each group. The group leaders carry on correction work in their
respective groups. The teacher is available there for any type of guidance.
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Correction work consumes a lot of time of the teacher. Many teachers

the senior students. It will reduce the work of the teachers. Of course,
the teacher should explain those symbols to the students.

Spelling mistake

SP



Punctuation mark

P



Grammatical error

G



A word is missing

^



Mistake of tense

T



Article mistake

A



Doubtful or not clear

?



Join the words or letters

()



Separate the word

//



New paragraph

NP



Exaggeration

E

du
ca

tio

n



of

SYMBOLS USED IN CORRECTION WORK

ge

!

ol
le

By using these symbols, the teacher can correct the notebooks of the
students easily. Once the mistakes are pointed out, the students try to

C

understand them. They make efforts to improve their writing and also they

ru

rectify their mistakes.

N
eh

SUGGESTIONS FOR MAKING CORRECTION WORK EFFECTIVE

Correction work can be made more effective if the following suggestions are
taking into consideration:
A) The teacher should do the job of correction work joyfully. He/she should
understand that it is a way of improving the language of the students.
B) The teacher should always encourage the students. In case a student
writes everything wrong, the teacher should point out some mistakes and
ask the students to learn them. Gradually he should improve all the
mistakes.
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6. For carrying on correction work, the teacher may use some symbols for

D) As far as possible, correction should be made in the presence of the
students.
Correction work is a useful tool in the hands of language teacher. It proper
use can help the teacher in teaching the language effectively.
7.5. CREATIVE COMPETENCY

n

Nowadays, the benefit of developing creativity in classrooms is widely

tio

recognized by education professionals. Introducing creative teaching in

du
ca

classrooms can bring benefits such as developing children’s imagination and
increase the probability for major discoveries and economic development for
the future. Also, creativity is considered as an important component of

E

personal well-being and in a classroom context may develop curiosity,
openness, and communicational abilities. Actually, there are several theories

of

of creativity and numerous variables that are involved in creative potential.

ge

These numerous theories or variables can be confusing for teachers. Indeed,

ol
le

some study shows that teachers have difficulty understanding and giving a
clear definition of creativity, despite the fact that they can understand the

C

importance of creativity in education.

ru

CHILDREN CREATIVE POTENTIAL

N
eh

The ability to produce novel ideas is referred to as the creative potential.
Creative potential refers to the individual’s possibilities taking into account
the cognitive capacity, personality, motivation, and the environment.
Considering the development of creative potential, it can change over time
and the potential will vary depending on the domain and the task.
Beghetto and Kaufman proposed four levels of creativity that describe
individual’s creative productions such as “Big C” level which refers to the
eminent creative person (e.g., Einstein) and “Pro C” individuals expert in
their fields (e.g., a scientist, a painter). In everyday life, the authors
distinguished two levels: “little-c” considered as creative by their peers (e.g.,
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C) The common mistakes of the students should be discussed in the class.

learning (e.g., learning insights). Children show mostly “mini-c” or “little-c”.
The benefits of “mini-c” or “little-c” activities in education are numerous,
including meaningful learning, reducing stress, or a better engagement in
learning activities.
In an ecological context and considering the variations of the multivariate
approach factors in everyday situations, we consider that the main topic
regarding creativity in classroom is not student’s performance but mainly

tio

n

their ability to know what creativity is and how to use it in a meaningful
way. We saw that the school environment can promote the use of creativity

du
ca

and teach children about creativity. Also, a common distinction is made
between “teaching creatively” and “teaching creativity”. Teaching creatively
refers to the ability of the teacher to make learning more interesting by

E

using creative approaches; teaching creativity is defined as teaching

of

methods with the purpose of developing students’ creative thinking.

ge

DIFFERENT WAYS TO DEVELOP CREATIVE COMPETENCE

ol
le

The following are the different ways to develop the creative potential or

C

competence of the children in the classrooms.

ru

(1) EMBRACE CREATIVITY AS PART OF LEARNING

N
eh

Teachers create a classroom that recognizes creativity. Teachers may design
awards or bulletin boards to showcase different ways of solving a problem,
or creative solutions to a real world scenario.
(2) USE THE MOST EFFECTIVE STRATEGIES

An educationist performed an extensive meta-analysis that considered the
most effective ways to teach creativity. He found that the most successful
approaches used creative arts, media-oriented programs, or relied on the
training program which incorporated cognitive and emotional functioning.
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winning a school contest) and “mini-c” individuals who use creativity for

Much like resourcefulness and inventiveness it is less a trait and more a
proficiency that can be taught. If we see it this way, our job as educators
becomes to find ways to encourage its use and break it down into smaller
skill sets. Psychologists tend to think of creativity as Big-C and Little C. Big
C drives big societal ideas, like the Civil Rights movement or a new literary
style. Little C is more of a working model of creativity that solves everyday
problems. Both concepts can be included in our classrooms to promote

tio

n

creativity in general.

du
ca

(4) PARTICIPATE IN OR CREATE A PROGRAM TO DEVELOP CREATIVE SKILLS

Programs like science exhibition or essay competition may bring students
from many to promote creativity, design creative solutions, and bring them

(5) USE EMOTIONAL CONNECTIONS

of

E

to competition.

ge

Research suggests that the best creativity instruction ties in the emotions of

ol
le

the learner. In the “Odyssey angels” program students can devise a solution
to help their local community, such as helping homeless youth. This topic is

C

worthy of more discussion by itself. A blog post by fellow blogger Julie

ru

DeNeen gives some valuable information about this type of teaching.

N
eh

Research suggests that the best creativity instruction ties in the emotions of
the learner.

(6) USE A CREATIVITY MODEL

The Osborne-Parnes model is oldest, widely accepted model. It is often used
in education and business improvement to promote creativity. Each step
involves a divergent thinking pattern to challenge ideas, and then
convergent thinking to narrow down exploration. It has six steps:


Mess-finding. Identify a goal or objective.



Fact-finding. Gathering data.



Problem-finding. Clarifying the problem
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(3) THINK OF CREATIVITY AS A SKILL

Idea-finding. Generating ideas



Solution-finding. Strengthening & evaluating ideas



Acceptance-finding. Plan of action for Implementing ideas

(7) USE DIVERGENT AND CONVERGENT THINKING

Standardized tests do a great job of measuring convergent thinking that
includes

analytical

thinking

or

logical

answers

with

one

correct

response. Divergent thinking considers how a learner can use different ways

n

to approach a problem. It requires using association and multiplicity of

tio

thought. We should design assignments that consider both types of thinking

du
ca

models.

(8) CREATIVITY FLOURISHES IN A “CONGENIAL ENVIRONMENT”

E

Creative thinking needs to be shared and validated by others in a socially

of

supportive atmosphere. A researcher from Russia coined this term, to
explain the importance of reception from others. Others consider how to

ge

create social communities that promote creativity to solve problems.

ol
le

(9) BE AWARE DURING DISCUSSIONS

C

You know that student who often asks the question that goes a bit outside

ru

the lecture? Well, engage him. Once a week, intentionally address those
questions. Write them down on an assigned space in the board to go back to

N
eh

later. Promote creativity by validating students’ creative thinking.
(10) SEE CREATIVITY IN A POSITIVE LIGHT

If we are going to promote creativity, we need to embrace it too. Reward
students for thinking of problems in varied ways by recognizing their efforts.
(11) TRY THE INCUBATION MODEL

E. Paul Torrance designed this model. It involves 3 stages:
Heightening Anticipation: Make connections between the classroom and
student’s real lives. “Create the desire to know”.
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create opportunities to solve a novel problem.
Keeps it going: To continue the thinking beyond the lesson or classroom.
Find ways to extend learning opportunities at home or even the community.
(12) USE A CULTURAL ARTEFACT

Research from experimental social psychology finds that artefacts can
enhance insight problem solving. Consider using an ordinary object, such as

tio

n

a light bulb used in the study or a historical artefact to have students think

(13) ESTABLISH EXPRESSIVE FREEDOM

du
ca

about living in a particular time period.

The classroom environment must be a place where students feel safe to

E

share novel ideas. Allow for flexibility and create norms that promote

of

creativity.

ge

(14) BE FAMILIAR WITH STANDARDS

ol
le

Knowing the standards inside and out helps find creative solutions in
approaching a lesson. Teachers can adapt them and work within the current

ru

C

framework. Some topics allow for flexibility and use of creative approaches.

N
eh

(15) GATHER OUTSIDE RESOURCES

There are some great resources to read related to creativity. The University
in and around Pondicherry and Chennai provides an array of amazing
resources related to how to promote creativity in practical ways. It also gives
a list of programs and organizations that can help with the process.
(16) ALLOW ROOM FOR MISTAKES

Sir Ken Robinson said it best when he said, “If you’re not prepared to be
wrong, you’ll never come up with anything original.”
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Deepen Expectations: Engage the curriculum in new ways. Brainstorm and

Design some classroom space for exploration, such as a thinking table, a
drama stage, a drawing table, or a space for groups to discuss ideas.
(18) GIVE STUDENTS TIME TO ASK QUESTIONS

Organizations such as CCE (Creativity, Culture, and Education) suggest
teachers

incorporate

opportunities

for

students

to

ask

questions.

n

Intentionally design lessons that allow for wondering and exploration.

tio

(19) CREATIVITY BUILDS CONFIDENCE

du
ca

Students take ownership of their own learning. Think of ways where
students might design a project. For instance, for the history requirement, I
suggested students of both fifth grade classes create an exhibition of their

E

final projects. The students were so proud of their final work and learned

of

from others presentations. Parents and community members were happy to

ol
le

(20) ENCOURAGE CURIOSITY

ge

see students take ownership of their learning.

Consider what is important to students. Student interest is a great place to

C

start on what drives their own thinking tank. Find inspiration from their

ru

world. Creativity is intrinsic in nature. Try to promote creativity by stepping

N
eh

into their viewpoint to find what motivates them. Student’s interest is a
great place to start on what drives their own thinking tank. Find inspiration
from their world.

(21) OBSERVE A WORKING MODEL OF CREATIVITY

To get a better idea of how others promote creativity, visit a creative
classroom or watch a video about how a creative classroom works. The
“Case for Creativity in School” is an excellent video that educators can watch
to see how creativity might play out in a classroom. This school adopted a
school-wide approach to recognize students.
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(17) ALLOW SPACE FOR CREATIVITY

Sir Ken Robinson is an internationally renowned creativity and innovation
expert. His work is used to meet global challenges, renovating education,
business, and government organizations to implement his strategies.
His books and TED talks are great places to promote creativity in your own
teaching.
(23) EXPLORE DIFFERENT CULTURES

n

Culture is an excellent vehicle for inspiring creative thinking. In Thinking

tio

Hats & Coloured Turbans Dr. Kirpal Singh discusses how cultural contexts

du
ca

are central to creative endeavours. You can discuss how collaboration
between cultures, such as in the space program, produces unique, novel

E

ideas.

of

(24) FIND WAYS TO INCORPORATE AND INTEGRATE ART AND CULTURE

A recent report prepared for the European commission considered that

ge

creativity is a central force that shapes our culture. With the changing times

ol
le

we live in, the report suggested that society is enriched by cultural-based

C

creativity.

ru

(25) USE A COLLABORATIVE CREATIVE THINKING TO SOLVE PROBLEMS

N
eh

For instance, read a paragraph and then have groups discuss a list of
questions. Collaborative problem solving is catching on quickly. In fact,
many business schools have implemented creative thinking models into
their curriculum.

(26) DESIGN MULTIDISCIPLINARY LESSONS WHEN POSSIBLE

When teaching geometry, I designed a lesson called, “Geometry through
Art”. It included works of Art to show fifth graders their application to
everyday geometric concepts. The result was astounding. I never thought
that the subject matter would be so successful. I designed an entire unit
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(22) CONSIDER THE WORK OF CURRENT EXPERTS IN THE FIELD

Art teacher to help reinforce those concepts in class.
(27) TAPPING INTO MULTIPLE INTELLIGENCES IS KEY

Creativity requires us to use different parts of our brain. We often bridge
connections between seemingly unrelated areas to make new concepts
emerge. Allow students to use their strengths to find new ways of
approaching a topic or solving a problem. You might be surprised with what

tio

n

they come up with.

du
ca

(28) UNDERSTAND THAT CREATIVITY IS IMPORTANT TO STUDENTS’ FUTURE

Paul Collard for Creative Partnerships discusses how 60% of English
students will work in jobs that are not yet created. In today’s market,

E

students must largely be innovative and create their own jobs. Collard
suggests teachers focus on teaching particular skills or set of behaviours,

ge

of

rather than preparing students for specific careers.

ol
le

(29) TEACH CREATIVE SKILLS EXPLICITLY

According to Collard, “Creative skills aren’t just about good ideas, they are

C

about having the skills to make good ideas happen.” He suggests creative

ru

skills should include 5 major areas:
Imagination



Being disciplined or self-motivated.



Resiliency



Collaboration



Giving responsibility to students. Have them develop their own projects.

N
eh



SOME ACTIVITIES PROMOTING CREATIVE COMPETENCY IN LANGUAGE



Poem writing



Essay Writing



Preparing a script for a drama or cartoon



Writing a travelogue
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that focused on how different concepts rely on geometry. I even asked the

Translating a text from mother tongue to English language



Preparing a concept for Advertisement

7.6. STRATEGIC COMPETENCY

Strategic competence refers the ability to get one’s meaning successfully to
communicative

partners,

especially

when

problems

arise

in

the

communication process. Strategic competence is relevant to both L1 and L2,
since communication breakdowns occur and must be overcome not only in a

tio

n

foreign language but in one’s mother tongue as well.
However, since strategic competence involves strategies to be used when

du
ca

communication is difficult, it is of crucial importance for foreign language
learners. A lack of strategic competence may account for situations when
students with a firm knowledge of grammar and a wide range of vocabulary

E

get stuck and are unable to carry out their communicative intent. At oral

of

language exams such students may even fail, and their teachers often

ge

cannot comprehend how that could happen to their ‘best students’. On the
other hand, there are learners who can communicate successfully with only

ol
le

one hundred words-they rely almost entirely on their strategic competence.

C

If strategic competence is not directly dependent on the other components of

ru

language proficiency, then it should be possible to cultivate it separately. In
fact, O’Malley’s research provides some evidence for the teachability of

N
eh

strategic competence. He concludes that: Teachers should be confident that
there exist a number of strategies which can be embedded into their existing
curricula, that can be taught to students with only modest extra effort, and
that can improve the overall class performance . . . Future research should
be directed to refining the strategy training approaches, identifying effects
associated with individual strategies, and determining procedures for
strengthening the impact of the strategies on student outcomes.
Strategic competence is activated when communication learners wish to
convey messages which their linguistic resources do not allow them to
express successfully. The strategies they can use at such times were divided
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expansion strategies. Other researchers have used different terms for the
two types: reduction or avoidance strategies for the first and achievement
strategies for the second.
MESSAGE ADJUSTMENT STRATEGIES

Message adjustment strategies involve the tailoring of one’s message to one’s
resources, along the lines of the old slogan, ‘Language learners should say

n

what they can, and not what they want to.’ These strategies involve either a

tio

slight alteration or a reduction of the message. Using these strategies often

du
ca

leads learners to feel that what they say sounds simplistic or vague.
Message adjustment is, in fact, a kind of risk avoidance, which is clearly
expressed in the following typical learner statement: ‘I know how far I can go

E

and what I shouldn’t even try

of

ACHIEVEMENT STRATEGIES

ge

With resource expansion or achievement strategies, the learners risk failure

ol
le

and attempt to remain in the conversation, conveying their messages by
compensating somehow for their deficiencies. Such strategies are either co-

C

operative or non-co-operative. The former involve the learner’s appeal for
help to his/her interlocutor. This can take a direct form (e.g. questions like

ru

‘What do you call . . . ?‘), or can be indirect (e.g. by means of a pause, eye

N
eh

gaze, etc.). The latter do not call for the communication partner’s assistance
and the learner tries to overcome the problem drawing on his/her own
resources. He/she may use:


Paraphrase or circumlocution - i.e. describing or exemplifying the
target object or action (e.g. ‘the thing you open wine bottles with’ for
‘corkscrew’, or ‘small fast military plane’ for ‘fighter’)



Approximation - i.e. using a term which expresses the meaning of the
target lexical item as closely as possible (e.g. ‘ship’ for ‘sailing boat’, or
‘fish’ for ‘carp’)



Non-linguistic means (e.g. mime, gesture, or imitation)
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by Corder into two main types, message adjustment strategies and resource

Borrowed or invented words (e.g. ‘auto’ for ‘car’ or ‘house controller ’for
‘caretaker).

To remain in the conversation and to gain time to think, learners may also
use

certain

conversational

formulae

or

prefabricated

conversational

patterns, such as fillers or hesitation devices (e.g. I see; Well, as a matter of
fact). In written communication, a very common resource expansion strategy
is using a dictionary. Resource expansion strategies are not, of course,
restricted to L2 use. Researchers found, for example, that circumlocution

tio

n

and approximation occurred more often in the speech of native speakers

DEVELOPING STRATEGIC COMPETENCIES

du
ca

than in that of non-native speakers.

The following practical ideas for strategy training are all aimed at enhancing

E

some aspects of message adjustment and resource expansion skills. They

of

have all worked with our learners. We hope that they will inspire teachers to

ol
le

techniques along these lines.

ge

include strategy training in their lessons, as well as to design further

FILERS

C

The knowledge and confident use of fillers are a crucial part of learners’

ru

strategic competence, since these invaluable delaying or hesitation devices

N
eh

can be used to carry on the conversation at times of difficulty, when
language learners would otherwise end up feeling more and more desperate
and would typically grind to a halt. Examples of fillers range from very short
structures (well; I mean; actually; you know), to what are almost phrases (as
a matter of fact; to be quite honest; now let me think; I’ll tell you what; I see
what you mean; etc.).
A good way of presenting fillers is by playing unedited authentic recordings
for students to note down all the variations of what they consider to be
fillers. They may also write down the bare bones of the information they
hear on tape without the fillers. With carefully chosen material, very often
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relevant information.
Once students are aware of the importance of fillers, they should be
encouraged to use them (perhaps even over-use them at first) whenever
possible - right from the beginner stage. Here are three examples of
exercises involving fillers:
NONSENSE DIALOGUES

tio

n

In pairs, students compose short nonsense dialogues that consist almost

words:

du
ca

entirely of fillers; they may use names of cities, for example, as content

You know, I thought maybe London.

B:

Well, I see what you mean, and don’t get me wrong - that’s very

E

A:

Frankfurt - but actually, as a matter of fact, I was thinking more along

Really? But that’s Istanbul!

ge

A:

of

the lines of Paris . . . if you see what I mean

ol
le

When performing their dialogues, students should speak naturally, using

ru

ADDING FILLERS

C

the appropriate expressiveness and intonation.

N
eh

Take a short part (2-3 utterances) of a current dialogue from the course
book you are using and put it on the board. Divide the students into groups
of three; each group in turn must add one filler to the dialogue, which you
then insert into the text on the board. You may want to specify that one filler
can be used only once. If a group fails to provide extra filler, they drop out.
‘ONE-WORD’ DIALOGUES

In pairs or threes, students construct a dialogue in which each utterance
must be one word and yet there should be a logical flow to the whole, for
example:
A:

Tomorrow?
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five or six spoken interchanges can be condensed to one or two lines of

Trip!

A:

Where?

B:

Chicago . . . (Naturally the students’ examples will be longer.)

These skeleton dialogues are first performed as they are. After that, students
extend each one-word utterance as much as they can without changing the
meaning or logic of the whole, and without adding any extra information.
Because of the nature of the task, many of the words they add will be fillers,

n

for example, using the dialogue above:
So, what are we going to do tomorrow then?

B:

Well, as a matter of fact, I was thinking of going on a trip.

A:

Oh, I see. Interesting and where to?

B:

Well actually Chicago appeals to me, you know

du
ca

tio

A:

E

Another important part of strategic competence is the ability to ‘go off the

of

point’ smoothly when you don’t want to, or simply cannot, answer a
question. If students learn how to evade the answer, or to slant the

ge

conversation in a desired direction, that will give them a lot of confidence,

ol
le

because they will then know that they can remain in control of the
conversation even if something unexpected occurs. These are the kinds of

C

skills that a language examinee will find particularly useful at an oral exam,

ru

and the following two exercises were indeed very much welcomed by our

N
eh

students on examination preparation courses.
AVOIDING GIVING INFORMATION

The teacher addresses a student with a question that asks for specific
information, for example, ‘How old are you?’ The student must respond in
two or three sentences without actually giving that particular information. A
possible answer might be, for example, ‘Well, that’s an interesting question.
Isn’t it strange how people always feel that they need to know the age of a
person? I don’t really think that age is important at all...’ The longer the
answer, the better. It is possibly beneficial to allow the students some

Nehru College of Education

150

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

B:

it should be spontaneous.
‘JUDO’

Tell the students that no matter what your question is, they must steer the
conversation to a given topic, for instance, ‘judo’. If the question is, for
example, ‘Does your grandmother own a pet?‘, the answer might be
something like this: Yes, my grandmother keeps an enormous Alsatian dog,

n

because it makes her feel safer when she’s at home alone. When she was

tio

younger, of course, she didn’t need a dog because she was extremely fit and

du
ca

active, and right up to the age of sixty she attended judo classes. She
believes that judo is very useful for women who live alone, as well as being
an exciting sport. . . . Students can stop when they get to the required topic.

E

Again, it may be useful to leave them some preparation time on the first

of

occasion.

ge

EXPLANATIONS

ol
le

Hand out a slip of paper to each student with the name of an object on each
slip. Everybody in turn must try to ‘explain’ their word to the others without

C

actually saying what it is. Students jot down their guesses for all the words
and the winner is the person whose word has been found out by the most

ru

students. Since some words are easier to ‘explain’ than others, a fair result

N
eh

will be obtained only after several rounds.
DEFINITIONS

In pairs, students are given the name of an object (e.g. car) which they must
define by using a relative clause (e.g. ‘A car is a vehicle in which you can
travel’). Each pair in turn reads out their definition, while the other pairs
check whether it is precise enough. If it is not - that is, if they can find
another object that the definition suits (e.g. buses in this case) they get a
point, and for another point they must give a more specific definition (e.g. ‘a
car is a small vehicle in which you can travel’). Of course, this new definition
is also open to debate.

Nehru College of Education

151

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

preparation time on the first occasion they attempt this exercise, after which

An interpretive strategy (from Tarone and Yule, 1989), often taught to
counsellors

and

psychotherapists,

involves

the

paraphrase

of

the

interlocutor’s whole message. An example would be, ‘So you are saying that’,
or ‘You mean. .‘. This is a very useful strategy for learners to clarify what
they have heard and to invite the interlocutor to help if they have
misunderstood something.

tio

Student 1: Reads out a text from the course book

n

INTERRUPTIONS

for example:
Student 1: London is the capital . . . .

du
ca

Student 2: Interrupts student one, asking him/her to repeat a word again,

E

Student 2: Sorry, can you repeat this last word again . . . or Sorry, I

of

couldn’t hear the word after ‘the’ . . .

ge

A variation on this involves S2 enquiring about the meaning of a word, for

ol
le

example:

Student 1: London is the capital of Great Britain.

C

Student 2: Sorry, what does ‘capital’ mean? or what do you mean by

ru

‘capital’?

N
eh

This task can be combined with a paraphrasing task: student one must then
explain what the word in question means. ‘I don’t understand’ student two
tells student one that he/she did not understand the whole utterance or
sentence, for example:
Student 2: I’m sorry but I don’t think I understood you. . . . Or I’m sorry
but I couldn’t follow you . . . . This time, student one first repeats the
sentence more slowly, but when that does not help, and student two asks
again and student one must paraphrase the whole sentence.
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PARAPHRASING

A letter is one person's written message to another pertaining to some
matter of common concern. Letters can serve several purposes: when
intimates are forced to spend time at great distances from one another,
letters allow them to maintain the relationship; rulers, scholars, merchants,
officials, and professionals use them to conduct affairs with their far-flung
correspondents; poets and other writers may also use them as vehicles for
self-expression. Letters contribute to the protection and conservation of
Letters have been sent since antiquity and are mentioned in

n

literacy.

tio

the Iliad. Both Herodotus and Thucydides mention letters in their histories.

du
ca

ADVANTAGES OF LETTER

Despite email, letters are still popular, particularly in business and for

E

official communications. Letters have the following advantages over email:
No special device is needed to receive a letter, just a postal address,

of



ge

and the letter can be read immediately on receipt.
An advertising mailing can reach every address in a particular area.



A letter provides immediate, and in principle permanent, physical

C

ol
le



ru

record of communication, without the need for printing. Letters,
especially those with a signature and/or on an organization's own

N
eh

notepaper, are more difficult to falsify than is an email and thus
provide much better evidence of the contents of the communication.



A letter in the sender's own handwriting is more personal than an
email.



If required, small physical objects can be enclosed in the envelope
with the letter.



Letters are unable to transmit malware or other harmful files that can
be transmitted by email.
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7.7. LETTERS

Letter writing leads to the mastery of the technique of good writing.



Letter writing can provide an extension of the face-to-face therapeutic
encounter.

KINDS OF LETTER

Every letter has a writer, a reader and a situation. Depending on these three
factors, letters can be broadly classified into two kinds: formal and informal.

n

Formal letters include:
Business or commercial correspondence



Official correspondence(between officers or between an individual and

du
ca

an office)


tio



Personal correspondence (between individuals who are not close or

E

intimate with each other.

of

Informal letters include all correspondence between friends, members of a

ge

family, relatives, etc. while the language of formal letters tends to be formal

ol
le

and intimate. Thus a request in a formal letter may read:
“We shall be highly grateful if you could……” whereas is a very informal

ru

C

letter it may be written as “why don’t you join us….?
Format of a Formal Letter

(A)

N
eh

26, M.G. Road
Yusuf Nagar

Hyderabad, 500013

(B)

25th June 2018

(C)

The General Manager
Excel Exporters
S.N. Street
Chennai – 600007

(D)

Your Ref.

:

AY/118 of 10th May 2018
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(E)

TDS/1695 of 25th June 2018

:

Dear Sir,
(F)

We are extremely…………..

(G)

Letter

Yours sincerely

(I)

Signature

(J)

Name

tio

n

(H)

du
ca

DESCRIPTIONS

A. Write your address (without your name) at the top right hand corner. Do

E

not forget to write the pin code.

of

(If the letter id from an office, the address would already be printed at
the top of the page)

ge

B. Write the date below your address in any one of the ways indicated

ol
le

below:

30th September, 2018

30-9-2018

30 September, 2018

30/09/2018

September 30, 2018

ru

C

30.9.2018

N
eh

30-9-18

The following ways of writing the date are not acceptable:
2018 September 30
Thirtieth September 2018

C. Write the official address of the person you are writing to on the left hand
side. You may write his name if you know it. If you do not know who you
should write to, for a particular purpose, write the address of the office or
the company.
E.g.

The Calco Products
Bharath Hotel Complex
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Our Ref

Bangalore – 560007
D. If there was any correspondence earlier on the subject, quote the number
and date of that letter. If a number of letters has been exchanged earlier,
quote the numbers of only the relevant or most recent letter.
E. Salutation: The generally accepted ways of addressing a person are as
follows:
Dear sir/ madam

when you address a person by

tio

n

designation

when you address more than one

du
ca

Dear Sirs/madams/Gentlemen

E

person.

when you address the person by

of

Dear Mr/Mrs./Ms + Name

ge

name.

F. The first line of the letter is generally written below the end of the

ol
le

salutation. It is also acceptable if you begin the first line on the left side
below the salutation.

C

G. Write the contents of the letter here.

ru

H. Subscription: If you have addressed a company by its name or a person

N
eh

by his designation end your letter with:
Yours faithfully,

If you have addressed a person by name, end your letter with:
Yours sincerely,
In either case begin from the middle of the page and put a comma at
the end.

I. Sign here
J. Write the name in full below your signature, preferably in capital letters.
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S.M. Street

Informal letters include all correspondence between friends, intimate
friends, between members of a family or between relatives. We write informal
letters:
To inform someone of travel arrangements, plan of visit, and



birth, death, celebration, etc.
To invite somebody for a ceremony/celebration



To request someone for some help



To inquire about a city, a college, a course, a person, etc.



To offer help



To apologise to someone for not being able to do something



To accept an offer



To congratulate somebody



To express sympathy

of

E

du
ca

tio

n



ge

FORMAT OF AN INFORMAL LETTER

ol
le

32-A, Charlton Dr,
North Birmingham,

C

NSW 2065

N
eh

Hello Chris,

ru

3rdSeptember, 2012

How are you? Thanks again for giving me Brian's number. It was so easy
designing the site with Brian, as he was a great help with the technical stuff.
It is online now, have a look when you get the time and do tell if any
changes are to be made.
As per your suggestion, I booked a stall in 'The Rocks market' on Saturday,
and got a terrific response. All the stuff was gone by 4, and there were a
couple of women who wanted me to design for their boutique! But, I declined
their offer, as they want at least 30 dresses in a month. The max I can do is
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INFORMAL LETTER

Besides, running after a dead-line is just not my thing.
The weather is driving us crazy - the rain just won't stop and the kids are
stuck at home getting bored. We tried to engage them by playing Monopoly
the other day, and were immediately reminded of our childhood and the
snow-fights we had. Can you believe that I miss snow?
You know what? The other day I bumped into Greg. The tall guy who used to

n

live in Martha's neighbourhood? He too has moved to Sydney and lives just

tio

a few blocks from here. He has made it pretty big, and owns several

du
ca

restaurants, and just bought Aria on Macquarie Street. We went for dinner
there on your last day in the city, remember?

I have to go to the market, so will stop writing now. Looking forward to

E

meeting you all during the Christmas break. Give my love to Nat and the

of

kids.

ge

Warm regards,

ol
le

Anne

C

SEMI–FORMAL LETTER

ru

Semi-formal letter is type of the letter usually being sent to people we do not

N
eh

know very well or in situations which require more polite and respectful
approach (e.g. a school teacher, school principal, VIP to preside over a
function in our schools or collages, to take part in competition to be held in
our school, etc.).Thus, these letters are written in a more polite tone than
informal letters.
We write semi-formal letters to people that we do not know very well. They
are usually more polite than informal letters and are written in a neutral
style. It is important, when writing this type of letter, to make sure that our
writing is neither too formal nor too informal. Following are the comparison
of some expressions of informal and semi-formal letters:
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10, as the kids keep me busy and Shawn has a very hectic schedule.

Semi-formal: It would be a good idea if you phoned the secretary and ask
her.
Informal: I'm sorry, but I can't come on Friday night.
Semi-formal: I'm afraid I won't be able to come on Friday in the evening.

n

Informal: I didn't like the food.

tio

Semi-formal: I was dissatisfied with the food

du
ca

EXAMPLE OF SEMI-FORMAL LETTER

Dear Mr and Mrs Brown,

E

Thank you very much for your letter. Since I left England, a lot has

of

happened.

ge

To begin with, I have been very busy with my studies. Now that I am in the

ol
le

last year of university, we seem to have one exam after another! I also have
to look for a job. Next week I have an interview with a psychologist firm. I

C

hope it will be successful.

ru

Furthermore, I am still fond of running and doing high jumping. Next year I

N
eh

am going to take part in competitions.
My month in England with you really seems to have improved my English.
According to my teacher I hardly make any mistakes in grammar. And my
English conversations are now at a high level. Once again I would like to say
how grateful I am for your kindness and hospitality.
Thank you once again for your letter.
I'm looking forward to hearing from you soon.
Best wishes,
Nina.
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Informal: Why not phone the secretary and ask her?

Reports are accurate and objective descriptions or accounts of significant
events which could be political, social and academic. These events are
significant in the sense that they attract a lot of attention. (Examples:
“Rathore winning a silver medal at the Athens Olympics” and “Kumbakonam
fire accident in which many children were killed”). The most important
aspect of report writing is that it should be accurate and objective.
Therefore, the report writer has to personally collect, check and verify the

n

facts. He/she should collect facts and information from authentic and

du
ca

tio

reliable sources.

In report writing the language should be simple and clear for the purpose is
to convey information clearly and accurately. It is better to present the

E

report from a third person point of view using the passive voice. The use of
the third person point of view and the passive voice will ensure that the

of

report is objective.

ol
le

ge

WHAT MAKES A GOOD REPORT?

Two of the reasons why reports are used as forms of written assessment are:
To find out what you have learned from your reading, research or

To give you experience of an important skill that is widely used in the

N
eh



ru

experience

C



work place

An effective report presents and analyses facts and evidence that are
relevant to the specific problem or issue of the report brief. All sources used
should be acknowledged and referenced throughout, in accordance with the
preferred method of your department. The style of writing in a report is
usually less discursive than in an essay, with a more direct and economic
use of language. A well written report will demonstrate your ability to:


Understand the purpose of the report brief and adhere to its
specifications
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7.8. REPORTS

Gather, evaluate and analyse relevant information



Structure material in a logical and coherent order



Present your report in a consistent manner according to the
instructions of the report brief



Make appropriate conclusions that are supported by the evidence and
analysis of the report



Make thoughtful and practical recommendations where required

n

THE STRUCTURE OF A REPORT

tio

The main features of a report are described below to provide a general guide.

du
ca

The following could the best example for writing an academic report.
TITLE PAGE

E

This should briefly but explicitly describe the purpose of the report (if this is

of

not obvious from the title of the work). Other details you may include could

ol
le

TERMS OF REFERENCE

ge

be your name, the date and for whom the report is written.

Under this heading you could include a brief explanation of who will read

C

the report (audience) why it was written (purpose) and how it was written

ru

(methods). It may be in the form of a subtitle or a single paragraph.

N
eh

SUMMARY (ABSTRACT)

The summary should briefly describe the content of the report. It should
cover the aims of the report, what was found and what, if any, action is
called for. Aim for about 1/2 a page in length and avoid detail or discussion;
just outline the main points. Remember that the summary is the first thing
that is read. It should provide the reader with a clear, helpful overview of the
content of the report.
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The contents page should list the different chapters and/or headings
together with the page numbers. Your contents page should be presented in
such a way that the reader can quickly scan the list of headings and locate a
particular part of the report. You may want to number chapter headings and
subheadings in addition to providing page references. Whatever numbering
system you use, be sure that it is clear and consistent throughout.

n

INTRODUCTION

tio

The introduction sets the scene for the main body of the report. The aims

du
ca

and objectives of the report should be explained in detail. Any problems or
limitations in the scope of the report should be identified, and a description
of research methods, the parameters of the research and any necessary

E

background history should be included. In some reports, particularly in

of

science subjects, separate headings for Methods and Results are used prior

ge

to the main body of the report as described below.

ol
le

METHODS

Information under this heading may include: a list of equipment used;

C

explanations of procedures followed; relevant information on materials used,

ru

including sources of materials and details of any necessary preparation;

N
eh

reference to any problems encountered and subsequent changes in
procedure.
RESULTS

This section should include a summary of the results of the investigation or
experiment together with any necessary diagrams, graphs or tables of
gathered data that support your results. Present your results in a logical
order without comment. Discussion of your results should take place in the
main body of the report.
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CONTENTS (TABLE OF CONTENTS)

The main body of the report is where you discuss your material. The facts
and evidence you have gathered should be analysed and discussed with
specific reference to the problem or issue. If your discussion section is
lengthy you might divide it into section headings. Your points should be
grouped and arranged in an order that is logical and easy to follow. Use
headings and subheadings to create a clear structure for your material. Use
bullet points to present a series of points in an easy-to-follow list. As with

n

the whole report, all sources used should be acknowledged and correctly

tio

referenced.

du
ca

CONCLUSION

In the conclusion you should show the overall significance of what has been

E

covered. You may want to remind the reader of the most important points

of

that have been made in the report or highlight what you consider to be the

ol
le

introduced in the conclusion.

ge

most central issues or findings. However, no new material should be

APPENDICES

C

Under this heading you should include all the supporting information you

ru

have used that is not published. This might include tables, graphs,

N
eh

questionnaires, surveys or transcripts.
BIBLIOGRAPHY

Your bibliography should list, in alphabetical order by author, all published
sources referred to in your report. There are different styles of using
references and bibliographies. Texts which you consulted but did not refer
to directly could be grouped under a separate heading such as 'Background
Reading' and listed in alphabetical order using the same format as in your
bibliography.
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DISCUSSION

Where appropriate you may wish to acknowledge the assistance of particular
organisations or individuals who provided information, advice or help.
GLOSSARY OF TECHNICAL TERMS

It is useful to provide an alphabetical list of technical terms with a brief,
clear description of each term. You can also include in this section
explanations of the acronyms, abbreviations or standard units used in your

tio

n

report.

du
ca

7.9. SITUATIONAL COMPOSITION

The situational composition should actually be easier than free choice
composition, because it is guided. Success on this section lies on the

E

student’s awareness that the situational composition task or exercise is

of

equally a reading task as it is a writing task. Therefore, there is a need to
understand the description of the situation fully. Further, any attempt to

ol
le

ge

present memorised content will be disastrous.
Most students believe that a situational composition based on notes is

C

much easier than the one based on graphs, pie charts and statistical
tables, but without establishing what the question requires you to do

ru

things can still go awry. When writing from notes, there is need to amplify

N
eh

the bullet points. The students need to understand what amplification
entails. The pegs are normally telegraphic phrases where articles,
auxiliary verbs and conjunctions are omitted. Mere stringing together of
the bullet points is not amplification.
Amplification transforms the situation from the general to the particular.
If the situation requires you for example to write about the accumulation
of garbage in your section of the city and how that has become a health
hazard, you need to state the name of your section of town. Your answer
should reveal your knowledge of the diseases associated with the
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collection to clearly expose the negligence.
When writing from a graph or statistical table, it is not necessary to
mention every figure. There is that need to study the diagram carefully to
establish the pattern it presents. Use expressions that clearly bring out
your mastery of the trends. For example, when interpreting a graph on
production levels at a farm, the following expressions can be used: maize
recorded

a

slight

increase

from…

to…,

was

a

tio

phenomenal increase in maize production from… to…

there

n

production

du
ca

When responding to a question based on a graph, a statistical table or a
pie chart, there is need to jot down some notes before presenting your full
answer. In any type of situational composition, letter, report, speech,

E

arrival or statement to the police, you formulate your introduction,

of

subject line or title from the description of the situation.

ge

7.10. PRÉCIS WRITING

ol
le

A precis is a summary and precis-writing means summarising. Preciswriting is an exercise in compression. A precis is the gist or main theme of a

C

passage expressed in as few words as possible. It should be lucid, succinct,
and full (i.e. including all essential points), so that anyone on reading it may

N
eh

summarised.

ru

be able to grasp the main points and general effect of the passage

Precis-writing must not be confused with paraphrasing. A paraphrase
should reproduce not only the substance of a passage, but also all its
details. It will therefore be at least as long as, and probably longer than, the
original. But a precis must always be much shorter than the original; for it
is meant to express only the main theme, shorn of all unimportant details,
and that as tersely as possible. As the styles of writers differ, some being
concise and some diffuse, no rigid rule can be laid down for the length of a
precis; but so much may be said, that a precis should not contain more
than a third of the number of words in the original passage.
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problem. There is also need to mention the day of the last garbage

Precis-writing is a very fine exercise in reading. Most people read carelessly,
and retain only a vague idea of what they have read. You can easily test the
value of your reading. Read in your usual way a chapter, or even a page, of a
book; and then, having closed the book try to put down briefly the
substance of what you have just read. You will probably find that your
memory of it is hazy and muddled. Is this because your memory is weak?
No; it is because your attention was not fully centred on the passage while

n

you were reading it. The memory cannot retain what was never given it to

tio

hold; you did not remember the passage properly because you did not

du
ca

properly grasp it as you read it. Now precis-writing forces you to pay
attention to what you read; for no one can write a summary of any passage
unless he has clearly grasped its meaning. So summarizing is an excellent

E

training in concentration of attention. It teaches one to read with the mind,

of

as well as with the eye, on the page.

ge

Precis-writing is also a very good exercise in writing a composition. It

ol
le

teaches one how to express one's thoughts clearly, concisely and effectively.
It is a splendid corrective of the-common tendency to vague and disorderly

C

thinking and loose and diffuse writing. Have you noticed how an uneducated
person tells a story? He repeats himself, brings in a lot of irrelevant matter,

ru

omits from its proper place what is essential and drags it in later as an

N
eh

after-thought, and takes twenty minutes to say what a trained thinker
would express in five. The whole effect is muddled and tedious. In a precis
you have to work within strict limits. You must express a certain meaning in
a fixed number of words. So you learn to choose your words carefully, to
construct your sentences with an eye to fullness combined with brevity, and
to put your matter in a strictly logical order.
So practice in precis-writing is of great value for practical life. In any
position of life the ability to grasp quickly and accurately what is read, or
heard, and to reproduce it clearly and concisely, is of the utmost value. For
lawyers, businessmen, and government officials it is essential.
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A. USES OF PRECIS-WRITING

You must make up your mind from the beginning that precis-writing means
intensive brain-work. There is no easy short cut to summarising a passage.
To tear the heart out of a passage means concentrated thought, and you
must be prepared for close attention and hard thinking.
1. READING

(a) First read the passage through carefully, but not too slowly, to get a

n

general idea of its meaning. If one reading is not sufficient to give you this

tio

clearly, read it over again, and yet again. The more you read it, the more

du
ca

familiar will it become to you, and the clearer will be its subject, and what is
said about that subject.

E

(b) Usually you are required to supply a title for your precis. This is a good
stage at which to do this. Think of some word, phrase or short sentence that

of

will sum up briefly the main subject of the passage. Sometimes this is

ge

supplied by what we may call a key sentence. This key-sentence may be

ol
le

found at the beginning or at the end of the passage. But you will not always
find such convenient key-sentences in the passage you have to summarise.

C

In their absence, you must get a clear idea of the subject from the passage
as a whole, and then sum it up in a suitable heading. The effort to find a

ru

suitable title at this stage will help you to define in your mind what exactly

N
eh

the subject, or main theme, of the passage is.
(c) Further reading is now necessary to ensure that you understand the
details of the passage as well as its main purport. Take it now sentence by
sentence, and word by word. If the meanings of any words are not clear,
look them up in a dictionary. Detailed study of this kind is necessary,
because a phrase, a sentence, or even a single word, may be of prime
importance, and the misunderstanding of it may cause you to miss the
whole point of the passage.
(d) You should now be in a position to decide what parts of the passage are
essential and what parts are comparatively unimportant and so can be
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B. METHOD OF PROCEDURE

people think. Beginners select; but they often select in a haphazard or
mechanical way. It requires some practice to be able to say, “This is
essential to the meaning of the passage, and that is only incidental and
unimportant”. The best guide, of course, is the subject or main theme of the
passage. If you have a clear and correct idea of that you will soon see what
is important and what is unimportant. At this stage it is useful to jot down
your conclusions in brief notes-writing down the subject, the title, and the

n

details which you consider essential or important.

tio

2. WRITING

du
ca

(A) ROUGH DRAFTS

You should now be ready to attempt the writing of the precis; but be sure of

E

the limits within which it must be compressed. If the number of words is

of

given you, this is easy; but if you are told to reduce the passage to say, a
third of its length, count the number of words in the passage and divide by

ge

three. You may use fewer words than the number prescribed, but in no case

ol
le

may you exceed the limit. It is not likely that your first attempt will be a
complete success. The draft will probably be too long. In fact you may have

C

to write out several drafts before you find how to express the gist of the

ru

passage fully within the limits set. A good deal of patience and revision will
be required before you get it right. It is a good plan to write the first draft

N
eh

without having the actual words of the original passages before one's eyes.
(B) IMPORTANT POINTS:-The following points must be kept in mind:



The precis should be all in your own words. It must not be a
patchwork made up of phrases and sentences quoted from the
original.



The precis must be a connected whole. It may be divided into sections
or paragraphs, according to changes in the subject-matter, but these
must not appear as separate notes, but must be joined together in
such a way as to read continuously.
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omitted without any loss. This process of selection is not as easy as some

The precis must be complete and self-contained; that is, it must
convey its message fully and clearly without requiring any reference
to the original to complete its meaning.



It is only the gist, main purport, or general meaning of the passage
which you have to express. There is no room in a precis for colloquial
expressions, circumlocutions, periphrasis or rhetorical flourishes. All
redundancies of expression must be rigorously pruned. If faithful
reproduction of the main theme js the first essential of a summary,

The precis must be in simple, direct grammatical and idiomatic

tio



n

conciseness is the second.

du
ca

English.
(C) THE ART OF COMPRESSION

E

You are not bound to follow the original order of thought of the passage to
be summarised, if you can express its meaning more clearly and concisely

of

by transposing any of its parts. In condensing, aim rather at remodelling,

ge

than at mere omission. We may omit mere repetitions, illustrations and

ol
le

examples; but we change figures of speech into literal expressions, compress
wordy sentences, and alter phrases to words. Take a few examples: - "His

C

courage in battle might without exaggeration be called lion-like". He was
very brave in battle. "The account the witness gave of the incident moved

N
eh

ru

everyone that heard it to laughter." The witness's story was absurd.
(D) INDIRECT SPEECH

As a rule, a precis should be written in indirect speech, after a "verb of
saying" in the past tense. For example:- "Whether we look at the intrinsic
value of our literature, or at the particular situation of this country, we shall
see the strongest reason to think that of all foreign tongues the English
tongue is that which would be the most useful to our native subjects." Macaulay Condensed in indirect speech: - Lord Macaulay said that
England's noble literature and the universality of her language made
English the foreign language most useful for India. The change from direct
to indirect speech calls for attention to the following points:-
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Correct sequence of tenses after the "verb of saying" in the past tense.



Clear differentiation of the various persons mentioned in the passage.
Care must be taken with pronouns he, she and they. To avoid confusion
proper names should be used occasionally.



Correct use of adverbs and other words indicating time.



Proper choice of "verbs of saying", to indicate questions, commands,
warnings, threats or exhortations. Great care must be taken to avoid
lapsing into direct speech - a very common fault. Some passages,

tio

n

however, are best summarised in direct speech.

du
ca

3. REVISION

When you have made your final draft, carefully revise it before you write out
the fair copy. Be sure that its length is within the limits prescribed.

E

Compare it with the original to see that you have not omitted any important

of

point. See whether it reads well as a connected whole, and correct any
mistakes in spelling and punctuation, grammar and idiom. Then write out

ge

the fair copy neatly, prefixing the title you have chosen.

ol
le

C. IMPORTANT POINTS TO BE REMEMBER

C

1. First carefully read the passage, if necessary, several times, apprehends

ru

clearly its main theme or general meaning.

N
eh

2. Examine the passage in detail, to make sure of the meaning of each
sentence, phrase and word.
3. Supply a short title which will express the subject.
4. Select and note down the important points essential to the expression of
the main theme.
5. Note the length of number of words prescribed for the precis, and write
out a first draft.
6. In doing this remember that you are to express the gist of the passage in
your own words, and not in quotations from the passage; that you should
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be self-contained and a connected whole. Add nothing; make no comment;
correct no facts.
7. Revise your draft Compare it carefully with the original to see that you
have included all the important points. If it is too long, still further compress
it by omitting unnecessary words and phrases or by remodelling sentences.
Correct all mistakes in spelling, grammar and idiom, and see that it is

n

properly punctuated. Let the language be simple and direct.

N
eh

ru

C

ol
le

ge

of

E

du
ca

tio

8. Write out neatly the fair copy under the heading you have selected
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condense by remodelling than by mere omission; and that your precis must

TEACHING LEARNING MATERIALS (TLM)
8.1. INTRODUCTION

TLM is commonly used acronym that stands for Teaching Learning Material,
Broadly the term refers to a spectrum of educational materials that a
teacher uses in the classroom to support specific learning objectives as laid
out in lesson plans. Teaching Learning Materials are tools for significant

tio

n

teaching and learning.

du
ca

They are useful to enhance the quality of teaching learning process. A
teacher must explore a variety of materials as suitable aids for instruction to
supplement the textbook to provide additional information, to broaden the

E

concepts and to arouse students' interest.

of

Teaching Learning Materials in teaching of English prove to be supportive in

ge

providing experiences to the students in their development of language

ol
le

competencies. Some of the important teaching learning materials are:
(a) Text book

ru

(c) Work books

C

(b) Supplementary Reading Materials

(d) Reading Materials- newspaper, magazines, story books etc.

N
eh

(e) Reference Materials- encyclopaedias, dictionaries etc.
(f) Graphic Materials - charts, pictures, cartons, posters etc.
(g) Activity Materials- flash cards, puzzles, crosswords, word building
blocks and other language games
(h) Language lab
(i) Sophisticated Materials or Electronic Materials- radio, tape - recorder,
T.V. multimedia kits
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UNIT – VIII

The textbook plays a significant role in the teaching of English. It is helpful
in presenting the teaching learning materials in a systematic way with
illustrations. It acts as a guide to the teacher and facilitates in stabilizing
the students' learning. It provides examples for the usage and methods of
teaching vocabulary and structures.
A good textbook should cover the objectives of teaching English. Subject

n

matter should be according to the need, ability and standard of the

tio

students. The vocabulary, phrase patterns and sentence structures should

pictures, diagrams etc.

E

SUPPLEMENTARY READING MATERIAL

du
ca

be properly selected and graded. It should be well illustrated with relevant

Supplementary reading materials are complementary to text books to

of

enhance the information already acquired through the textbook. The

ge

language of supplementary reading material should be easier than that of

ol
le

the textbook.

C

WORK BOOK

Work books supply the materials through which the students learn by

ru

doing. Problems are given requiring application of the knowledge gained in

N
eh

new situations. For language learning different exercises based on the text
book materials, should be given for practice in various situations.
READING MATERIALS

The newspaper can play important role in teaching of English. The students
are motivated to develop their reading skills. The teacher must judiciously
use the newspaper activities. Selecting small items like headlines, news
columns (sports, kid's zone etc.) pictures, cartoons and advertisements can
be successfully used by a resourceful teacher. Selecting easy and small
items would help the students developing their language skills. So many
magazines are published for school children providing supplementary
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TEXTBOOK

story books should be colourful, attractive and well-illustrated with pictures.
It should contain varied and interesting topics in simple and easy language.
REFERENCE BOOKS

Textbooks need to be supplemented with additional material for extra
information and illustrations. Various reference books such encyclopaedias,
dictionaries etc. prove very effective for learning language.

tio

n

GRAPHIC MATERIALS

du
ca

Charts are combination of graphic and pictorial media designed for the
orderly and logical presentation of facts and ideas. Charts are very useful for
presenting vocabulary items, structures, substitution tables, composition

E

etc. These charts should be large in size and necessary material should be
written in bold letters so that it may be easily visible to all students. Pictures

of

prove to be very attractive and interesting for teaching of poems and stories.

ge

The pictures should be clear and large and should not be overloaded with

C

ACTIVITY MATERIALS

ol
le

information. 'One picture, one idea', is a good rule to follow.

Language games help the learners to learn language in an interesting

ru

manner. Language games are oral and written exercises to help students to

N
eh

enhance their vocabulary, comprehension and expression. Language games
should be selected on the basis of learner's age and level, size of the class
and availability of time and materials. Equipment’s or materials, required for
using games such as objects, pictures, flash cards etc. should be assembled
prior to introducing the game in the class.
LANGUAGE LAB

Language lab is an aid in modern language teaching. It is an audio or audiovisual installation. It is used for language teaching and remedial teaching.
The students are exposed to a variety of listening and speaking activities. It
builds self-confidence of learners in using English language.
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materials for classroom information in the form of interesting stories. These

Multi-Media are modern technological materials used for teaching learning.
Originally devised for entertainment purpose, the radio is being widely used
for educational purposes. The IRP lessons engage students for English
teaching through local stories and songs while supporting teachers to
develop student-centered teaching skills. The teacher should manage the
time-table according to the programme. The teacher can record programmes
related to their subjects on tape-recorder and replay them with commentary

tio

n

in the classroom whenever needed.

du
ca

Records of short talks on interesting topics, recitation of poems or a
dramatic piece on tape recorder prove effective in developing worthwhile
standards of correct speech. It also provides opportunities to the students to

E

record their speech and listen to it. It improves their pronunciation and

of

speech ability.

Television can also be used effectively in teaching. It appeals to both eyes

ge

and ears. Different stories, pictures or dramas can be shown on it. Teachers

ol
le

can deliver lessons through this media.

Besides this, digital library allows

teacher to access teaching materials developed by national or international

C

organizations. The multi - media kit is also helpful in improving the learning

ru

gains in students as well as improving classroom transactions of teachers.

N
eh

The judicious and careful selection of TLM is needed according to the need,
ability and standard of the students.
8.2. LANGUAGE GAMES

Children love playing games and performing activities. They seek fun and
enjoyment while playing any game and performing any joyful activity. Any
game that facilitates learning of language is a language game. Language
games are based on play-way method of learning. Learners feel that they are
playing a game. At the same time they do acquire language ability
consciously or unconsciously.
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SOPHISTICATED MATERIALS

They help to motivate children and sustain their interest.



They give variety to the day to day teaching.



They develop their power of observation and imagination.



They throw challenges which they take up joyfully.



They suit various levels of the students.



They ensure maximum participation of students



They give opportunities for cooperation and healthy competition.



They create fair classroom atmosphere to acquire language abilities.



They help to practice language meaningfully without any stress.

TYPES OF LANGUAGE GAMES



Reading/ writing



Vocabulary/ Grammar

of

Listening/ Speaking

ge



E

There are mainly three types of games:

du
ca

tio

n



ol
le

Any game can be oral/ written depending on the level of the learner and the

C

objectives of the lesson. Some games are described below:

ru

IDENTIFICATION GAMES

N
eh

Presenting an object and describing it or describing an object and asking to
identify it.

a) Asking about any hidden object or item
b) To select a picture on the given description
c) Reciting a poem or telling a story.
SPELLING GAMES

Spelling games are useful for learning the spelling of different words. They
are:
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ADVANTAGES OF LANGUAGE GAMES

one by one to speak a word beginning with the last letter of the word
e.g. Fan - nest- time- ear - rat & so on.
b) The teacher writes a word on the blackboard and instructs the
students one by one to make different words using the different letter
of that particular word. e.g. 'forehead' ear, red, head, hear, roar etc.
c) The teacher gives jumbled letters or words to arrange them in a order
to form the particular word or sentence. He can write a word missing

n

certain letters and ask the students to fill up the missing letters.

du
ca

tio

READING GAMES

Crossword puzzle and comprehension puzzle are used in reading games. For
example:

of

them to encircle the parts or body.

E

a) The teacher distributes the work-sheet among the students and asks

ge

b) Read the following and guess what I am.

ol
le

I wear a cap but I am neither a man nor a boy. I can write but I can't
read. I drink but I don't eat People keep me in their pockets. But I am

C

not money. My friends are paper. (Answer-pen)

ru

VOCABULARY GAMES

N
eh

a) Students are directed to construct different words using prefix or
suffix to the root words.

b) Change one letter in the given words and write three other
words/objects. For example: Plate
c) Write the names of animals/ things hidden below: as 'cat' is hidden in
cattle,
SENTENCE/ STRUCTURE GAME

a) The teacher writes some action word on the blackboard asks the
students to use in sentences. He can ask them to make as many
sentences as they can by replacing the action words.
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a) The teacher writes a word on the blackboard and asks the students

same structure by replacing the noun/pronoun/ verb etc.
There are so many other games which an English teacher can innovate
according to the learning's age and level, size of the class and availability of
time and materials to make English language learning joyful.
8.3. LANGUAGE LAB

Laboratories in schools might only be associated with science subjects. This

n

serves as their workplace to experiment on specific subjects. However, this

tio

is also necessary for language learning. This provides an avenue for the

du
ca

students to improve the way they pronounce the words and be corrected by
the teacher whenever necessary. Generally laboratories were used in India
for the science subjects. With technological advancement and exposure to

E

western models of teaching and learning, there has been a spurt in the

of

growth of language laboratories in colleges.

ge

The language laboratory is an audio or audio-visual installation used as an

ol
le

aid in modern language teaching. They can be found, amongst other places,
in schools, universities and academies. Perhaps the first lab was at the

C

University of Grenoble. In the 1950s up until the 1990s, they were tape
based systems using reel to reel or (latterly) cassette. Current installations

ru

are generally multimedia PCs. The original language labs are now very out-

N
eh

dated. They allowed a teacher to listen to and manage student audio via a
hard-wired analogue tape deck based systems with ‘sound booths’ in fixed
locations.

According to American Heritage Dictionary, language laboratory is: “A room
designed for learning foreign languages and equipped with tape recorders,
videocassette recorders, or computers connected to monitoring devices
enabling the instructor to listen and speak to the students individually or as
a group”.
Mambo (2004) affirmed that: “Language laboratories are environments
designed to enhance foreign language learners’ skills. Generally equipped
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b) The teacher can give a particular structure and ask them to make the

analog

and

digital

hardware,

and

software

(tape

recorders,

videocassette recorders, or computers), they provide practices in listening
comprehension, speaking (listen and repeat), with the goal to reinforce the
grammar, vocabulary and functions (grammatical structures) presented in
class.”
ADVANTAGES OF LANGUAGE LAB

Gets into deeper side of language



The language lab is available in many standards



Language labs allow for diversity in the classroom



A language lab is practical



Students learn much faster in the language lab



The teacher takes on a more important role in the language lab



Labs foster communication in the classroom



Learning the language without a time constraint.



Assess and improve the speech in English through the self-help

tio

du
ca

E

of

ge

features.

Allows learners to pronounce certain words correctly



Auditory Oriented



Comprehensive quickly



Effective learning, Focus Veracity



Have the self-evaluation

C

ru

N
eh



ol
le





n



Listening skills are primary in becoming fluent
Provide Individualistic Learning

DISADVANTAGES OF LANGUAGE LABORATORY

Although of the various advantages of the language laboratory, it has also a
few disadvantages or let us says difficulties, which are related to the high
cost, it needs skilled instructors, and it makes unsuccessful instruction in
some cases.


The language lab requires a high cost to be built in the university and to
be kept on going. It is very expensive to set up the language lab and
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with

are conducted as theory. Furthermore, it needs more money for resource
management.


The language lab would not let the English teaching-learning process be
effective if there are some troubles with the technology of it. Worse even,
it becomes useless when the electricity is off.



The language laboratory needs a qualified teacher to be able to activate

n

all the technology provided in it. Universities, or more precisely, faculties

English has to employ technicians who would keep the equipment in the

du
ca



tio

of

language laboratory always in high-quality conditions.

These days student does not have enough patience to listen to

E



of

pronunciation and practice them so the recording of pronunciation is



ge

useless.

As the teacher listens to students randomly the response can be

The teacher should be well trained in executing the language lab

C



ol
le

unorganized and ineffective as there are many students to attend to.

ru

effectively. Given the nature of teaching, a language teacher may need an
assistant in taking care of the technological part while teacher attends to



N
eh

the instructional components.
As technology changes rapidly, there should be a provision for upgrade in
the medium of instructions, which can be burden for school in terms of
finances.
8.4. NEWSPAPER FOR TEACHING ENGLISH

Newspaper can play an important role in the classroom. The students are
motivated to develop the reading skill. So, the teacher must judiciously
(wisely) use the newspaper activities, very carefully. There are four key ways
teachers can use newspaper materials successfully.
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country like India there is no lab syllabus and usually language classes

Pre-activity preparation



Material selection



Task designing



Material

PRE-ACTIVITY PREPARATION

It involves familiarizing the materials with the students.



It prepares students for any difficult language.

tio

n



du
ca

SELECTION OF MATERIALS

Newspaper materials strengthen the skills of the students



Reading skill with comprehension



Creative writing



Improve knowledge of structure.



Reinforcing grammatical items

ge

of

E



ol
le

Reading a newspaper may be a boring task. But selecting small item like
headlines, news columns, pictures in the newspaper, advertisements,

C

business column, sports columns can be successfully used by a resourceful

ru

teacher. Selecting easy and small items in the paper would help the learners

N
eh

in developing skills.

DESIGNING OF TASKS



Collect old newspapers and cut according to different columns.



Frame questions



Make negative sentences



Write degrees of comparison



Direct speech



Indirect speech Sentences
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The role of the press in this century – Discuss



Arranging the jumbled Headline words



Frame sentences with punctuation marks.



Frame meaningful grammatical sentences.



Read out the sentences & discuss their accuracy.



Expansion of Headlines into a meaningful paragraph.



Preparing News bulletin with the help of Headlines.



Answering questions from the advertisements.

tio

du
ca

PROJECTS

n



Compare two English newspapers.



Discussion on the introductory para of an article



Finding factual information from newspaper on an article



Creation of a class newspaper and writing new items.

ol
le

8.6. USE OF TELEVISION

ge

of

E



C

T.V. is a modem teaching aid. It is most suited for teaching language. The
language teacher is limited by the four walls of the classroom and can bring

ru

in the outside world only in a limited way by means of make-believe.

N
eh

Television can help in widening the language experience of the pupils to a
considerable extent. The greatest merit of television as a language aid is that
it can create a far greater variety of situations than the teacher. Children
can be exposed to language situations at a railway station, at a bus stop, at
a market place, at a hotel and at home. Television provides an opportunity
to a large number of pupils to learn from a single experienced source. A good
television programmed can provide a model of correct speech not only to the
pupils but also to the less gifted classroom teacher. A television programmed
for the students also helps to train the classroom teacher in modern
methods of teaching. Moreover, special television programmers for teachers
can help them greatly.
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TASK

medium i.e. a one way communication? Thus it cart never replace the classroom teacher who has the advantage of having communication with his
class. Television can only perform some duties better than the teacher.
Broadly speaking, language teaching consists of presentation, practice and
production. Television can handle the first stage i.e. presentation very well,
quite often better than a class-room teacher. But it cannot handle the
second stage i.e. practice or drill due to lack of feedback from the pupil

tio

n

8.7. E-TOOL: COMPUTERS AND INTERNET FOR TEACHING ENGLISH

du
ca

Computers have made a triumphal entry into education in the past decade,
and only a dyed-in-the wool Luddite would deny that they have brought
significant benefits to teachers and students alike. However, an uncritical

E

use of computers can be just as disadvantageous to students as a refusal to
have anything to do with them. Here are some of the ways that computers

of

can be used in English language teaching, with a view to helping teachers

ge

make the most of the opportunities they offer to ESL students.

ol
le

It is helpful to think of the computer as having the following main roles in

C

the language classroom:

Teacher - the computer teaches students new language



Tester - the computer tests students on language already learned



Tool - the computer assists students to do certain tasks



Data Source - the computer provides students with the information they

N
eh

ru



need to perform a particular task


Communication

Facilitator -

the

computer

allows

students

to

communicate with others in different locations
COMPUTER AS TEACHER

In the early days of computers and programmed learning, some students sat
at a terminal for extended periods following an individualized learning
program. Although we have come a long way from the rather naïve thought,
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Television, of course, is not without its limitations. Is a unidirectional

replace the teacher, there has been a return to a much more sophisticated
kind of computerized teaching using multimedia CD ROMS. In such
programs, students can listen to dialogues or watch video clips. They can
click on pictures to call up the names of the objects they see. They can
speak into the microphone and immediately hear a recording of what they
have said. The program can keep a record of their progress, e.g. the
vocabulary learned, and offer remedial help if necessary. Many of these CD

n

ROM programs are offered as complete language courses. They require

tio

students to spend hours on their own in front of the computer screen,
usually attached to a microphone headset. For this reason alone some

du
ca

teachers prefer not to use them in their language teaching. Another of their
serious drawbacks, in their view, is the fact that in many cases the course

E

content and sequence is fixed. The teacher has no chance to include
materials that are of interest and importance to the particular students in

of

his or her class. As an alternative to large CD ROM packages, there are an

ge

increasing number of useful sites on the World Wide Web, where students

ol
le

can get instruction and practice in language skills such as reading, listening
and writing.

ru

C

COMPUTER AS A TESTER

The computer is very good at what is known as drill and practice; it will

N
eh

tirelessly present the learner with questions and announce if the answer is
right or wrong. In its primitive manifestations in this particular role in
language teaching, it has been rightly criticised. The main reason for the
criticism is simple: many early drill and practice programs were much
unsophisticated; either multiple-choice or demanding single words answer.
They were not programmed to accept varying input and the only feedback
they gave was Right or Wrong. So for example, if the computer expected the
answer "does not" and the student typed "doesn't" or "doesnot" or "does
not ", she would have been told she was wrong without any further
comment. It is not surprising that such programs gave computers a bad
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held by some at that time, that the computer could eventually come to

of these primitive drill and kill programs flooding the Internet.
Despite their obvious disadvantages, such programs are nevertheless
popular with many students. This is probably because the student is in full
control; the computer is extremely patient and gives private, unthreatening
feedback. Most programs also keep the score and have cute animations and
sounds, which many students like. There are some programs which do offer
more useful feedback than right or wrong, or that can accept varying input.

tio

n

Such programs blur the role of the computer as teacher or tester and can be
recommended to students who enjoy learning grammar or vocabulary in this

du
ca

way. If two or more students sit at the same computer, then they can
generate a fair amount of authentic communication while discussing the

E

answers together.

of

COMPUTER AS A TOOL

ge

It is in this area that teacher think the computer has been an unequivocal
success in language teaching. Spread sheets, databases, presentation slide

ol
le

generators, concordancers and web page producers all have their place in
the language classroom, particularly in one where the main curricular focus

C

is task-based or project-work. But in teacher’s opinion, by far the most

ru

important role of the computer in the language classroom is its use as a

N
eh

writing tool. It has played a significant part in the introduction of the writing
process, by allowing students easily to produce multiple drafts of the same
piece of work.. Students with messy handwriting can now do a piece of work
to be proud of, and those with poor spelling skills can, after sufficient
training in using the spell check, produce a piece of writing largely free of
spelling mistakes.
COMPUTER AS A DATA SOURCE

Anyone who has done a search on the World Wide Web will know that there
is already more information out there than an individual could process in
hundred lifetimes, and the amount is growing by the second. This huge
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name with many language teachers. Unfortunately, there are now very many

but there are serious negative implications. Teachers usually shudder to
think of how much time has been wasted and will continue to be wasted by
students who aimlessly wander the web with no particular aim in mind and
with little or no guidance. Teachers generally do not turn their students free
to search the web for information. Instead, they find a few useful sites
beforehand and tell the students to start there; anyone who finishes the task
in hand can then be let loose! As an alternative to the Web, there are very

n

many CD ROMs, e.g. encyclopaedias, that present information in a more

du
ca

COMPUTER AS COMMUNICATION FACILITATOR

tio

compact, reliable and easily accessible form.

The Internet is the principal medium by which students can communicate

E

with others at a distance, (e.g. by e-mail or by participating in discussion

of

forums). In fact at Frankfurt International School the single most popular
use of computers by students in their free time is to write e-mails to their

ge

friends. Some teachers have set up joint projects with a school in another

ol
le

location and others encourage students to take part in discussion groups.
There is no doubt that such activities are motivating for students and allow

C

them to participate in many authentic language tasks. However, cautious

ru

teachers may wish to closely supervise their students' messages. Recent
research has shown up the extremely primitive quality of much of the

N
eh

language used in electronic exchanges.
USE OF INTERNET FOR TEACHING ENGLISH

The Internet has made an important change into education in the past
decade. Also, The Internet has brought significant benefits to teachers and
students alike. Although the potential of the Internet for educational use has
not been fully explored yet and the average school still makes limited use of
computers, it is obvious that we have entered a new information age in
which the links between technology and English Language Teaching have
already been established.
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source of information is an indispensable resource for much project work,

prepare teaching materials. These range from sites specifically designed for
teachers and learners to sites from national and international newspapers,
museums, galleries and so on. Teachers can use these materials much the
same way as they would other print-based resources, to create worksheets
and exercises for their classes. The development of the Internet brought
about a revolution in the teachers’ perspective, as the teaching tools offered
through the net were gradually becoming more reliable. Nowadays, the

n

Internet is gaining immense popularity in foreign language teaching and

tio

more and more educators and learners are embracing it. Using the internet
brings the ‘real world’ into the classroom and gives the students an

du
ca

opportunity to explore learning in a different way. However, having students
facing a computer rather than the teacher, means teachers of internet

E

lessons do need to be vigilant.

of

The internet is a fantastic tool for teachers. It’s not the answer to simple

ge

teaching or learning, but it is an incredibly motivating resource for both

ol
le

teachers and learners. We can find materials for use in classes. We get ideas
and activities for lessons. Also, we can use it as a communication tool which

C

allows the students to interact with people around the world in English.

ru

8.8. USE OF ICT FOR TEACHING ENGLISH

N
eh

ICT defined as technology which the function is to support the process of
conveying

information

information

doesn’t

and

have

communication.
to

be

carried

The
out

ways

directly

of

conveying

between

the

communicator and the communicant. The development of ICT makes the
process of communication between the communicator and the communicant
can be conveys in easy ways. They can communicate through telephone,
internet, e-mail, satellite, television, video conference and so on. The process
of those communications applies in language learning. In language learning,
there is a communication between teacher and student. The process of
learning is not always carried out by subjecting teacher and students in the
certain room or a certain place directly. As the example, teacher can use
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The internet contains a lot of resources that teachers can access and use to

their students.
In context of language learning, ICT has an important role as the “media”
bridging and enabling the learning process, or direct communication
between students and teacher although they are not present in the same
room or place in certain time. Language learning program can be created to
enable students to learn the lessons with guidance, instruction, information
or further explanation. ICT in language learning used as a reference-book.

n

Computer can store unlimited lessons or references, which can be accessed

tio

anytime, anywhere and accurately. Fitzpatrick and Davies (2002) in Hartoyo

du
ca

(2012) sets out the seven ways in which ICT used in language learning:
A) PRESENTATION

E

Some material of language learning such as text-based materials, audio-

of

video needs to present to the learners. Presentation helps learners in

ge

understanding the learning material well.

ol
le

B) PRACTICE

Some of different exercises types are possible to be provided with ICT,

C

incorporating the presentation stimuli in varying combinations of text, audio
and video format. ICT also offers the possibility of the analysing learners’

ru

responses with appropriate feedback.

N
eh

C) AUTHORING

In applying ICT in language learning, teacher can either purchase readymade materials or create their own exercise materials using a variety of
authoring tools based on Hartoyo (2012:40).
D) COMPUTER-AIDED ASSESSMENT (CAA)

Computer-Aided Assessment (CAA) is playing an increasingly important role
in foreign language teaching and learning. This media used to testing and
assessing students understanding after learning some courses.
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internet as the medium to give lessons, assignments, or other information to

ICT tools exist to help teachers and learners or students to publishing or
linked in their work in a local area network. ICT may use by the teacher and
learners to help them publish their work in these ways:


Word – processors and Desk Top Publishing (DTP) software



Doing audio recording and editing tools to record interview, discussions,
learning material and etc

n

Using digital camera and camcorder to record presentations, drama,



tio

role play, and so on

Power point can be used as the medium to publish presentations



Web pages using web authoring tools

F) COMMUNICATIONS

du
ca



E

Technology can help learners and teachers to communicate with another.

of

Some ICT tools which can use as the medium of information are: 1) Email,

ge

which allows language learners to communicate with ‘web pals’ in other
countries; 2) Tandem learning; 3) computer mediated discussion; 4) web-

ol
le

based learning environment; 5) audio conferencing; 6) Video Conferencing.

C

G) SIMULATIONS

ru

The computer can act as a stimulus which generates analysis, critical

N
eh

thinking, discussion and writing. Program which include simulations are
especially effective as stimuli. Examples of language learning tasks which
‘simulate’ real world tasks are : 1) Web Quest; 2) Action Mazes; 3) Adventure
games; 4) Sun power; 5) Expodisc; 6) “Real-life” simulations; 7) video
conference.
8.9. WWW (World Wide Web)
ADVANTAGES OF WWW



Availability of mainly free information



Low cost of initial connection
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E) PUBLISHING

Reduces the costs of divulgation



The same protocol of communication can be used for all the services



Facilitates rapid interactive communication



Facilitates the exchange of huge volumes of data



Facilitates the establishment of professional contact



No barriers to divulgation



Facilitates access to different sources of information, which is
continuously up-dated
Facilitates management of companies information system



It is accessible from anywhere



It has become the global media

du
ca

tio

n



DISADVANTAGES OF WWW

Danger of overload and excess information



It requires an efficient information search strategy



The search can be slow



It is difficult to filter and prioritize information



No guarantee of finding what one is looking for



There is a lot of apparently unconnected information



Net becomes overloaded because of large number of users



No regulation



No quality control over available data

of

ge

ol
le

C

ru

N
eh



E



The ease with which information can be constantly up-dated can
cause problems of referencing

8.10. E-LEARNING

A learning system based on formalised teaching but with the help of
electronic resources is known as E-learning. While teaching can be based in
or out of the classrooms, the use of computers and the Internet forms the
major component of E-learning. E-learning can also be termed as a network
enabled transfer of skills and knowledge, and the delivery of education is
made to a large number of recipients at the same or different times. Earlier,
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lacked the human element required in learning.
However, with the rapid progress in technology and the advancement in
learning systems, it is now embraced by the masses. The introduction of
computers was the basis of this revolution and with the passage of time, as
we get hooked to smartphones, tablets, etc; these devices now have an
importance place in the classrooms for learning. Books are gradually getting
replaced by electronic educational materials like optical discs or pen drives.

n

Knowledge can also be shared via the Internet, which is accessible 24/7,

tio

anywhere, anytime.



du
ca

ADVANTAGES OF E-LEARNING

Class work can be scheduled around personal and professional work,

E

resulting in flexible learning.

Reduces travel cost and time to and from school



Learners may have the option to select learning materials that meets

of



Learners can study wherever they have access to a computer and

ol
le



ge

their level of knowledge and interest

Internet

Self-paced learning modules allow learners to work at their own pace



Flexibility to join discussions in the bulletin board threaded discussion

ru

C



N
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areas at any hour, or visit with classmates and instructors remotely in
chat rooms


Different learning styles are addressed and facilitation of learning occurs
through varied activities



Development of computer and Internet skills that are transferable to
other facets of learner’s lives



Successfully completing online or computer-based courses builds selfknowledge and self-confidence and encourages students to take
responsibility for their learning
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it was not accepted wholeheartedly as it was assumed that this system



Unmotivated learners or those with poor study habits may fall behind



Lack of familiar structure and routine may take getting used to



Students may feel isolated or miss social interaction thus the need to
understanding different learning styles and individual learner needs.
Instructor may not always be available on demand



Slow or unreliable Internet connections can be frustrating



Managing learning software can involve a learning curve



Some courses such as traditional hands-on courses can be difficult to

tio

n



8.11. TELECONFERENCING

There

are

many

achievements

that

du
ca

simulate

have

been

made

in

the

E

telecommunication industry over the last century. Among the modern

of

marvels of technology is teleconferencing.

ge

Teleconferencing is the live exchange and mass articulation of information

ol
le

among several persons and machines remote from one another but linked
by a telecommunication system. Terms such as audio conferencing,

C

telephone conferencing and phone conferencing are also sometimes used to

ru

refer teleconferencing. The telecommunication system may support the

N
eh

teleconference by providing one or more of the following: audio, video, and
data services by one or more means, such as telephone, computer,
telegraph, teletypewriter, radio and television. This technology is widely used
in many companies to facilitate organizational meetings over the digital
sphere. Over the last few years, teleconferencing technology has achieved
some immense milestones. Today, it is possible to conduct a video
conference across platforms and devices without any limitations. All this has
meant massive gains for business communication. Even with all the gains,
there still are many challenges and disadvantages associated with this
technology.

Here

is

a

quick

look

at

the

various

advantages

and

disadvantages of teleconferencing

Nehru College of Education

192

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

DISADVANTAGES OF E-LEARNING

1. SAVES TIME

The most important advantage of teleconferencing is time-saving. With
teleconferencing, it is possible to hold meetings on a very short notice. In
addition, there is no time spent traveling to the venue of a meeting as all
meetings are held through machines or Internet. Reduced mileage translates
to thousands of hours of travel saved every year. Teleconferencing also

n

encourages punctuality as meetings are scheduled and done at fixed time

tio

frames.

du
ca

2. SAVE ON TRAVEL EXPENSES

In addition to time, travel costs can be quite significant when added up over

E

a long period. Most companies that have a global reach incur massive costs
associated with the travel ever year. Teleconferencing, however, removes the

of

need to travel often and thus saves huge company resources. Attend

ge

meeting thousands of miles away is now faster and less cumbersome.

ol
le

3. EFFICIENT RECORD KEEPING

C

One of the main teleconferencing advantages is efficient meeting recording
keeping. Computing devices are able to record, keep logs and track every

ru

detail of a particular online meeting without needing a lot of monitoring.

N
eh

This makes teleconferencing facilities among the best tools for capturing and
storing important meeting data. Teleconferencing also makes it very easy to
retrieve this data in the future and make references whenever necessary.
4. CUT CONFERENCE COSTS

There are indeed many logistical costs associated with holding a conference.
Hiring equipment, acquiring a venue, buying food and refreshment are just
some of the normal costs associated with any meeting. Teleconferencing
removes all these costs as no such arrangements need to be made. The
flexibility of teleconferencing also ensures that meetings are held as often as
possible with no extra costs being incurred.
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ADVANTAGES OF TELECONFERENCING

The fifth teleconferencing advantage is that teleconferencing ensures that
workers at various hierarchies in the company structure are in constant
communication. This translates to effective information-sharing and prompt
actions. Such recurrent engagement is a motivational factor that results
turns out increased productivity. Teleconferencing also makes multi-branch
management easier as the proximity of every department of a company is

n

optimized.

tio

6. RELIABILITY

du
ca

Teleconferencing is one of the most reliable ways of holding meetings. This
reliability has increased exponentially over the years due to advancement in
technology. Teleconferencing channels are today much more stable and

E

communication challenges are almost non-existent. It is also a very secure

of

mode of communication where the safety of data as well as privacy is

ge

guaranteed.

ol
le

DISADVANTAGES OF TELECONFERENCING

C

1. PRONE TO TECHNICAL CHALLENGES

The main difference between machines and humans is that machines are

at

any

N
eh

systems

ru

prone to wear and tear. Technical challenges can thus hit teleconferencing
time.

This

can

lead

to

time

wastage

and

other

inconveniences. Most technological systems also come with a learning curve.
Lack of know-how can hinder a person from effective utilization of
teleconferencing facilities.
2. LESS EFFECTIVE NONVERBAL COMMUNICATION

When compared to an actual meeting, teleconferencing is a less effective
mode of business communication. This is because important nonverbal
aspects of business communication like body language and human contact
are disregarded. Nonverbal cues are very crucial to holistic communication.
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5. ENCOURAGE PRODUCTIVITY

could lead to a more productive interaction.
3. SPACE LIMITATIONS

The fact that teleconferencing occurs on a screen means that a lot of
information is disregarded, due to limited space. It is, for instance, nearly
impossible to deliver all graphical data effectively even when holding a live
online meeting. Even with a big screen, simultaneous actions are not

n

possible in the same way they are at an actual meeting. Consequently, some

du
ca

4. DISCOURAGES TEAM DYNAMICS

tio

information is lost or not effectively covered.

Another teleconferencing disadvantage is that teleconferencing lacks the

E

dynamism of a real conference where participants are able to have a shared
engagement and raise or respond to issues instantaneously. This means

of

that it is often difficult to effectively interject or share ideas as they arise.

ge

The lack of dynamism ultimately leads to few people taking control of

ol
le

meetings at the expense of other people.

C

5. ELIMINATE INFORMAL INTERACTIONS

The common pre-meeting and post-meeting conversations are often very

ru

important in setting the stage for the day's agenda and even future meeting

N
eh

agendas. Such informal engagements are also where some key ideas arise
concerning important matters like policy and planning. With the lack of
such small talk, teleconferencing can be seen as a rigid and non-progressive
mode of conferencing.
6. AFFECT PROFESSIONALISM

The fact that machines are the main intermediary between the different
parties involved in the meeting, which can affect professionalism. This is
because participants are often forced to multitask. This multitasking can
shift the focus of participants to other issues that are unrelated and not
beneficial to the meeting.
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The lack of such cues makes it impossible to pick important signals that

PEDAGOGIC ANALYSIS
9.1. INTRODUCTION

The term pedagogical analysis (a composition of two words pedagogy and
analysis) stands for a type of analysis based on pedagogy.

The word

Pedagogy comes from the Greek word “paidagogeo”, [Latin paedagogia] in
which paidos means child and agogos means lead; so it literally means “to

n

lead the child” or “to guide the child”. In ancient Greece, a slave paidagogos

tio

was assigned to a wealthy master’s son, to take him to school, supervise

du
ca

him, while in school, and carrying his equipment such as musical
instruments, etc.

E

Pedagogy refers to educational schools of thought or philosophies regarding
how people learn and how teachers should assist in that learning.

of

Pedagogy is the science and art of education. It is the study of being a

ge

teacher. The term generally refers to strategies of instruction, or a style of

ol
le

instruction. According to Webster’s dictionary pedagogy means “the art or
profession of teaching”. In terms of teacher training, it means the art or

C

science of being a teacher, which includes the style and strategies of the
teacher’s instruction. The word pedagogue means, teacher, schoolmaster,

ru

educator, educationalist, etc., especially one who is strict, stiff or old-

N
eh

fashioned, who stands in the front of the room and lectures for the entire
class period.

Analysis as a term stands for a process of breaking or separating a thing
into its smaller parts, elements or constituents. We break a teaching unit
into its constituents – subunit, topics or single concepts etc. through the
process of unit analysis. In addition, we can break the contents of the
prescribed course in a subject into its various constituents – major and
minor sections, sub-sections, units and sub-units, major concept and minor
concepts, topics etc. by carrying out a process of content analysis.
Therefore, “the analysis of a given content material in any subject or any
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UNIT – IX

known by the term pedagogical analysis of the contents”.
OBJECTIVES OF PEDAGOGIC ANALYSIS

a) To analyse the curricular content into meaningful components
b) To anticipate comprehensive instructional objectives for each component
c) To identify the prerequisites in the curricular area
d) To design appropriate objective based learning experiences for different

n

stages and contents

du
ca

ADVANTAGES OF PEDAGOGIC ANALYSIS

tio

e) To anticipate strategies for continuous and comprehensive evaluation

Teacher can take steps to motivate students



It helps the teacher to adopt learner centered instruction



It makes the instructional programme more systematic and content

of

E



appropriate

It helps the teacher to design a plan of action for immediate feedback,



ol
le

diagnosis and remediation

ge



It helps the teacher to implement proper evaluation procedure

ru

C

9.2. MAJOR CONCEPTS

Pedagogy of the Oppressed is the most widely known of Brazilian

N
eh

educator Paulo Freire's works published in 1968. In this book he proposes
pedagogy with a new relationship between teacher, student, and society.
This book is a critique of a certain educational method known as the
'banking' method” and is considered one of the foundational texts of Critical
Pedagogy
CRITICAL PEDAGOGY

It is a teaching approach which attempts to help students question and
challenge domination, and the beliefs and practices that dominate them. It
tries to help students become critically conscious.

It is a philosophy of
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topic carried out well in the spirit of the science of teaching (Pedagogy) is

movement,

guided

by

passion

and

principle,

to

help

students

develop consciousness of freedom, recognize authoritarian tendencies, and
connect knowledge to power and the ability to take constructive action.
Critical Pedagogy is a form of education in which students are encouraged to
question dominant or common notions of meaning and form their own
understanding of what they learn. One of the central ideas of this teaching
method is that students are able to build their own meaning when learning

n

and teachers should facilitate that process rather than “force” meaning upon

tio

the students.

du
ca

PROBLEM-POSING EDUCATION

It is a term coined by Paulo Freire in his book Pedagogy of the Oppressed. It

E

to a method of teaching that emphasizes critical thinking for the purpose of
liberation. Freire used problem-posing as the alternative to Banking

of

Education, which is the traditional model of education.

ol
le

ge

BANKING EDUCATION

It is a form of learning or teaching where the students act as banks, and

C

teachers, as one who make deposits. Instead of money it is information is
being deposited into students. The teacher passes his information through

ru

lectures, homework, etc. and lists of items to be memorized to the students.

N
eh

The information is expected to be stored in the brain until he is asked to be
recalled it, such as on an exam. This concept of education is not beneficial
to the growth of true knowledge where one discovers on his own ideas with
others. The banking system dehumanizes students and makes them more
like robots; problem posing education is a way to rectify problems of the
traditional teaching system.
PRAXIS

It is the process by which a theory, lesson, or skill is enacted, practiced,
embodied, or realised. It may also refer to the act of engaging, applying,
exercising, realizing, or practicing ideas. It has meaning in the political,
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education described by Henry Giroux and other scholars as an educational

field of philosophy, discussed in the writings of Plato, Aristotle, St.
Augustine, Karl Marx, Paulo Freire, etc.
HEGEMONY

It is the complete cultural domination of one group by another. In
education, this occurs when students from one culture are taught that
assimilation into their new culture is the primary goal. It is also referred

n

as the maintenance of domination through consensual social practices,

tio

social forms, and social structures produced in specific sites such as

du
ca

schools, mass media, the political system, and the family
9.3. COMPONENTS OF PEDAGOGICAL ANALYSIS

E

Looking in the way, by the term pedagogical Analysis of any subject content.
We certainly aim to carry out the task of the analysing the prescribed course

of

material or a particular unit/sub-unit/topic/single concept of the subject

ge

being taught to a particular class by systematically executing the following

ol
le

four operations in a close interactive style.
A. Content analysis of the unit or topic being taught by the teacher in the

C

subject.

ru

B. Setting of the objectives of the content material of the topic in hand by

N
eh

writing them in a learner centered approach.
C. Suggesting methods, techniques, teaching learning activities, aids and
equipment’s helpful for the teaching learning of the topic in hand quite in
tune with the realization of the set instructional objectives.
D. Suggesting appropriate evaluation devices in the form of oral, written or
practical activities and test questions etc. for evaluating the outcomes of
the teaching learning process carried in relation to the teaching of the
topic in hand.
In this way when a teacher is asked to perform pedagogical analysis of the
contents of a subject/unit or topic to be taught in the class he/she has to go
through the cycle of the above mentioned four components namely (i)

Nehru College of Education

199

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

educational, and spiritual realms. This has been a recurrent topic in the

method and material and (iv) selection of the evaluation devices.
9.4. CONTENT ANALYSIS

Content analysis is a research tool used to determine the presence of certain
words or concepts within texts or sets of texts. Researchers quantify and
analyze the presence, meanings and relationships of such words and
concepts, then make inferences about the messages within the texts, the

n

writer(s), the audience, and even the culture and time of which these are a

discussions,

documents,

speeches,

newspaper

headlines

conversations,

and

articles,

du
ca

interviews,

tio

part. Texts can be defined broadly as books, book chapters, essays,

advertising,

theatre,

historical
informal

conversation, or really any occurrence of communicative language. Texts in

E

a single study may also represent a variety of different types of occurrences,
such as Palmquist's 1990 study of two composition classes, in which he

of

analysed student and teacher interviews, writing journals, classroom

ge

discussions and lectures, and out-of-class interaction sheets. To conduct a

ol
le

content analysis on any such text, the text is coded or broken down, into
manageable categories on a variety of levels-word, word sense, phrase,

C

sentence, or theme and then examined using one of content analysis' basic

ru

methods: conceptual analysis or relational analysis.

N
eh

HISTORY OF CONTENT ANALYSIS

Historically, content analysis was a time consuming process. Analysis was
done manually, or slow mainframe computers were used to analyze punch
cards containing data punched in by human coders. Single studies could
employ thousands of these cards. Human error and time constraints made
this method impractical for large texts. However, despite its impracticality,
content analysis was already an often utilized research method by the
1940's. Although initially limited to studies that examined texts for the
frequency of the occurrence of identified terms (word counts), by the mid1950's researchers were already starting to consider the need for more
sophisticated methods of analysis, focusing on concepts rather than simply
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content analysis (ii) objective formulation (iii) selection of the teaching

Pool 1959). While both traditions still continue today, content analysis now
is also utilized to explore mental models, and their linguistic, affective,
cognitive, social, cultural and historical significant.
USES OF CONTENT ANALYSIS

Perhaps due to the fact that it can be applied to examine any piece of writing
or occurrence of recorded communication, content analysis is currently

n

used in a dizzying array of fields, ranging from marketing and media

tio

studies, to literature and rhetoric, ethnography and cultural studies, gender

du
ca

and age issues, sociology and political science, psychology and cognitive
science, and many other fields of inquiry. Additionally, content analysis
reflects a close relationship with socio- and psycholinguistics, and is playing

E

an integral role in the development of artificial intelligence. The following list
(adapted from Berelson, 1952) offers more possibilities for the uses of

ge

of

content analysis:

Reveal international differences in communication content



Detect the existence of propaganda



Identify the intentions, focus or communication trends of an

ol
le



C

individual, group or institution
Describe attitudinal and behavioural responses to communications



Determine psychological or emotional state of persons or groups

N
eh

ru



TYPES OF CONTENT ANALYSIS

There are two general categories of content analysis: conceptual analysis
and relational analysis. Conceptual analysis can be thought of as
establishing the existence and frequency of concepts – most often
represented by words of phrases – in a text. For instance, say you have a
hunch that your favourite poet often writes about hunger. With conceptual
analysis you can determine how many times words such as “hunger,”
“hungry,” “famished,” or “starving” appear in a volume of poems. In
contrast, relational analysis goes one step further by examining the
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words, and on semantic relationships rather than just presence (de Sola

with relational analysis, you could identify what other words or phrases
“hunger” or “famished” appear next to and then determine what different
meanings emerge as a result of these groupings.
ADVANTAGES OF CONTENT ANALYSIS

Content analysis offers several advantages to researchers who consider
using it. In particular, content analysis:

gets at the central aspect of social interaction

n

looks directly at communication via texts or transcripts, and hence

tio



can allow for both quantitative and qualitative operations



Can provides valuable historical/cultural insights over time through

du
ca



analysis of texts

allows closeness to text which can alternate between specific

E



of

categories and relationships and also statistically analyses the coded
form of the text

can be used to interpret texts for purposes such as the development of

ge



ol
le

expert systems (since knowledge and rules can both be coded in terms
of explicit statements about the relationships among concepts)
is an unobtrusive means of analysing interactions



Provides insight into complex models of human thought and language

N
eh

use.

ru

C



DISADVANTAGES OF CONTENT ANALYSIS

Content analysis suffers from several disadvantages, both theoretical and
procedural. In particular, content analysis:


can be extremely time consuming



is subject to increased error, particularly when relational analysis is
used to attain a higher level of interpretation



is often devoid of theoretical base, or attempts too liberally to draw
meaningful inferences about the relationships and impacts implied in
a study
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relationships among concepts in a text. Returning to the “hunger” example,

is inherently reductive, particularly when dealing with complex texts



tends too often to simply consist of word counts



often disregards the context that produced the text, as well as the
state of things after the text is produced

ru

C

ol
le

ge

of

E

du
ca

tio

n

can be difficult to automate or computerize

N
eh
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ASSESSMENT AND EVALUATION
10.1. ASSESSMENT – MEANING

By assessment, we mean the processes and instruments that are designed
to measure the learner’s achievement, when learner is engaged in an
instructional programme of one sort or another. It is concerned with
ascertaining the extent to which the objectives of the programme have been

n

met. The term assessment is often used interchangeably with the terms

tio

evaluation and measurement. However, assessment has a narrower

du
ca

meaning than evaluation but a broader meaning than measurement. In its
derivation, the word assess means “to sit beside” or “to assist the judge”. It,
therefore, seems appropriate in evaluation studies to limit the term

E

assessment to the process of gathering the data and fashioning them into an

of

interpretable form; judgement can then be made on the basis of this
assessment. Assessment as we define it precedes the final decision-making

C

10.2. TYPES OF TESTS

ol
le

educational programme.

ge

stage in evaluation e.g., the decision to continue, modify, or terminate an

ru

The test is to measure the ability, knowledge or performance developed
during the course of learning. Here two types of test are given to assess the

N
eh

knowledge of students, they are Teacher Made Tests and Standardized
Tests.

TEACHER MADE TESTS

These tests are designed by the teachers for the purpose of conducting
classroom tests. These teacher made tests can be in the form of oral tests
and written tests. These tests have a limited area of application and are
prepared almost by all teachers according to their requirements. A teacher is
more concerned with the teacher made tests as she is directly involved in its
construction. Moreover, the teacher made tests have an advantage over
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UNIT X

directly related to classroom specific objectives and particular class
situations. These tests are within the means of every teacher and most
economical. Teacher made oral tests are designed to measure the
performance of students skills like listening and speaking in language
learning. Written tests are designed to test the abilities of student‘s
knowledge comprehension and written expression.

n

STANDARDIZED TESTS

tio

A Standardized test is one which norms have been established. The test has

du
ca

been given to a large number of students. A norm is an average score which
measures achievement. So, every standardized test has norms. It is intended
for general use and covers a wider scope of material than is covered in an

E

ordinary teacher made test. A standardized test is one in which the
procedure, apparatus and scoring have fixed so that precisely the same test

of

can be given at different time and places. A standardized test is one which

ge

has been given to so many people that the test makers have been able to

ol
le

determine fairly accurately how well a typical person of a particular age or
grade in school will succeed in it

C

ROLE OF STANDARDIZED TEST

Information becomes easier to convince the guardians of students



Information in much less time than provided by other devices.




N
eh



ru



Information for all guidance workers.
Aspects of the behaviour which otherwise could not be obtained.
Objectives and impartial informative about an individual.

STEPS INVOLVED IN STANDARDIZED TEST

A standardized test is tried out and administered on a number of subjects
for the expressed purpose of refining the items by subjecting the
performances of the standard decision to pertinent statistical analysis. The
steps for the standardized test is constructed by test specialists or experts
they are:
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standardized tests because they can be constructed to measure outcomes

Proper planning



Adequate preparations



Try-out of the test



Preparation of proper, norms



Preparation of a manual containing instruction of administering a tool



Item analysis.

TEACHER MADE TEST VS. STANDARDIZED TESTS

n

The standardized test is based on the general content and objectives

tio

common to many schools all over the country whereas the teacher made test

du
ca

can be adapted to content and objectives specific to his own situation. The
standardized test deals with large segments of knowledge or skill whereas
the teacher made test can be prepared in relation to any specific limited

E

topic. The standardized test is developed with the help of professional

of

writers, reviewers and editors of tests items whereas the teacher made test
usually relies upon the skill of one or two teachers. The standardized test

ge

provides norms for various groups that are broadly representative of

ol
le

performance throughout the country whereas the teacher made test lack
this external point of reference.



ru

C

CHARACTERISTICS OF A STANDARDIZED TEST

Standardized tests are based on the content and objectives of teaching



N
eh

common to many schools.
Not just one, but a team of experts are involved in the writing of test
items.



Items analysis is done on the basis of a pilot study, unlike in the case
of a class room test.



Norms are calculated for the purpose of comparison between grades,
schools, age levels and sexes.



They cover large segments of knowledge and skills



Test manuals are prepared.
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Fairly

a

large

same,

not

just

one class

is

involved in

the

standardization of a test.
Teacher need to test student performance. Test results are critical, not only
because the affect careers, but because of the influence they exercise on
motivation to learn. Teacher must be aware of different testing techniques,
because they give useful information to both the teacher and the students.
Testing techniques are often similar the teaching techniques, but with a

n

different purpose.

tio

ORAL TEST

du
ca

The oral exam (also oral test or viva voce) is a practice in many schools and
disciplines in which an examiner poses questions to the student in spoken
form. The student has to answer the question in such a way as to

E

demonstrate sufficient knowledge of the subject to pass the exam. The oral

of

exam also helps to reduce (although it does not eliminate) the risk of

ge

granting a degree to a candidate who has had the thesis or dissertation
ghost-written by an expert. Many science programs require students

ol
le

pursuing a bachelor's degree to finish the program by taking an oral exam
or a combination of oral and written exams to show how well a student has

C

understood the material studied in the program. Usually, study guides or a

ru

syllabus are made available so that the students may prepare for the exam

N
eh

by reviewing practice questions and topics likely to be on the exam.
Sometimes, the oral exam is offered in schools as an alternative to a written
exam for students with a learning disability, like dysgraphia, developmental
coordination disorder or non-verbal learning disorder. Often parents of the
students have to request that the oral exam be given to their child in lieu of
the written exam.
WRITTEN TEST (OBJECTIVE AND SUBJECTIVE)

Assessment (either summative or formative) is often categorized as either
objective or subjective. Objective assessment is a form of questioning which
has a single correct answer. Subjective assessment is a form of questioning
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expressing the correct answer). There are various types of objective and
subjective questions. Objective question types include true/false answers,
multiple choice, and multiple-response and matching questions. Subjective
questions include extended-response questions and essays. Objective
assessment is well suited to the increasingly popular computerized or online
assessment format.

n

INFORMAL AND FORMAL

tio

Assessment can be either formal or informal. Formal assessment usually

du
ca

implies a written document, such as a test, quiz or paper. A formal
assessment is given a numerical score or grade based on student
performance, whereas an informal assessment does not contribute to a

E

student's final grade. An informal assessment usually occurs in a more
casual manner and may include observation, inventories, checklists, rating

ge

and self-evaluation and discussion.

of

scales, rubrics, performance and portfolio assessments, participation, peer

ol
le

OPEN BOOK AND TAKE HOME EXAMS

C

Open book exams allow you to take notes, texts or resource materials into
an exam situation. They test your ability to find and apply information and

ru

knowledge, so are often used in subjects requiring direct reference to written

N
eh

materials, like law statutes, statistics or acts of parliament. Open book
exams usually come in two forms:


Traditional sit-down / limited-time exams, with varying degrees of
access to resources and references



Take home exams–open book exams you do at home. Question(s) are
handed out, answers are attempted without help from others, and the
exam is returned within a specified period of time (often the next day).
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which may have more than one correct answer (or more than one way of

The materials you can take into an Open Book exam can vary. Some restrict
the type of materials (e.g. formula sheets and tables or a limited number of
texts), others may be totally unrestricted (any quantity of any material).
Materials might be:
Your notes



Readings, reference materials or textbooks



Equipment like calculators, drafting tools

tio

n



Materials used in Take Home exams are usually unrestricted. Check your

du
ca

course guide or with your lecturer to find out what you can use. The main
restriction for Take Home exams is that they must be your work–you must

of

10.3. TYPES OF TESTING AND TESTS

E

attempt them by yourself without any help from others

ge

There are eight kinds of testing and six types of tests. They are as follow:

ol
le

DIRECT TESTING

Testing is said to be direct when the student is required to perform directly

C

the skill which we wish to measure. E.g. we ask students to write

ru

compositions if we want to know how well they can write compositions. We

N
eh

ask them to speak if we want to know how well they can pronounce a
language.

INDIRECT TESTING

Indirect testing attempts to measure the abilities which underlie the skills in
which we are interested. E.g. we test pronunciation ability by asking
students to identify pairs of words which rhyme with each other.
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MATERIAL USED IN OPEN BOOK EXAMS

It doesn’t require judgement on the part of the scorer because scoring here
is objective. It won’t change even if the scorer has been changed. Multiple
choice tests are an example of this kind of tests.
SUBJECTIVE TESTING

It requires judgement on the part of the scorer because scoring here is
subjective. The grades in subjective testing depend on the impressions of the

tio

du
ca

of a composition is an example of this kind of testing.

n

scorer. These impressions are not the same among different scorers. Scoring

DISCRETE POINT TESTING

It refers to the testing of one element at a time, item by item. This kind of

E

testing is always indirect. Each testing involves a particular item. Testing

of

particular grammatical structures is an example of this kind of testing.

ge

INTEGRATIVE TESTING

ol
le

It includes many language elements in the completion of a task. It might
involve writing a composition, taking notes while listening to a text and

C

completing a cloze passage.

N
eh

ru

NORM-REFERENCED TESTING

This kind of testing relates one student’s performance to that of other
students. We don’t say that student is capable of doing well in the language
but we say the student gained a score that placed him/her in the top five
students who have taken the same test.
CRITERION-REFERENCED TESTING

The purpose of this kind of testing is to classify students according whether
they are able to perform some tasks satisfactorily. Who perform the tasks
satisfactorily ‘pass’, those who don’t, ‘fail’. We measure students’ progress in
relation to meaningful criteria.
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OBJECTIVE TESTING

It is used to place new students in the right class in a school. It assesses
students’ productive and receptive skills. It is designed to show how good a
student is in English in relation to a previously agreed system of levels.
DIAGNOSTIC TEST

It is used to discover student problems, difficulties or deficiencies in a

tio

weaknesses so as to be able to do something about them.

n

course. We use this type of tests to know students’ strengths and

du
ca

ACHIEVEMENT TEST

It is designed to measure students’ language and their skill progress in
relation to the syllabus they have been following. This type is directly related

E

to language courses and done during the course

ge

of

FINAL PROGRESS/ACHIEVEMENT TEST

It is done at the end of the course to measure students’ achievement of the

ol
le

course objectives or goals.

C

PROFICIENCY TEST

ru

It is not necessarily based on certain courses that students may have

N
eh

previously taken. Most students take this type of tests to admit to a foreign
university, get a job or obtain some kind of certificate. It is designed to
measure students’ knowledge and ability in a language.
APTITUDE TEST

It is designed to discover whether a student has a talent or basic ability for
learning a new language or not.
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PLACEMENT TEST

Thorndike and Hagen suggested that a diagnostic test should provide a
detailed picture of the strengths and weakness of a pupil in a particular
area. Any test that yields more than a single overall score is diagnostic.
Diagnosis has become an essential phase of developing plans of adaptation
instruction to individual differences. Recent research on characteristic
differences between traits and performances of good and poor achievers in
several areas of learning has yielded a rich body of information, which

tio

n

proved to be having considerable value in diagnosis.

du
ca

A diagnostic test is a test designed to locate specific learning deficiencies in
case of specific individuals at a specific stage of learning so that specific
efforts could be made to overcome those deficiencies. It helps the teacher in

E

identifying the status of the learner at the end of a particular lesson, unit or
course of learning as to what specific teaching or learning points have been

of

properly grasped by the learner. If such a deficiency is located in several

ge

students, it become obvious to the teacher to reflect upon whether

ol
le

something went wrong with his method of teaching. After administering a
diagnostic test or battery test to students, a teacher takes remedial

C

measures to overcome the deficiencies thus discovered.

ru

Diagnostic test differs markedly from achievement test though every

N
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achievement test has some diagnostic value and vice versa. The main
difference is in the way items are sampled. In an achievement test, sampling
of questions is not so exhaustive to cover each and every learning point as
the content is generally a large portion; whereas in a diagnostic test each
learning point has several items, each cluster of such items forming a
subtest. The diagnostic value of the test is obtained from the total score
which is the sum of the scores on these subjects. The coverage of subject
matter is more detailed, though based on a smaller area than an
achievement test. A diagnostic test thus requires a very careful analysis of
the content and a detailed study of the common errors made by the student.
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10.4. DIAGNOSTIC TEST

Cook (1951) suggested the following functions.
(1) To direct curriculum emphasis by:


Focusing attention on as any of the important ultimate objectives of
education as possible



Clarifying of educational objectives to teachers and pupils



Determining elements of strength and weaknesses in the instructional

Discovering inadequacies in curriculum, content, and organisation.



du
ca

(2) To provide for educational guidance of pupil by:

Providing a basis for the preliminary grouping of pupils in each

E

learning area


tio



n

programme of the school

Serving a basis for the preliminary grouping of pupils in each learning

of

area

Discovering special aptitude and disabilities



Determining the difficulty of material pupil can read with profit



Determining the level of problem solving ability in various areas

ol
le

ge



C

(3) To stimulate the learning activities of pupils by:
Enabling pupils to think of their achievements in objective terms



Giving pupil’s satisfaction for the progress they make, rather than for

N
eh

ru



the relative level of achievement they made




Enabling pupils to compete with their past performance record
Measuring achievement objectively in terms of accepted educational
standards, rather than by the subjective appraisal of the teachers

(4) To direct and motivate administrative and supervisory efforts by:


Enabling teachers to discover the areas in which they need
supervisory aid



Affording the administrative and supervisory staff an over-all measure
of the effectiveness of the school organization and supervisory policies
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FUNCTIONS OF DIAGNOSTIC TEST

tests

are

not

administered

to

all

students.

Before

the

administration of diagnostic tests, the students' achievement usually is
established as deficient relative to other students. The diagnostic test is
expected to indicate the specific skills with which the student is deficient. To
accomplish this, a diagnostic test must have the following characteristics:


The test must provide a series of scores, each representing
performance in a specific skill.



The respective skills must be critical to the overall performance being

The sub test used to assess each of these skills must represent a valid

tio



n

evaluated, such as reading achievement or arithmetic achievement.

du
ca

measure.
Each subtest must have high reliability.



The correlation among subtests must be low

E



In essence, a diagnostic test is a series of achievement tests, each designed

of

to measure behaviour. These tests provide independent measure of the

ge

respective skills, and this validity and reliability must be established

ol
le

separately for each scale. All diagnostic tests provide a series of scores,
although the number of scales varies considerably among tests. Diagnostic

C

tests can indicate what a student's deficiencies are and why these
deficiencies have occurred. A diagnostic test, however, is used to find a way

ru

to resolve the difficulty a student is having. A diagnostic test might identify

N
eh

important specific: skills the student has yet to achieve, but it will not
indicate why these skills have not yet been achieved or what action, if any,
will help the student to overcome these difficulties.
From a measurement perspective diagnostic tests have significant limitation.
Consequently their scores must be interpreted conservatively. Most
diagnostic tests are administered to one student at a time. The test therefore
provides a structured setting through which the examiner can try to gain
insight into the student's difficulty. This use of diagnostic tests would be
particularly useful to individuals such as reading specialists who are trained
in identifying specific learning problems.

Nehru College of Education

214

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

Diagnostic

Diagnostic test may be either standardized or teacher made. Teacher-made
tests besides being more economical are also more effective, as each teacher
can frame it according to the specific needs of students.
THE STAGES OF PREPARATION OF A DIAGNOSTIC TEST

Planning



Writing items



Assembling the test



Providing Directions



Preparing the scoring key and marking scheme



Receiving the test

du
ca

tio

n



The details regarding the stages of preparation of diagnostic test are given

E

below.

of

1. PLANNING

ge

The unit, on which a diagnostic test is based, requires a detailed exhaustive

ol
le

content analysis. It is broken into learning points without omitting any
point. The diagnostic procedure is based on the premise that mastery of the

C

total process cannot be stronger than that of the weakest link in the chair of

ru

related concepts and skills. Accordingly each concept, skill of learning point

N
eh

called into play is identified at the time of constructing the test.
As far as a diagnostic test is concerned, it is not very necessary to know the
relative importance of the learning points. All the learning points have to be
covered in an unbroken sequence. Each learning point should have an
adequate number of questions to help identify the area of weakness.
2. WRITING ITEMS

All the forms of questions (essay. Short answer & objective types can be
used for testing different learning points. However, it appears for diagnostic
purposes, short answer questions involving one or two steps, are used
widely.
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CONSTRUCTION OF DIAGNOSTIC TEST

for average students of that age or grade. The questions have to be
specifically related to the learning points and should be such as to throw
light on the weakness of the students. The question should be written in
simple language. The scope of the expected answer should be clear to the
students.
The questions are clubbed around the learning points, even when they are of
the different forms; the learning points are arranged sequentially from

n

simple to complex which ensures that students do not have to change their

tio

mental sets very frequently.

du
ca

3. ASSEMBLING THE TEST

Preparation of blue print may altogether be avoided. No rigid time limit need

E

to be specified, though for administrative case a time limit may be set.

of

4. PROVIDING DIRECTIONS AND PREPARING SCORING KEY

ge

A set of instructions clear and precise, is drafted. It should also be provided

ol
le

with a scoring key and marking scheme.
5. REVIEWING THE TEST

C

Before printing the test, it should be carefully edited and reviewed. This

ru

ensures that any inadvertent errors are eliminated.

N
eh

ADMINISTRATION OF DIAGNOSTIC TEST

The following points need to be kept in view:


The first task of the teacher is to win the confidence of the students and
reassure them that test is to help them in the improvement of their
learning rather than for declaring pass or fail.



It should be administered in a released environment.



Students should be seated comfortably.



Students should be asked not to consult each other while taking the test.



If any student is not able to follow something, he should be allowed to
seek clarification from the teacher.
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Whatever be the form of questions, they should in general be easy, suitable

The teacher may ensure that the students taking the test attempt all
questions.



Time schedule should not be enforced strictly. If any student takes a little
more time, he should be allowed to do so.

10.5. ACHIEVEMENT TEST

Teachers teach and help the learners to learn. The learning that takes place
is assessed or evaluated not only for the learner's benefit but also for the

n

teacher to evaluate his /her own work. At the end of a lesson or a group of

tio

lessons, the teacher needs to get feedback on what the learner has achieved,

du
ca

as a result of the teacher's efforts and also, indirectly to assess his/her own
achievement as a teacher. This feedback comes with the help of a tool,
generally an achievement test. An achievement test is designed to evaluate a

E

unit during the teaching-learning process.

of

PURPOSE OF ACHIEVEMENT TESTS

ol
le

the following purposes:

ge

1. Achievement tests are universally used in the classroom mainly for

2. To measure whether students possess the pre-requisite skills needed

C

to succeed in any unit or whether the students have achieved the
objective of the planned instruction.

ru

3. To monitor students' learning and to provide ongoing feedback to both

N
eh

students and teachers during the teaching-learning process.

4. To identify the students' learning difficulties- whether persistent or
recurring.

5. To assign grades.
TYPES OF QUESTIONS

There are mainly three kinds of questions - essay, short answer and
objective type.
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The essay type questions are still commonly used tools of evaluation, despite
the increasingly wider applicability of the short answer and objective type
questions. There are certain outcomes of learning (e.g. organising,
summarising, integrating ideas and expressing in one's own way) which
cannot be satisfactorily measured through objective type tests. The
importance of essay tests lies in the measurement of such instructional

n

outcomes.

tio

An essay type question may give full freedom to the students to write any

du
ca

number of pages. The required response may vary in length. Limit may be
imposed by restricting the content and the length of student's response in
the statement of a question. Restricted response type items are quite useful

E

for testing learning outcomes which require interpretation, application of
outcomes which are specific and clearly defined in nature. Such types of

ge

the major drawback of essay tests.

of

questions help to reduce subjectivity in marking, which is considered to he

ol
le

In extended response type questions full freedom is given to the student to
exercise his-her competence and demonstrate the best he/she possesses, of

C

course, pertaining to the area of the subject. There is freedom to select,

ru

organise, integrate, evaluate and express in any way one likes or deems

N
eh

appropriate. Such questions, although useful for measuring global type of
abilities, are not suitable for measuring specific learning outcomes, besides
being difficult to grade.
SHORT ANSWER QUESTIONS

Short answer questions generally require exact answers and, although
taking many forms, they share the following distinctive features.
1. They usually take less than five minutes to read and answer, many take
less than a minute.
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ESSAY TYPE

the size of answer, space or specific instruction such as "In not more
than 20 words ..."
3. The answer is supplied by the pupil, not pre-selected as in objective
questions.
They can be grouped into two broad categories:
Extended answer



Insert and completion

tio

n



du
ca

A. EXTENDED ANSWER TYPE

The extended answer version includes questions which reacquire pupils to
write a brief description, draw a map, make a list, perform a calculation,

E

translate a sentence, and write down a definition or formula and so on. They

of

are probably the commonest form of questions used in schools and are
frequently used by examining Boards. They arc deceptively easy to set and

ol
le

B. COMPLETION TYPE

ge

usually difficult to mark with any degree of speed and consistency.

C

The commonest form of completion questions is one where the pupil is

ru

required to add one or two words to complete an incomplete statement
correctly. Where the missing words are in the body of the statement to be

N
eh

completed it is usually called an insert type. A completion type is where the
words are required at the end of the statement. The use of insert or
completion questions is not, however, limited to written statements and can
be used.to prepare extremely good questions based on incomplete maps,
drawings, diagrams, formulae, calculations, and the like.
OBJECTIVE TYPE QUESTIONS

What is an objective question? Simply, an objective question is one which is
free from any subjective bias - either from the tester or the marker.
Confusingly, in educational jargon, the adjective' objective' usually means
'not subjective' while the noun ‘objective' usually means an. aim, a goal,
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2. They include some guidance on the extent of the answer reacquired c.g.

intended learning outcomes, etc. -but about testing which is free from
subjective elements. There can only be one right or objective answer to an
objective question. Objective questions can take various forms, but
invariably they require brief answers with little or no writing. A simple tick
or a quick oral answer may be enough.
A. SIMPLE RECALL

n

The most common used objective type question by teachers as part of their

tio

day-to-day teaching is simple recall. The teacher asks a short question,

du
ca

expecting a quick one-word answer or a simple statement completed.
B. MULTIPLE CHOICES

E

A Multiple choice-item consists of three pans -a stem, a key and a number
of dis tractors. The key and dis tractors together are often referred to as

of

options. The stem can be either a direct question or an incomplete

ge

statement; the key is the correct answer and the dis tractors are plausible

ol
le

but incorrect answers.

C

C. TRUE-FALSE

As its name implies, the basic true-false item requires the pupil to select

ru

either 'true' or 'false' as the answer. It is usually written in the form of a

N
eh

statement which the pupil must decide as being either 'me' or 'false' or
alternatively choose between other work pairs relating to the statement such
as greater than-less than, plus-minus, often-rarely, same different, 'faster
slower' and so on. It is the possibilities offered by these other pairs which
make the true false form a particularly useful one.
D. MATCHING BLOCK

The matching block format consists of two lists and the pupil is required to
correlate correctly one or more entries from one list with one or more entries
from the other so that correct matching by elimination is not possible.

Nehru College of Education

220

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

target or intention. This sub-section is not about course objectives-aims,

The construction of an objective based test can be divided into the following
steps
Planning the test



Preparing the blue print



Designing questions and editing the question paper



Administering the test



Scoring the test



Evaluating the test

tio

n



du
ca

PLANNING THE TEST

The first step in measuring achievement is to establish a clear statement of

E

objectives. After stating the objectives, the teacher is ready to proceed with

of

construction of a test to measure achievement of these objectives. The

Weightage to objectives which means selection of objectives and

ol
le



ge

teacher while planning the test will bear in mind the following aspects:

allotting marks to each.

Weightage to different areas of content



Weightage to different forms of questions (i.e. essay type, short

C





Scheme of options

N
eh



ru

answer, objective type)

Sections in the achievement test

PREPARING THE BLUEPRINT

The design of the achievement test is given by means of a three dimensional
table of specifications in the form of a blueprint. A blue print is essentially a
three-way grid, with the content spread along the vertical axis and the
objectives to be tested along the horizontal axis. The three dimensional chart
covers the following


Objectives to be tested

Nehru College of Education

221

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

10.6. CONSTRUCTION AND ADMINISTRATION OF ACHIEVEMENT TEST

Subject matter to be covered



The form of questions

DESIGNING QUESTIONS

The next step is to design questions on the basis of the blueprint. It

Defining the objectives



Changing the objectives to specifications



Complete knowledge of the subject matter

tio



n

necessitates the following

This step consists of the following measures

du
ca

EDITING THE QUESTION PAPER

Section A-Objective type



Section B-Short Answer



Section C-Essay Type

ge

of



E

1. Assembling the questions on the basis of their form e.g.

ol
le

2. Instructions to the students: General instructions may be given at the
beginning of a question paper.

C

3. Implications to teachers: This facilitates objective testing and scoring.

N
eh

ru

ADMINISTERING THE TEST

The key operation in the measurement of achievement with the test is the
actual

use

of

administrative

the

instrument

process

can

by

lead

to

students.
spurious

Poor

planning

result.

This

of

the

involves

predetermining among other things, time of testing, place of testing, and
giving of instructions.
SCORING KEY AND MARKING SCHEME

A scoring key is prepared for the objective questions, and a marking scheme
is made for the essay and short questions. A marking scheme is essential as
it indicates
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The number of points or steps expected in the answer



The outline of each point or step expected in the answer



The Weightage to each of these points or steps

STANDARDIZING THE TEST

In evaluating a test, a few questions need to be asked. If the scores are
extremely high, it may assume that the test was too easy for the class. If the
scores seem very low, the test was probably too difficult. It is advisable the

necessitates three steps:
Question wise analysis (before the test)



Critical evaluation of the test (before the test)



Item analysis (after the test)

E

du
ca



tio

n

question paper before it goes for printing. A review of the question paper

of

A. QUESTION WISE ANALYSIS

ge

Question wise analysis helps to know the strengths and weakness of the
test; to tally the question paper and the blueprint; and to determine the

ol
le

content validity of the test. Each question is analysed according to objective,
specification, topic, question type and form, estimated difficulty level, time

ru

C

needed, and marks allotted.

N
eh

B. CRITICAL EVALUATION

Critical evaluation of the test helps weed out any duplication, spelling
mistakes, ambiguities that may exist in the paper. A qualitative and
quantitative assessment of the test should be done.
C. ITEM ANALYSIS

Item analysis enables the teacher to evaluate the effectiveness of the test
items. It helps in determining; the difficulty value of each item; the
discriminating power of each item; and the effectiveness of distracters in the
given item.
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Evaluation, particularly educational evaluation, is a series of activities that
are designed to measure the effectiveness of the teaching-learning system as
a whole. We’ are already familiar with the fact that the teaching-learning
process involves interaction of three major elements i.e., Objectives, learning
experiences and learner appraisal. Evaluation takes care of all the
interactive aspects of three major elements i.e.., the whole teaching-learning

n

system.

tio

Evaluation is the collection, analysis and interpretation of information about

du
ca

any aspect of a programme of education, as part of a recognized process of
judging its effectiveness, its efficiency and any other outcomes it may have.

E

CHARACTERISTICS OF A GOOD EVALUATION PROCESS

of

A. VALIDITY

A valid evaluation is one which actually tests what are sets out to test i.e.,

ge

one which actually measures that behaviour described by the objective(s),

ol
le

under scrutiny. Obviously, no one would deliberately. Construct an
evaluation item to test irrelevant material but very often non-valid test items

C

are in fact used e.g., questions that are intended to test recall of factual

ru

material but which actually test the candidate’s powers of reasoning, or

N
eh

questions which assume a level of pre-knowledge that the candidates do not
necessarily possess.
B. RELIABILITY

The reliability is a measure of the consistency with which the question, test
or examination produces the same result under different but comparable
conditions. A reliable evaluation item gives reproducible scores with similar
populations of students. It is therefore, independent of the characteristics of
individual evaluations. In order to maintain reliability, one evaluative
question should test only one thing at a time and give the candidates no
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10.7. EVALUATION

the teaching unit.
C. PRACTICABILITY

Evaluation procedure should be realistic, practical and efficient in terms of
their cost, time taken and case of application. It may be an ideal procedure
of evaluation but may not be put into practice,

n

D. FAIRNESS

tio

Evaluation must be fair to all students. This can be possible by accurate

du
ca

reflecting of range of expected behaviours as desired by the course
objectives. To keep fairness in evaluation, it is also desired that students
should know exactly how they are to be evaluated. This means that students

E

should be provided information about evaluation such as nature of the
materials on which they are to be examined (i.e., Context and Objectives),

of

the form and structure of the examination, length of the examination and

ge

the value (in terms of marks) of each component of the course.

ol
le

E. USEFULNESS

C

Evaluation should also be useful for students. Feedback from evaluation
must be made available to the students and weakness. By knowing their

should

N
eh

Evaluation

ru

strength and weakness, Students can think of further improvement.
suggest

all

the

needful

requirements

for

their

improvement.

F. INTERPRETATION OF RESULTS

Another factor which must be considered in the choice of a test is the ease
of interpretation of test results. A test score is not meaningful unless the
teacher or counsellor is able to decide what significance or importance
should be attached to it and to make some judgment concerning its
relationship to other kind of information about the student. Nearly all test
publishers produce manuals designed to aid the teacher in interpreting test
results.
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other option. The evaluation should also adequately reflect the objectives of

which they do this importance job. From the point of view of the teacher,
principal, or counsellor, the quality of the test manual should be just as
important a factor in the choice of a test as the quality of the test itself
10.8. TYPES OF EVALUATION

Evaluation can be divided into two types. They are formative and summative
evaluation.

tio

n

FORMATIVE EVALUATION

du
ca

The goal of formative Evaluation is to monitor student learning to provide
on-going feedback that can be used by instructors to improve their teaching
and by students to improve their learning. More specifically, formative

E

Evaluations:

of

1. help students identify their strengths and weaknesses and target areas

ge

that need work

2. help faculty recognize where students are struggling and address

ol
le

problems immediately

3. Formative Evaluations are generally low stakes, which means that they

C

have low or no point value.

ru

4. Examples of formative Evaluations include asking students to:

N
eh

5. draw a concept map in class to represent their understanding of a topic
6. submit one or two sentences identifying the main point of a lecture
7. turn in a research proposal for early feedback
This process is used to measure and monitor the learning of students during
the period of instruction.
A. OBJECTIVE

Its main objective is to provide continuous feedback to both teacher and
student concerning learning success and failures while instruction is in
process. Feedback to students provides reinforcement of successful learning
and identifies the specific learning errors that need correction.
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But these manuals are very greatly on quality and in the thoroughness with

prescribing group and individual remedial work. Formative evolution
depends on tests, quizzes, homework, classwork, oral questions prepared for
each segment of instruction. These are usually mastery tests that provide
direct measures of all the intended learning outcomes of the segment.
B. METHODOLOGY

The

tests

used

for

formative

evaluation

are

mostly

teacher-made.

n

Observational techniques are also useful in monitoring student progress and

tio

identifying learning errors. Since formative evaluation is used for assessing

du
ca

student learning progress during instruction, the results are not used for
assigning course grades.

E

SUMMATIVE EVALUATION

It is used to find out the extent to which the instructional objectives have

of

been achieved particularly at the end of a terminal period. The goal of

ge

summative evaluation is to evaluate student learning at the end of an

ol
le

instructional unit by comparing it against some standard or benchmark.
Summative Evaluations are often high stakes, which means that they have a

ru

C

high point value. Examples of summative evaluations include:
a midterm exam



a final project




N
eh



a paper

a senior recite

A. OBJECTIVE/PURPOSE

It is used primarily for assigning course grades or for certifying student
mastery of the intended learning outcomes at the end of a particular course
programme. Although the main purpose of summative evaluation is
assigning grades, It also provides information judgment the appropriateness
of the course objectives and the effectiveness of instruction.
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Feedback to teacher provides information for modifying instruction and for

The techniques used for summative evaluation are determined by the
instructional objectives. For this evaluation, there are external examination
as well as teacher-made tests, ratings etc.
DIFFERENCE B/W SUMMATIVE AND FORMATIVE EVALUATION

Summative evaluation refers to the assessment of worthwhileness of the
instructional programme which has already been completed, while formative

tio

du
ca

which is still going on and can still be modified.

n

evaluation refers to the assessment or worth of the instructional programme

A formative evaluator is a partisan of the instructional sequence and does
everything to make teaching learning better. A summative evaluator is an

E

uncommitted non-partisan person who is to pass judgment on an

of

instructional endeavour.

ge

A summative evaluator gathers information and judges the merit of overall
instructional sequence to adapt that sequence. The audience of summative

ol
le

evaluation is the consumer of the instructional programme in contrast to

ru

the programme.

C

the formative evaluator whose audience is the designer and the developer of

Summative evaluation is judgmental in nature. Its purpose is to appraise
teaching-learning

N
eh

the

process

and

to

distinguish

it

from-formative

evaluation. It is an end of the course activity concerned with assessment of
the larger instructional objectives of a course or a substantial chunk of the
course.
Formative evaluation is developmental, not judgmental in nature. Its
purpose is to improve students learning and instruction. Therefore, its
major function is feedback to the teacher and student to locate strengths
and weaknesses in the teaching-learning process in order to improve it.
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B. METHODOLOGY/TECHNIQUE

of students achievement But formative evaluation is a means of determining
what the pupils have mastered and what is still to be mastered, thereby
indicating the basis for improvement of students learning
10.9. CONTINUOUS AND COMPREHENSIVE EVALUATION (CCE)

This content refers to a system of school – based evaluation of student that
covers all aspect of student’s development. As the nomenclature also

n

suggests, this new pattern in evaluation is not one, two, three times a year

tio

but continuous one. It is a developmental process of assessment which

du
ca

emphasizes on two fold objectives and these objectives are continuity in
evaluation and assessment of abroad based learning and behavioural
outcomes on the other.

E

It is a total teaching-learning process and spread over the entire span of

of

academic session. It means regularity of assessment, frequency of unit
testing, diagnosis of learning gaps, use of corrective measures, refreshing

ol
le

ge

and feed back to evidence to teacher and students for their self-evaluation.
Second term are comprehensive that the scheme attempt to cover both the
and

the

co-scholastic

aspects

of

student’s

growth

and

C

scholastic

development, CCE therefore a paradigm shift in evaluation, shifting the

ru

focus from testing to holistic learning. It aims to create good citizens

N
eh

possessing sound health, appropriate skills and desirable qualities besides
academic excellence.
AIMS OF CCE

1. To help develop cognitive, psychomotor and affective skills
2. To lay emphasis on thought process an de-emphasize memorization.
3. To make evaluation an integral part of teacher learning process.
4. To use evaluation for improvement of students achievement and
teaching-learning strategies on the basis of regular diagnosis followed by
remedial instruction.
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Summative evaluation is thus a judgmental activity focused on certification

standard of performance.
6. To determine social utility, desirability or effectiveness of a programme
and take appropriate decisions about the learning, the process of
learning and learning environment.
7. To make the process of teaching and learning a learner-centred activity.
FUNCTIONS OF CCE

n

Important functions of continuous and comprehensive evaluation are as

Continuous evaluation helps in regular assessment to the extent and

du
ca



tio

follows

degree of students’ progress (ability and achievement with reference to
specific scholastic and non-scholastic areas).

Continuous evaluation serves to diagnose weakness and permit the

E



of

teacher to ascertain an individual pupil’s strengths and weakness and

ge

his needs. It provides immediate feedback to the teacher, who can then
decide whether a particular unit or concept needs re-teaching into the

ol
le

whole class or whether a few individuals are in need of remedial
instruction.

It helps the teacher to organize effective teaching strategies,



Mainly times, because of some personal reasons, family problems or

ru

C



N
eh

adjustment problems, the children start neglecting their studies,
resulting in a sudden fall in their achievement.


If the teacher, child and parents do not come to know about this sudden
fall in the achievement and the neglect of studies by the child continues
for a longer period then it will result in poor achievement and a
permanent deficiency in learning for the child.



The

continuous

evaluation

helps

in

bringing

awareness

of

the

achievement to the child, teachers and parents from time-to-time. They
can look into the probable cause of the fall in achievement, if any, and
may take remedial measures in time, to help the child overcome it at
their own level.
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5. To use evaluation as a quality control device to maintain desired

By Continuous evaluation, children can know their strength and
weakness. It provides the child a realistic self-picture of how he and she
studies. It can motivate children to develop good study habits, to correct
errors, and to direct their activities towards the achievement of desired
goals. It helps an individual to determine the areas of instruction in
which more emphasis is required.



Continuous and comprehensive evaluation ascertains areas of aptitude
and interest. It helps in identifying changes in attitude, character and

It helps in making decisions for the future, regarding choice of subjects,

tio



n

value pattern.

It provides information/report on the progress of students in scholastic
and non-scholastic areas and thus helps in predicting the future

ru

C

ol
le

ge

of

E

successes of the learner.

N
eh



du
ca

courses and careers.
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One of the important duties of a teacher is to observe the student in the
classroom, laboratory and in other settings. He may also make use of
tests in his class-room. Some of the objectives of his teaching can be
measured efficiently realistically and completely by tests given in the
classroom, some may be measured partially by such tests, and some may not
be measured at all in this way. Anyhow tests have their own place in the
educational setting. The main purpose of examination and assessment is to

n

find out how far the efforts made in teaching and learning have become

tio

successful in achieving the objectives.

du
ca

Therefore, the third stage of evaluation approach is to develop test
material in relation to the objectives of teaching.

The material, when

administered to pupils, should provide trust-worthy evidences

as to

E

whether the new method of test construction seeks to link the particular
objective or its specification with the topic so that item is valid and
as learning outcomes

under each objective

are

ge

expected

of

through-provoking. Here again, the specific behavioral changes that are
of great

ol
le

importance in establishing a close relationship between the test-item and the
objective. They also direct our own thinking and facilitate the task of
Achievement Test

C

constructing good items.

ru

It is directly related to students

growth and development

in

N
eh

education situations. This is used to find out how much has been learnt
by the students.

Achievement tests measure the quality and quantity of

learning attained in a subject.
Teacher

made

test

and

(ii)

Achievement tests can be classified as (i)
Standardized

tests.

Teacher

made

achievement text can be used by the teachers for particular classroom
purposes

and

Standardized

texts

can

be

used

to

derive

conclusions and may be used for research purposes.
Characteristics of a good achievement test

A good test should possess the following characteristics:
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10.10. CONSTRUCTION OF AN ACHIEVEMENT TEST

Validity



Objectivity



Reliability and



Usability

Validity
It refers to the attainment of the purpose for which the test is
prepared.

A valid test measures the attainment of predetermined

objectives for which it is designed, with reference to the subject content.

tio

Objectivity

n

Otherwise, it refers to the truthfulness of the test.

An objectives test

du
ca

It refers to the precision of making the answers.

yields the same or nearly the same score, irrespective of the person who
scores it.

E

Reliability

A reliable test always gives

of

It refers to the consistency in marking.

the same or nearly the same score when scored at different times. The

ge

reliability of a test, in addition to other factors, depends upon (i) the

ol
le

length of a test (a longer test is more reliable), (ii) Objectivity of scoring,
and (iii) Clarity of instructions.

C

Usability

ru

It is otherwise refers to the feasibility of a test. It refers among others,

N
eh

to how well the test lends itself to administration, scoring and to the
summarization of results.
Forms of questions in Achievement test
While preparing an achievement test, we must know the different

forms of questions that can be used in the test. Therefore, the knowledge
of different forms of questions is very much needed. A list of forms of
questions commonly used in tests is given below.
1. Objective form of question
1. Fill in the blanks questions


Supply type fill in the blanks questions



Selection type fill in the blanks questions
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or

False

or

two

alternative

type

questions
o Three alternative type questions
2. Multiple choice questions
3. Matching type questions
2. Descriptive form of questions
1. Essay type questions or long answer questions
2. Short answer questions
Completion of a sentence



one word or a few words



A sentence or a small paragraph

du
ca

tio

n



Objective Form of Question

In this form of question, the answers are completely controlled and

E

therefore, the assessment becomes objective and impersonal. That is the

of

reason why these are known as objective type questions. Here the word
„objective‟ is used in the sense of being „not subjective‟ and does not

ge

imply that it has a „specific objective or purpose‟. A question based on a

ol
le

certain objective may be framed either in the essay form or in the
objective form. In an objective form of question, alternative answers are

C

given. The answer can be indicated by underlining it or encircling the

ru

number or letter which it bears. If the alternatives are two or three and if

N
eh

they are small ones, the correct answer may be shown by scoring out the
wrong ones. Such a device, where the pupil has no choice to write even a
single word, ensures objectivity in scoring.
Fill in the blanks questions
It is clear from the name itself that in this type of question contains
a statement with a blank or blanks to be filled in by the students with a
correct answer. This type can further be divided into two types namely
supply type and selection type questions.
Supply type fill in the blanks questions
This type of question contains a sentence followed with a blank
space or blank spaces and the students are expected to complete the
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o True

questions should be asked if these questions will make the students to
supply not more than one correct answer. Thus these questions should
contain only one unique correct answer.
Example
The velocity of light is _________________.
The S.I. unit for Force is _________________.
In the above examples, the students will supply only one unique

n

correct answer and thereby the scoring will become easy and accurate.

tio

But in some cases the question may make the students to give more than

du
ca

one correct answer and thus the scoring will become difficult.
Example

If an iron rod is introduced into a flame for some time _________ takes

E

place.

of

For the question asked above, some students may write expansion
as the correct answer and some may write conduction as the correct

ge

answer and both the answers are correct. So this question has more than

ol
le

one correct answer. In those occasions, we cannot control or restrict the
correct answer. Hence, scoring will become difficult. In such occasions,

C

we can make use of another type of fill in the blanks questions, known as

ru

selection type fill in the blanks questions.

N
eh

Selection type fill in the blanks type questions
This is also similar to that of supply type fill in the blanks questions

but with alternative answers given within brackets. The students are
expected to select the correct answer from the alternatives given within
brackets and hence the name selection type fill in the blanks question.
Also they are popularly known as true/false or yes/ no questions. But it
addition to these frequently used pairs, there may be other pairs such as
increases/decreases, reflection/refraction, more than/less than, and so
on.
Example:
Score out the incorrect alternative in the following:
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blank or blanks with correct answer or answers. Normally this type of

Conduction / Convection takes place.
2. The rate of change of displacement is velocity True/False
3. The S.I. unit of Force is Kelvin. True/ False
4. In a magnet, like poles repel/attract.
The following point should be taken into consideration while
constructing two-alterative questions:
Do not use terms such as frequently, mostly etc.



Do not use double negative.



Do not straight-away lift a sentence from the text-book and use

tio

n



du
ca

it as it is or with a slight modification.

Do not use partially true or partially false statements.



Do not use composite statements. Where one part may be true
while another may be false.
Do

not

make

the

correct

statements

consistently

longer

of



E



compared with the false ones.

ge

In this type of question the students can guess the correct answer from

ol
le

the alternatives given, as the chance of guessing may be 50 percent. This
can be corrected by applying the following formula.

ru

Where,

C

CS = R – W

N
eh

CS = Corrected score;
R=Right answers;
W=Wrong answers.
Moreover,

as

these

questions

usually

test

isolated

facts

of

knowledge, they do not hold much appraisal value in examination. The
only advantage is that they are comparatively easier to form and score.
Three alternative type questions
This is almost similar to that of the two alternative type question,
but with an additional alternative given in the question.
Example
Fill in the blanks with the correct answer:
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1. If an iron rod is introduced into a flame for some time

is added, the density of the mixture will be ___________ 1 gm. per
cc (more than/less than/ equal of).
2. An iron bar becomes hot when placed in the sun.

This is due to

_____________ of heat. (Conduction/convection/radiation).
Here also students can guess the correct answer from the
alternatives given in the questions. The chance of guessing will be 33
percent and this can be corrected with the help of the following formula.

n

CS= R – 0.5W

tio

Where,

du
ca

CS=Corrected score
R = Right answers.
W = Wrong answers.

E

Multiple choice questions

of

This type of question is very popular and is used in several
competitive examinations. It is only an extension of three alternative

ge

questions. It contains four or five alternatives and thereby the element of

ol
le

guessing the correct answer will become less. The first part of the
multiple choice question is usually known as a „stem‟ which may be in the

C

form of an interrogative sentence or an incomplete sentence, or of several

ru

sentences according to requirement. The stem supplied the data on the

N
eh

basis of which the correct answer is to be found. The second part of the
question consists of alternatives wherein one is the „right response‟, while
the rest the „distractors‟ and is known as branches.
Example

The velocity of light is

Stem part

a.

-

b.

-

c.

s-

d.

-

e. None of the above
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1. To a sample of milk (Density 1.2 gm/cm), an equal amount of water

choice questions.


The alternatives should be as homogeneous as possible.



Normally there should be one and only one correct answer.
If, however, there are alternatives which are partially correct,
pupils should be asked to indicate the most appropriate
answer.



The right response should not be make too long lest it should
Five distractors are preferable in order to reduce the guessing

tio



n

be guessed as the correct answer just because of its length.



du
ca

level to about 20 per cent on an average.

No clue should be given to the right response by certain
words or grammatical feasibility.

The branches should very much look like a correct answer,

E




of

but still not be the right response.

Every alternative, if it is to function effectively, should evoke
The construction of distractors requires as much care and

ol
le



ge

careful thinking to decide either its rejection or acceptance.
caution as of the right response.
There should not be any ambiguity either in the stem or in the

C



ru

branches.

N
eh

By appropriate adjustments of the alternatives in the question, its
difficulty value as well as the power of discrimination can be controlled.
Objectives like knowledge, understanding and application can be tested in
a precise manner by this form. It creates interest in pupils and provokes
thinking.

It is most suited to measure different levels of thinking.

Scoring is also quick and easy, Guessing can be corrected by using the
following general formula.
W
CS= R ―

(n ―1)

Where:
R = correct answers;

Nehru College of Education

Dr. S. Vidhyanathan, Asst. Professor of English, Nehru College of Education, Puducherry - 605502

The following precautions have to be taken while framing multiple

n = number of branches.
Matching Questions
This is an economical form of including of number of multiple-choice
items in the same question, with the same alternatives. There are usually
two columns in this form, of which one serves to provide alternatives.
The following is an illustration:

n

Select the units from column B to match with the appropriate quantities

tio

listed in column A, indicating the number of the unit in the space provided

du
ca

under A.
Column A

Column B
1. Columb

( )

Temperature

( )

Force

( )

Charge

( )

Power

E

Current

2.ampere

of

( )

C

ol
le

ge

3. Kelvin
4. Newton
5. Pascal
6. Joules
7. Volt

ru

This form may be used for situations where certain pairs are to be

N
eh

matched such as substances and their properties or uses, principles and
phenomena, causes and effects and so on.

There can also be three

columns questions, say, properties as well as uses to be matched with the
corresponding substances. The precautions to be taken while framing
matching form of questions are the same as those in the case of multiple
choice questions.

In addition, the following point may be taken into

consideration.


The alternatives should be homogeneous.
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W =incorrect answers;

The number of alternative from where the answers are chosen
for matching should be more by at least three then that in the
other column, so as to reduce the chance element.



The alternatives in a column may be arranged alphabetically
in there is no other logical order.



The items for matching should not be too many, being kept at
say, four or five in one column and seven or eight in the
other, so as to avoid too much or reading while matching

n

each alternative.

tio

Descriptive form of questions

du
ca

These forms of questions are used to identify students‟ writing style
and language. Also if you want to get an elaborate answer for a question,
this form may be used.

E

Essay type Question

of

This form of question usually known as “Long answer question” is
very popular with use. It is specifically useful in the testing skills like

ge

written expression and organization of matter. Objectives like creative

ol
le

thinking, planning and imagining necessarily call for the long-answer
question.

C

Example

Explain the postulates of kinetic theory of gases.



Derive an expression for the pressure exerted by a gas on the basis

N
eh

ru



of kinetic theory of gases.
Eventhough this form of question is said to be descriptive, the

subjectivity of the question may be reduced by constructing the question
carefully.
Example


List down the properties of x-rays.
Some students may list down ten properties of x-rays and some

may write 15 properties of x-rays. Because the number of properties have
not been mentioned in the question and thus the teacher finds it difficult
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Therefore, the

aforesaid question may be restructured in the following manner.
Example


List down any ten properties of x-rays.
To reduce subjectivity in assessment, great care should be taken

while framing the question and the scheme of marking should be carefully
prepared and scrupulously followed.

Again, a good mixture of long-

answer and short-answer questions in a question paper would help cover

n

a representative sample of course content. It is generally believed that

tio

such questions are easier to construct. This may be true in respect of the

du
ca

ordinary information question, but an essay question need not always be
an information question. Construction of a genuinely thought provoking
essay question, testing certain higher abilities like application and

E

imagination, and worded with care and precision, is a time-consuming

of

job.
Short-answer Question

ge

This form is becoming more and more popular due to several

ol
le

reasons. Objectives such as knowledge, understanding, application, etc
can be tested very successfully with this form. The question can also be

C

made highly thought-provoking. In our present system of examination,

ru

question such as “Give scientific‟, and „what happens when ….?‟ are of the

N
eh

short answer type, and are capable of stimulating reasoned thinking.
Preparation of an Achievement Test
A good achievement test requires much careful planning. A mere

collection of questions whatever their number and individual quality, does
not make a full test. The main considerations to be borne in mind while
planning a test are:


the coverage of behaviour implied by predetermined
objectives;



the coverage of syllabus;



the grouping and arrangement of items of various forms;



the number of items to be included in the test;
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to give accurate score for the two different answers.

the range of item difficulty

The following steps are involved in preparing an Achievement test.
They are:


Preparation of weightage tables in terms of content, objectives
and forms questions.



Preparation of a Blue-Print by using the weightage tables.



Preparation of a questionnaire (test paper) and soon.

Preparation of Weightage Tables/charts

Weightages in term content
Content

%

ol
le

ge

of

E

Marks

tio

Table – 1

du
ca

of questions can be prepared in the following way.

n

Weightage (Marks) tables in terms of content, objectives and forms

Total

C

N
eh

Knowledge

%

ru

Objectives

Table – 2
Weightages in terms objectives
Marks

Understanding
Application
Skills
Total

Table – 3
Weightages in terms forms of questions
Forms of Questions
Marks

%

Objective
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Essay type
Total
Preparation of a Blue-Print
A blue prints is nothing but a three dimensional scheme for test. It
is the basis (layout) for the construction of an Achievement.

A three

n

dimensional blue-print chart is given below:

tio

BLUE PRINT
SUBJECT: English

du
ca

Date:

STD:

Duration:
Maximum Marks:

SA E

Skills

O

O

SA

E

O

SA E

Total

SA E

N
eh

Sub-Total

ru

C

ol
le

ge

Forms of O
Questions
Content

Understanding Application

E

Knowledge

of

Objectives

Grand
Total

Note : O-Objective Type Question; SA –Short Answer Type Questions; EEasy Type

Questions.

The marks and number of questions may be

represented inside and outside the brackets.
After the test is prepared, it is administered to the student by
following certain points.


Seating arrangements,



Lighting arrangements facilities
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Short Answer type

Time allowance should be generous



Appropriate instructions should be given to the students very
clearly.

After the administration of the test, the answer scripts are to be
scored based on the keys prepared.

The scoring procedure should be

made very simple. These scores have to be subjected to the statistical
treatment and appropriate interpretations should be made.
ANALYSIS AND INTERPRETATION OF SCORES

n

Introduction

tio

After administering the achievement test, the test answer papers

du
ca

have to be valued and the total mark secured by an individual must be
written in the top of the front page of the answer sheet after converting
the scores into percentages. If you want to express the students‟

E

achievement in the respective subject, achievement test scores have to

of

be analysed and then based on the statistical values one can interpret the
scores and thereby conclusions may be drawn. But these scores as such

ge

do not convey much meaning. A Child would have got 70 in Mathematics

ol
le

40 in English. We cannot say anything by merely looking into the marks
about the Childs proficiency in any subject. Hence there is a need for

C

calculation of statistical measures. If we have the scores of 70 students of

ru

a class and if I ask you to find out how many scored between 60 and 65

N
eh

you can find out from the scores.
Grouping of Scores
Scores collected from tests may not reveal anything until they have

been arranged or classified in some systematic way. Before calculating
the statistical measures, the first task is to group the scores or arranging
the scores in a frequency distribution table.
Example: Marks secured by 40 students studying VIII standard are given
below:
64, 47, 45, 40, 49, 53, 40, 58, 42, 45,
52, 54, 68, 51, 63, 35, 57, 38, 64, 61,
40, 74, 50, 58, 44, 79, 57, 47, 59, 48,
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When we just look at these scores we are not able to say whether
many pupils have scored at the lower end or higher end? How many have
got less than 55? Before classifying these into its frequency distribution
we are not able to say thing correctly. To classify the scores into
frequency distribution, first we have to determine the range or the gap
between the highest and the lowest scores. The highest score here is 79
and the lowest is 35. Therefore the range is 79-35-44. Next step is to
Another aspect which we have to see is

tio

often used are 3, 5, 10 units.

The grouping intervals

n

decide the number and size of the groupings.

du
ca

that the categories should be within 5 to 15. So we have to fix a class
interval which will yield a grouping within 5 to 15.

This can be

determined by dividing the range by the grouping interval or class interval
Here when we divide the range 44 by 5, the

E

tentatively chosen.

of

attentively chosen interval, we see that there will be 9 groupings.
Next step is to tally the scores in their proper intervals as shown in

ge

the Table. In the first column of the table the class intervals have been

ol
le

listed serially from the smallest scores to the largest scores. Each class
interval covers 5 scores. It is otherwise known as the size of the class

C

interval, represented by the letter “i”. The first interval 35 to 39 beings

ru

with score 35 and ends with 39. Thus 5 scores 35, 36, 37, 38 and 39 are

N
eh

included here. The second interval is 40 to 44 and so on it continues upto
the last interval 75 to 79 where scores 75, 76, 77, 78 and 79 are
included. In the second column tallies for the separate scores are marked
opposite to their proper intervals.

Class intervals

Tallies

Frequency
(f)

35-39

|||

3

40-44

|||| ||

7
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38, 60, 54, 54, 61, 51, 40, 45, 40, 51

8

50-54

|||| ||||

9

55-59

||||

5

60-64

||||

5

65-69

|

1

70-74

|

1

75-79

|

1

io
40

du
ca
t

N=

The first score of 40 is represented by a tally placed opposite to the

E

interval 40-44, the second 64 in the class interval 60 – 64 and so on.

of

When all the 40 have been listed the total number of tallies on each class
interval is written in the third column as its frequency (f). The sum of the
Now this is the frequency distribution of the 40

ge

f column will give N.

le

scores. In the class interval 35-39 there are 3 scores and in the next class

ol

interval 40 to 44 there are 7 scores and so on and in the last class

C

interval 75-79 there is only one score; but we do not know the exact

eh
ru

value of the scores. In the first class interval it could be between 35 .5 to
39.5 and in the second interval it could be any value between 39 .5 to
44.5. So the real limits of score 35 are 34.5 to 35.5. It means that all

N

measurements beginning with 34.5 and ending with 35.4 are represented
in our series by a single score i.e., 35.

Similarly all measurements

starting from 35.5 and ending with 36.4 are represented by 36. Therefore
the real limits of class intervals may also be written as, 34.5 - 39.5, 39.5
to 44.5 etc.
Another important thing is the calculation of mid point of the class
intervals. For example the mid point of the class interval 35-39 can be
calculated as

35  39 34.5  39.5
or
. It is found to be 37.
2
2
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|||| |||

n

45-49

found to be 42, 47, 52, 57, 62, 67, 72, and 77.
Measures of central tendency
The value of measures of central tendency is two folded. First it is
an average which represents all of the scores made by the group and as
such gives a correct description of the performance of group as a whole,
and also it enables us to compare two or more groups in terms of their
performance. There are three averages or measures of central tendency

n

in common use. They are arithmetic mean, median and mode.

io

Calculation of arithmetic mean when scores are ungrouped

du
ca
t

The arithmetic mean is the sum of the separate scores or measures
divided by their number.

If in a group five pupils score the following

marks 40, 45, 50, 60 and 65 then the mean is 52. The formula for the
x
in which N is the number of
N

E

mean of a series of ungrouped data is M 

of

Scores in the Series and Σx-represents the sum of all the scores in the

ge

Series.

le

Calculation of mean when scores are grouped

ol

When scores are grouped into a frequency distribution, the mean is

C

calculated by a using a different method. It is rather easy because when

eh
ru

the number of scores involved is very big we cannot find the total and

C.I.

f

X(mid point)

fx

N

divide by the number of score. It will be very tedious.

35-39

3

37

111

40-44

7

42

294

45-49

8

47

376

50-54

9

52

468

55-59

5

57

285

60-64

5

62

610

65-69

1

67

67

70-74

1

72

72
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The other midpoints can be calculated in the same way and are

1

77

77
 fx = 2060

Mean =

 fx  2060 51 5
.

N

40

In this method mean is calculated using the formula

 fx , where

is the midpoint of the class interval.

N

x

Calculation of median for ungrouped scores

n

The median is defined as the score or the point in a given

io

distribution below which 50% of the scores and above which naturally, the

du
ca
t

other 50% of the scores lie.
The median is given by the formula

of

Where, N is the number of scores given.

N 1
the score in order.
2

ol
le

The median is

ge

For example in the series,
7, 10, 8, 12, 9, 11 and 7

E

 N  1
Median = 
 the measure in order of size.
 2 

C

Arranging the scores in descending order we get,

ru

7, 7, 8, 9, 10, 11, 12

eh

 N  1 7  1
 4.


2
 2 

N

Median is the 4th score. i.e., = 9.
Let us take another series,
7, 8, 9, 10, 11, 12
Here

N 1 6 1 .

3 5.
2
2

3.5 Score in the series is between 9 and 10
Therefore median is 9.5.
Calculation of Median for grouped scores
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75-79

distribution, the median by definition is the 50% point in the distribution.
Median may be calculated using the formula.
 N /2 F 
  i
Median = l + 
fq



Where
l is the lower limit of the class interval where the median falls.
N is the total number of scores.

n

F is the sum of the scores on all intervals below 1.

tio

fq is the frequency (number of scores),within the internal upon which the

du
ca

median falls.
i is the size of the class interval.

35-39

3

40-44

7

45-49

8

18

9

29

5

32

60-64

5

37

65-69

1

38

70-74

1

39

75-79

1

40

50-54

N
eh

ru

C

55-59

Cum f

E

f

ol
le

C.I.

ge

Example

of

3

10

Steps in calculating median


Find N/2 that is one half of the cases in the distribution.



Begin at the small score at end of the distribution and count of
the scores in order, upto the exact lower limit (l) of the interval
which contains the median. It is otherwise known as cumulative
frequencies. The sum of these scores is denoted as cum f.
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When scores in a continuous series are grouped into a frequency

In the above cumulative frequencies, find out the cumulative
frequency that contains N/2 and fix that range. ( it is marked by
shaded line in the above table).



Find out the F value, which is the cumulative frequency just
above the marked area in the table, which is 18 for our example.



Then calculate the value of fq, which is frequency that lies in the
marked area, where the median falls, and is 9.
Then, find out ,l which is the lower real limit of the class interval



n

where the median lies

The i value is 5, which is the size of the class interval.

Median = 49.5 +

du
ca
t

By applying these values in the formula we get

io



20  18
X5
9

E

= 49.5 + 2/9 x 5
= 49.5 +10/9

of

= 49.5 + 1.1

ge

= 50.6

le

Calculation of Mode

C

using the formula.

ol

It is another measure of central tendency. It is calculated

eh
ru

Mode = 3 median = 2 mean
= 3 X 50.6 – 2 X 51.75

N

= 151.8 - 103.50

= 48.3

Measures of central tendency make us aware of only one aspect of

distribution. Scores are spread or dispersed widely. It deviates from the
central measures. Even if the mean scores in a subject for two classes
remain to be same, we cannot say that their standard is the same. It is
because though the two means are the same, the spread of the scores
may be different.

In one class most of the pupils would have scored

around the mean whereas in the other class a few would have scored very
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wide individual differences among the pupils in the second class.
Measures of variability
There

are

four

statistical

measures

namely

range,

quartile

deviation, average deviation and standard deviation used to measure the
spread of the scores in any distribution.
Range
Range is interval between the highest and the lowest scores. It is

n

the simplest measure of variability. This is the most general measure of

tio

spread or scatter, and is computed when we wish to make a rough

ca

comparison of two or more groups of variability.

du

Quartile deviation (Q)

E

The quartile deviation or Q is one half the scale distance between

of

the 75th and 25th percentiles in a frequency distribution. The 25th
percentile or Q1, is the first quartile on the score scale, the point below
The 75the percentile or Q 3 is the third

ge

which lie 25% of the scores.

le

quartile on the score scale, the point below which lie 75% of the scores.

C

eh
ru

the formula.

ol

When we have these two points the quartile deviation or Q is found form

Q=

Q3  Q1
2

N

From the formula, it is clear that we have to first compute Q3 and

Q1 i.e., the 75th & 25th percentiles. The 75the and the 25th percentiles are
calculated just like the 50th percentiles is the median ¼ of N is counted off
to find Q1 and ¾ N is counted off to find Q3.
Q1 and Q3 could be calculated using the following formula,

N

F
 4

Q1  l  
i
 fq 



 3N

F
 4

Q3  1  
i
 fq 



The above formulae can be applied to the following example
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high marks and a few would have scored very low marks. Thus there are

35-39

3

3

40-44

7

10

45-49

8

18

50-54

9

27

55-59

5

32

60-64

5

37

65-69

1

38

70-74

1

39

75-79

1

40

io
du
ca
t

Calculation of Q1

To calculate Q1, the following steps can be followed:

In the above cumulative frequencies, find out the cumulative

E



of

frequency that contains N/4 (N/4=10) and fix that range. (it is
marked by shaded line in the above table).
Find out the F value, which is the cumulative frequency just

ge



Then calculate the value of fq, which is frequency that lies in the

ol



le

above the marked area in the table, which is 3 for our example.

Then, find out ,l which is the lower real limit of the class interval

eh
ru



C

marked area, where the N/4 value lies and is 7.
where the N/4 value lies



The i value is 5, which is the size of the class interval.

N

Therefore, N/4 = 10; F = 3 fq = 7; l = 39.5 and I = 5
By applying these values in the formula we get
Q1  39.5 

10  3
5
7

= 39.5 + 5
= 44.5
Calculation of Q3
Class interval

f

Cum.f
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Cum.f

n

f

Class interval

40-44

7

10

45-49

8

18

50-54

9

27

55-59

5

32

60-64

5

37

65-69

1

38

70-74

1

39

75-79

1

40

ca
t

The Q3 value can be calculated from the following steps:

In the above cumulative frequencies, find out the cumulative

du



E

frequency that contains 3N/4 (3N/4=30) and fix that range. (it is
marked by shaded line in the above table).
Find out the F value, which is the cumulative frequency just

of



Then calculate the value of fq, which is frequency that lies in the

ol
le



ge

above the marked area in the table, which is 27 for our example.
marked area, where the 3N/4 value lies and is 5.
Then, find out ,l which is the lower real limit of the class interval

C



where the 3N/4 value lies
The i value is 5, which is the size of the class interval.

ru



eh

Therefore, N/4 = 30; F = 27 fq = 5; l = 54.5 and i = 5

N

By applying these values in the formula we get
Q3= 54.5 + (30-27)

x5

5

= 57.5
Then the value of Q can be calculated as
Q. 

57.5  44.5 13

2
2

Q = 6.5
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3

n

3

io

35-39

Average deviation is the mean of the deviations of all the separate
scores in a series taken from their mean. As far as these deviations are
concerned, signs are not taken into account and all deviations whether
plus or minus are treated as positive. The mean of the 5 scores 6, 8, 10
12 and 14 is 10. The deviations of the separate scores from this mean
are (6 – 10 = -4, 8-10 = -2) – 4, -2, 0, 2 and 4. The sum of these 5
deviations disregarding signs is 12 and dividing 12 by 5 (N) we get 2.4.

n

This is the average deviation or the mean of the deviations. The formula

 fd

ca

AD 

tio

for Average Deviation is

N

E
du

Where d= X-M

This indicates that signs are disregarded in arriving at the sum.

of

Standard Deviation

The standard deviation or SD is the most stable index of variability

ge

and is of much importance is research studies.

In computing AD we

le

disregard the signs, simply add the deviations (d) taken them all to be

ol

positive and take their mean in the calculation of average deviation. But,

C

in the case of standard deviation, we square the deviations of the scores

u

from their mean (X―M) and thus get rid of the signs. The symbol used to

eh
r

denote standard deviation is  (Sigma).
Calculation of Standard Deviation from ungrouped scores

N

For the scores 6, 8, 10, 12 and 14 the mean is 10 and the

deviations of the individual scores from the mean are –4, -2, 0, 2 and 4
respectively. When each to this deviation is squared we get 16, 4, 0, 4
and 16. The sum is 40 and N is 5. Then SD can be calculated using the
formula.




d

2

N

40
= 2.83
5
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Average Deviation

The process used is identical with the used for ungrouped data. But
here the squares of the deviations are multiplied by the frequency. This
gives the fx12 (fx1 x x1) column in table. The sum of the fx12 column is
taken. Then applying the formula

i
N

SD 

N  fx 12   ( f 1 ) 2

We can calculate the standard deviation as:X1

fx1

35-39

3

-3

-9

40-44

7

-2

-14

45-49

8

-1

50-54

9

0

55-59

5

+1

60-64

5

65-69

1

70-74

1

75-79

1

du
c

8

0

0

5

5

+2

10

20

+3

3

9

+4

4

16

+5

5

25

-4

138

of

E

-8

ge
ol
le

C

28

ru

i
N

27

N  fx 12   ( f 1 ) 2

eh

SD 

fx12

io

f

at

Interval

n

Class

5
40 X 138  (4) 2
40



1
5520  16
8



1
5504
8



1
x74.2
8

N



=9.27
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Calculation of SD from grouped data

idea of the scatter of scores about their mean.

If the S.D is

large, we can say that the scores are scattered or widely
distributed.

But of it is small; the scores are close to their

mean.
Correlational Techniques
The aforesaid methods of computing some of the statistical

n

measures will represent the performance of an individual or a group in a

tio

reliable way. At the same time, it is also equally important to examine the

du
ca

relationship of one variable to another. It is also of interest to examine
how variations in one variable are associated with or related with the
variations in another variable. Correlation represents the commonness

E

between the variables.

of

The index of relationship between the two variables is known as coefficient or correlation. A coefficient of correlation is a single number that

ge

tells us to what extent two variables are related and to what extent

ol
le

variations in one variable go with variations with the other.

Whenever

two measurements for the same individual can be paired for all the

C

individuals in a group, the degree or relationship between the paired

ru

scores is called „Correlation‟.
It students having high I.Q‟s have secured high marks and students

N
eh

having low I.Q‟s have secured low marks on a test of academic
achievement, then there is definite relationship in the variations of I.Q‟s
and marks. In this case we can say that the correlation is positive.
Suppose in a test in two subjects namely English, and Science if the
students who have scored high marks in English have scored low marks in
science and those who have scored low marks in English having secured
high marks in Science, we can say that the correlations is negative.
In another case, if the course does not show any such systematic
trend then the correlation will be nearly zero.
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If we know the S.D, of any distribution, we can have some

Differences among individuals in many traits can be expressed by
ranking the subjects in 1-2-3 order when such differences cannot be
measured directly. We can rank the pupils in the order of their scores in
the two subjects and correlation coefficient could be calculated using the
formula.
Correlations Coefficient   1 

6D2
N ( N 2  1)

n

Where; D2 is the sum of squares of differences in rank.

io

N – number of scores.

ca
t

 - the correlation coefficient
Example:

E

Scores
Rank
Scores Rank in Difference
in
in
in
Science
in ranks
English English Science
(D)
85
2
85
3
1
65

3

78

4

59

5
6

1

7.5

70

6.5

1

1

4

90

2

2

4

9

68

8.5

0.5

0.25

88

1

80

4

3

9

74

5

68

8.5

3.5

12.25

65

7.5

78

5

2.5

6.25

53

10

70

6.5

3.5

12.25

9

82

3

95

1

2

4

10

72

6

62

10

4

14

ru

2

D2

C

1

ol
le
ge

of

Students

du

Scores of 10 students in English and Science are given.

eh

7

N

8

D2= 66.00
Note: When ranks are assigned, for the same scores as in this case
of English two pupils have scored 65 each. Their ranks should be in the
 (7  8) 
order 7&8. Hence they are placed at 7.5; 
 . Similarly in the case
 2 
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Calculation of correlation coefficient by rank difference method

Hence they are placed at 6.5 and 8.5.
6D 2
  1
N ( N 2  1)

 1

6 X 66
10(10 2  1)

 1

396
990

n

 1 0.4

tio

 0.6

From the obtained value of P we come to know that there is some

du

very much.

But the disparity is not

ca

disparity in the marks of English and Science.

E

Thus the aforesaid calculations of statistical measures are helpful in
analyzing the scores or the marks secured by the students in the

of

achievement test and thereby we can interpret the students‟ achievement

N

eh

ru

C

ol

le

ge

and derive conclusions.
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of Science also we find that the same scores are obtained by pupils.

